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The Statistical Study That Accidentally Killed Grammar Instruction?:
And a Statistical Study of Sentence Structure
Based on Modern Essays. Selected by Christopher Morley
Dr. Ed Vavra, the Developer of KISS Grammar
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El Greco’s The Fifth Seal of the Apocalypse or The Vision of Saint John) 1608–1614
(I love El Greco’s elongated figures.)

For the overall project of which this is a part, see the “Introduction” to Statistical Studies of Natural Syntactic Development: An On-going KISS Project. For the analytical codes, see “The ‘Style Machine’ and its Codes.”
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Preface
This is a semi-scholarly study that expresses my debt to the work of Kellogg Hunt, while still challenging one of his conclusions. In 1965, he published Grammatical Structures Written at Three Grade Levels. His primary objective was to describe the constructions that students use at various grade levels and to establish the “T-unit” (the KISS “main clause”) as a primary unit for measuring the growth of sentences as students become older. Noting that the study left the researchers with “a sense of incompleteness,” he also included a study of the writing of professionals (54-55). The study concluded that professional writers average 20.3 words per main clause compared to 14.4 words per main clause of high school seniors. That leaves a 5.9 word gap between the two.

Hunt’s study does not concern itself in any way with the instruction in grammar that the students (or professionals) received. It touches on things that may affect length and complexity, including interest in writing and general mental growth. Hunt did state that “A writing teacher might very properly consider the writing of these superior adults a target for less accomplished persons to aim toward.” (55, my emphasis) As this document will explain, later researchers narrowed Hunt’s “writing teacher” to teachers of formal grammar. They abused Hunt’s work in a series of “horse-race” studies on the various ways in which grammar can be taught (or not taught at all) in order to bridge that 5.9 word gap. The general conclusion made from all of these studies was that instruction in formal grammar (of any flavor) is a waste of time. These studies were instrumental in NCTE’s absurd 1985 resolution against the teaching of formal grammar, and that resolution led to the almost total absence of grammar instruction in most of our schools.

In addition to expressing my debt to Hunt’s work and that of his colleagues, my purpose here is to affirm the importance of statistical studies, but also to challenge Hunt’s conclusion that professional writers average 20.3 words per main clause. To do that, this study presents a detailed analysis from samples of the writing of the 33 professional authors included in Modern Essays. Selected by Christopher Morley. These writers averaged only 17.5 words per main clause. 
As children grow older, their sentences obviously become longer and more complex. Many statistical studies were done to find a way to measure this growth, but they failed because they counted the number of words in the average sentence. The result was that third and fourth graders left their elders in the dust. The younger writers produce very long sentences—by combining sentence after sentence with “and.” In the 1960’s, Kellogg Hunt solved the problem by defining what he called the “T-Unit,” which stands for “minimal terminable unit.”

In 1965, NCTE published his most famous work, Grammatical Structures Written at Three Grade Levels. In it, he defined a “T-Unit” as a main clause and all the subordinate clauses that attach to it. (Grammatical, 20) Thus,
Sam got a new toy, and he liked to play with it.

would be counted as two “T-Units” “Sam got a new toy | and he liked to play with it. |” But 
Sam got a new toy that he liked to play with. |
counts as only one T-Unit. The T-unit was used as a basic yardstick in several major studies of the writing of students at different grade levels. The most important of these studies are Syntax of kindergarten and elementary school children: A Transformational Analysis (1967) by Roy O'Donnell, W. J. Griffin, and R. C. Norris, and Walter Loban’s Language Development: Kindergarten through Grade Twelve (1976). These studies all show a gradual increase in T-Unit length as students get older. The studies also show increasing growth in other constructions (per T-unit), most importantly subordinate clauses.
In the following two tables, Loban’s data was taken from Language Development: Kindergarten through Grade Twelve. Urbana, IL.: NCTE. 1976. 32. Hunt’s and O’Donnell’s data is from Frank O’Hare’s Sentence Combining. Urbana, IL.: NCTE. 1971. p. 22.

	Average Number of Words per Main Clause

	 
	Loban
	Hunt
	O'Donnell
	Avg

	G3
	7.60
	 
	7.67
	7.6

	G4
	8.02
	8.51
	 
	8.3

	G5
	8.76
	 
	9.34
	9.1

	G6
	9.04
	 
	 
	9.0

	G7
	8.94
	 
	9.99
	9.5

	G8
	10.37
	11.34
	 
	10.9

	G9
	10.05
	 
	 
	10.1

	G10
	11.79
	 
	 
	11.8

	G11
	10.69
	 
	 
	10.7

	G12
	13.27
	14.40
	 
	13.8

	PW
	 
	20.30
	 
	20.3


The results of all of these studies are tenuous, and graphing the “Average” column is probably more so, but, as the graphs on the following page suggest, it does give a general picture of what the researchers saw. (Note that by adding Loban’s results for twelfth graders (13.27), the supposed “gap” becomes even larger—6.5 words.)
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With what might be called two slight “setbacks,” the graph indicates overall increasing length as students progress from grade to grade, and then the “gap” from high schools students to the professional writers.
The corresponding statistics for subordinate clauses per 100 main clauses are:

	Average Number of SC per 100 MC

	 
	Loban
	Hunt
	O'Donnell
	Avg

	G3
	 
	 
	18
	18

	G4
	19
	29
	 
	24

	G5
	21
	 
	27
	24

	G6
	29
	 
	 
	29

	G7
	28
	 
	30
	29

	G8
	50
	42
	 
	46

	G9
	47
	 
	 
	47

	G10
	52
	 
	 
	52

	G11
	45
	 
	 
	45

	G12
	60
	68
	 
	64

	PW
	 
	74
	 
	74


And the graph:
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Two things are important to note here. First, these studies were objective in the sense that no instruction was involved. The researchers were simply trying to find tools to measure (and thus describe) the nature of the natural growth in sentence length and complexity. Second, they were not concerned with “errors” or “correctness”—the focus was on length and complexity.
As noted above, Hunt included a study of professional writing and concluded that professional writers average 20.3 words per main clause. That number suggested a significant gap between professionals and twelfth graders, who, according to Hunt, average only 14.4 words per main clause. It appears that no one verified Hunt’s conclusion about professionals.
Hunt’s Studies
In rereading Hunt’s Grammatical Structures, almost thirty years after first studying it, I’m amazed by how much KISS Grammar was influenced by it. For almost thirty years, however, I have told students (and users of KISS Grammar) that professional writers average twenty words per main clause. I no longer believe that is true. The “gap” that led to decades of weak instruction (and ultimately to the ban on teaching grammar) may not exist, and if it does, it is much smaller than Hunt suggested. The statistical analysis of the openings of the thirty-three essays in Modern Essays, Selected by Chrisopher Morley suggests that professionals average only 17.5 words per main clause. The 5.9 word gap suggested by Hunt (20.3-14.4) is thus reduced to 3.1 words. And, as I will try to explain, much of that gap is almost certainly the result of age, interest, and experience.
My KISS Grammar site teaches students how to analyze real texts. Indeed, I have argued that students, even middle school students, can do statistical studies similar to those done by Hunt. But as I began to do statistical studies on professional texts for the KISS site, I began to question Hunt’s 20-word conclusion. 

Unlike many of the researchers who used his work as a base, Hunt did an objective study. As he explained:
In this study the word “maturity” is intended to designate nothing more than “the observed characteristics of writers in an older grade.” It has nothing to do with whether older students write “better” in any general stylistic sense. (Grammatical Structures 5)
In other words, in presenting 20.3 words per main clause as the average of “superior adults,” he did not mean that the quality of these adults was somehow “better.” He was, it appears, simply trying to make an objective observation—a distant glimpse of where some of the students might end up.
Unfortunately, English Educators are not very good readers. Many people heard about Hunt’s conclusion; few read his research report. As a result, the later researchers turned Hunt’s conclusion into a horse-race to prove that their selected method was better than traditional grammar for “improving” students’ writing. Hunt made no such claim. Put differently, Hunt is not responsible for the major problem that arose from his research.
One of the points Hunt makes is that once students master the use of subordinate clauses, further growth in sentence length probably involves development within the individual clauses. He expanded this idea most extensively in an essay titled “Early Blooming and Late Blooming Syntactic Structures” (1977). Although Hunt’s basic ideas are solid and important, there are problems that should be considered.
Grammatical Structures Written at Three Grade Levels. (1965)
A False Analogy, or “Apples and Oranges”

Hunt’s figure for “Adults” is from a study of essays published in The Atlantic and Harper’s. Does it make sense to compare the writing of these authors with the writing of a random group of high-school seniors? How many of the school students actually wanted to write something? How much time were they given to think about the topic before they wrote? From what all these studies report, it appears that the writing was done in class—the students had little, if any, time to brainstorm, revise or edit. The professionals, on the other hand, considered themselves “writers.” They almost certainly did a great deal of thinking before they even started to write. And they probably revised. Then their editors read their work and made suggestions. Hunt noted most of these observations (Grammatical, 55), but he still made the comparison, a comparison that was subsequently interpreted as posing a major gap that educators should bridge—with or without instruction in grammar.
To assume that there is a serious gap that needs “instruction” between the writing of high school seniors and professional writers is not only silly, it also undercuts the basic assumption of the initial studies. These studies claimed to be exploring “natural syntactic development.” In other words, T-units become longer and more complex as people age—with or without instruction. In still other words, it is possible that the age difference itself could have accounted for the entire 5.9 word gap. Over the years, I have had my college Freshmen do a statistical study of their own writing—they tend to average 15.5 words per main clause. The 1.1 word jump from the average for high school seniors probably results from two things: 1.) They are a year older, and 2.) they are academically inclined enough to be going to college. In other words, many of the high school seniors who probably did not read or write as much were automatically excluded from the sample.
Let me note again: the statistically flawed, horse-race research that followed Hunt’s objective study resulted in NCTE claiming that instruction in grammar is harmful. Although the argument is not my objective here, a good case can be made that just the opposite is true. Here, however, my objective is to examine the validity of Hunt’s 20.3-word conclusion about the writing of professionals.
Vague Data
As noted above, Hunt took his samples of adult writing from The Atlantic and Harper’s. Unfortunately, he did not indicate which articles he chose. He states:

The articles were all from the January, February, and March, 1964, issues. All articles were primarily expository; none were fiction . . . . The passage selected from each article was the first thousand words. . . . . eighteen samples were chosen, nine from Harper’s and nine from Atlantic. (Grammatical, 54-55)

Why he did not indicate the authors and titles of these samples is a major question. Without that information, it is impossible to verify what he counted and how. The analysis of Modern Essays (below) raises major questions about what was (and what was not) counted as a T-unit. The answers to those questions can have a major affect on the number of words per T-unit.
None of the studies done in the sixties and seventies included the original samples of the writing of the students. This is understandable, especially since there was no internet at the time. Today, copies of the original writing of the students can be placed on the internet, and the KISS site includes several such studies, based on samples from state standards documents. The lack of the originals is especially important for the horse-race studies—the studies that set out to prove one approach is better than another. In some of those studies, the “T-unit” was defined differently, and in most studies, the errors in the students’ writing were ignored, or they were corrected before the statistical analysis was done. 

And there are other serious problems with the students’ samples used in Hunt’s Grammatical Structures. His research was based on students in fourth, eighth and twelfth grades. Nine boys and nine girls were selected from each grade for a total of 54 students. In his favor, Hunt studied larger samples from each student—one thousand words. But “only ‘average’ IQ students were used: those with scores between 90 and 110.” (2) Hunt himself noted that writers for The Atlantic and Harper’s probably have higher IQ’s. Interestingly, Hunt notes that in the school population that was used, “it was barely possible to find in each grade nine boys and nine girls, plus one or two extras, whose IQ scores were below 110” (2). One might think that it should be easier to find “average” IQ students. There are, in other words, serious questions about the extent to which Hunt’s samples represent average students.
Garbles
According to Hunt, “Before the writings could be analyzed, a small amount of extraneous matter had to be excluded. A piece of this extraneous matter, called a garble, was any group of words that could not be understood by the investigators.” He gave a sample from the writing of a fourth grader, and notes: “The garble is italicized. Where the investigators felt sure that a word was merely [sic] a wrong inflection, the correctly inflected form appears in parenthesis.
The man (men) burned the whales to make oil for the lamps in the town. And the man in the little boats and the white whale eat (ate) the boats up and the white whale went down and came up and eat (ate) The other up too and the rest came back to the ship.” (6)

Note again that none of these studies dealt directly with grammatical errors. The page that follows this includes a table of the number of words counted as garbles, and it is true that the number is not very significant. With each student writing a thousand words, and eighteen students in a grade level, 18,000 words were analyzed for each grade level. Hunt reports the following number of words in garbles for each grade level: grade 4—81; grade 8—7; grade 12—12. But there were no garbles in the writing of the professionals.
For anyone who has worked with hand-written essays by students, Hunt’s “garble” raises another important question. Many students’ handwriting is very difficult to decipher—it’s often impossible to determine what the words are. Hunt, however, said nothing about such cases. Given 18,000 words written by fourth graders, perhaps he was extremely lucky, but I doubt it. My college Freshmen often write such that I cannot figure out some of the words. And if Hunt “excluded” the garbles that he described, one would expect that he also excluded undecipherable words. What effect did such exclusions have on the final counts of words per main clause?
Hunt’s example raises still another question. He claimed that “And the man in the little boats” is a garble that was excluded because it “could not be understood by the investigators.” But, at least to me, it seems fairly certain that the writer was attempting to say that “the men were in the little boats.” The writer probably wanted to establish that before noting that the whale ate the boats up. In other words, Hunt’s investigators may have excluded an entire T-unit because its verb is missing. And, if they did it here, in how many other cases did they do so?

Some readers may, of course, see my objections as nit-picking, but my point is simply that without copies of the original writing samples, Hunt’s conclusions become questionable.
On Hunt’s “T-unit.”

As noted above, Hunt defined the T-unit as “one main clause with all the subordinate clauses attached to it.” He initially claims that “There should be no trouble deciding whether an expression, if it is intelligible at all, goes with the preceding main clause or the following.” He goes on to state, “A student’s failure to put in periods where he should would not interfere with the slicing process unless the passage already was an unintelligible garble.” (Grammatical, 20). But the “slicing process” is not always that simple. There are at least two major problems in it.
The first problem involves fragments. The opening of “Trivia,” by Logan Pearsall Smith, (analyzed below) includes the following: 

What shall I compare it to, this fantastic thing I call my Mind? To a waste-paper basket, to a sieve choked with sediment, or to a barrel full of floating froth and refuse?

The second “sentence” is a fragment. How would Hunt have counted it? Would the whole two “sentences” be counted as one 33-word main clause? Would the second “sentence” be “excluded?” Or would it count as two main clauses? And the example is not unusual. (You can find more of them by searching this document for “\F\”.) Professionals frequently use fragments that do not easily attach to what came before or after them.

The fragments of students, on the other hand, frequently can be easily attached to what precedes or follows them. But should they be? The following was written by a seventh grader:
On the way down to Florida we passed some really neat places. Like a place called South of the Border. And the place Vanna White is from.

The last two “sentences” are, of course, fragments. Would Hunt have attached them to the first to arrive at one 27-word T-unit? If so, why? Studies of fragments in students’ writing often conclude that many fragments result from the student losing control of the sentence, stopping the sentence with a period, and then continuing with the same sentence. Other fragments result from after-thoughts, as in the following (about gerbils), also from a seventh grader: “Mrs. Stewart buys their food and feeds them. And water provides water.” 
The problem of fragments is complicated, but my point here is simply that without better explanations, and, even more important, without access to the original writing, serious questions remain about Hunt’s conclusions. If Hunt counted fragments as parts of other T-units, that itself would account for his high numbers, but he doesn’t say.
The KISS Approach is based on a psycholinguistic model of how our brains process sentences. A fundamental postulate of that model is that our brains chunk together in short-term memory (STM) all the words in a T-unit (main clause). At the end of a main clause, the content of STM is dumped to long-term memory. STM is cleared to process the next main clause. Thus fragments themselves are counted as individual T-units. If professionals wanted their fragments joined to the preceding or following main clause, they would have joined them. Students’ fragments, on the other hand, may be a major indication of their inability to handle longer, more complicated sentences. To join them to another T-unit simply obscures problems in students’ writing.

The second problem with Hunt’s statement (that determining T-unit breaks is simple) involves multi-clause quotations that function as direct objects of verbs such as “said.” Interestingly, in discussing an analysis of the clause structure of three short stories, Hunt states, “Only the sentences which contain no dialog were considered.” (Grammatical, 68). In other words, more matter was “excluded.” Later, he addresses the question more directly, but what he says is confusing:

In counting subordinate clauses, direct quotations after a verb like say were noted as a special category of noun clause. However, no handling of direct quotations is quite satisfactory in a developmental study which seeks to say something about difficulty of structure. For instance, if the dialog continues with short speeches involving several changes of speaker, the John said or Mary said is likely to disappear after the first exchange, leaving the paragraphing to show that the speaker has changed. When that occurs, do the speeches stop being noun clauses? Or suppose the speech is several sentences long. After the first period, is the next sentence a subordinate noun clause? Think what a long enclosed narrative by Conrad’s Marlowe would be.
There is a simple solution. Exclude from the writing sample all sentences containing direct discourse. These can be analyzed separately. Exceptions could be made for special reasons as was done in handling Macomber in 4-12. 
If these thousand word samples from each school child had not included their sentences with direct discourse, then the tendency for the number of subordinate clauses to increase would have been a little more pronounced, since the direct discourse was written predominantly by the younger students. (Grammatical, 91-2)

I have quoted this at length for three reasons.
First, if I am reading it correctly, he initially states that sentences with direct discourse should be excluded. But in the final paragraph he implies that in his own analysis such sentences were not excluded. If they had not been, “the tendency for the number of subordinate clauses to increase [across grade levels] would have been a little more pronounced.” In other words, the increase would have been more pronounced because fewer subordinate clauses would have been counted in the writing of the fourth graders, thereby creating a greater separation between the number for fourth graders and the number for eighth graders. I may be misreading this, but again, my major point is that without copies of the originals, we have no sure idea of what he meant.
My second reason is his suggestion that “Exceptions could be made for special reasons.” Statistical analysis of this type is complicated enough without introducing various additional exceptions.
My final reason is that there is a simpler solution that would not require exceptions. Hunt assumes that if “the speech is several sentences long,” the remaining sentences could be counted as additional subordinate clauses. He rejects the idea, but why couldn’t the following clauses be counted as separate T-units? The KISS psycholinguistic model accounts for doing this. We read the first “main clause” after “said” as a subordinate direct object. But surely we continue to process the sentence. And we probably do so by dumping to long-term memory and then treating the following clauses just as we would any other sentences. To simply exclude such discourse, as Hunt suggested, is to ignore a major aspect of writing. 

As the analysis of the essays selected by Morley clearly indicate, dialog is not at all rare in non-fictional essays. For example, how many T- units are there in the following sentence from “A Free Man’s Worship” by Bertrand Russell (Essay # 26)?

And Man said: ‘There is a hidden purpose, could we but fathom it, and the purpose is good; for we must reverence something, and in the visible world there is nothing worthy of reverence.’

Some people could claim that the quotation is all the direct object of “said,” and therefore the entire sentence is one T-unit. But if we take that approach, then the entire 255-word passage is one T-unit. The selection begins: “TO Dr. Faustus in his study Mephistopheles told the history of the Creation, saying: . . . . ” The rest of the passage is the direct object of “saying.” This approach does not make sense, and it would certainly mess up any statistical calculations.

The KISS approach to this is to consider the first subordinate clause the direct object, and then to consider the others as separate main clauses. [KISS indicates the end of main-clauses with a vertical (red) line, and places brackets around subordinate clauses.]
And Man said: ‘[DO There is a hidden purpose (PN), [Adv. could we but fathom it (DO)]], | and the purpose is good (PA); | for we must reverence something (DO) |, and {in the visible world} there is nothing (PN) worthy [#10] {of reverence}.’ |
How much this affects statistical comparisons with the earlier studies we will never know because we do not have the original sources for those studies.

It clearly does have some effect. The first sentence in the following essay (#27), “Some Historians,” by Philip Guedalla, is:

IT was Quintillian or Mr. Max Beerbohm who said, “History repeats itself: historians repeat each other.” 
Following the KISS guidelines, it contains two main clauses:

IT was Quintillian (PN) or Mr. Max Beerbohm (PN) [Adj. who said, [DO“History repeats itself (DO)]]: | historians repeat each other (DO).” |
The first clause contains twelve words, and the second, four. For the passage as a whole, the average number of words per main clause is 17.9. But if we count the second main clause as a second subordinate clause to “said,” we get:
IT was Quintillian (PN) or Mr. Max Beerbohm (PN) [Adj. who said, [DO“History repeats itself (DO)]: [DO historians repeat each other (DO) ]].” |
In other words, the same text gives us one sixteen-word main clause, and the average number of words per main clause in the passage as a whole rises to 19.0, an increase of 1.1 words. If we split that difference among the 33 passages, the increase is only .03 of a word, which may or may not raise the average for the group from 17.5 to 17.6. This may seem a trite question, but I’m looking at the effect of only one relatively short sentence. And, if we break the KISS rule for this sentence (which I was tempted to do), should we not break it for the selection from Russell? And for how many others? Let’s keep “exceptions” to as few as possible.
Hunt, however, appears to have preferred more exceptions and exclusions. He explains:

It might also be convenient in subsequent studies to keep separate from the main sample all imperatives, since they show no subject, and answers to questions. And, if answers are being separated, perhaps questions should be too.

As a matter of fact, the tabulation of certain other noun clauses also presents a problem. In this study “Pope believed” was counted as a main clause whether it appeared initially, or medially, or finally, in these sentences: “Pope believed man’s chief fault is pride” or “Man’s chief fault, Pope believed, is pride” or “Man’s chief fault is pride, Pope believed.” There exists, of course, a structural difference between the initial usage and the medial or final usage. “That” can be used in one instance but not the other; and so can the tag question “didn’t he?” Perhaps in medial or final position, “Pope believed,” like “I think,” “I guess,” should have been classed as a sentence modifier of a main clause. However, the problem appeared rarely enough that a different procedure would not have affected the results in any significant way. (92)

Hunt’s initial statement that “There should be no trouble deciding whether an expression, if it is intelligible at all, goes with the preceding main clause or the following” is more troublesome than he believed.
Hunt’s “explanation” here creates more confusion. Note that he said, “In this study ‘Pope believed’ was counted as a main clause . . . . ” Does that mean that “Man’s chief fault, Pope believed, is pride” counts as two T-units? Or one?

I’d suggest that cases like “”Man’s chief fault, Pope believed, is pride” are more common in professional writing than Hunt suggests. The KISS approach resolves this problem by considering the initial position (Pope believed. . . .) as the subject and verb of a main clause, and the other two positions as sentence modifiers (which KISS includes as interjections).

Before leaving the question of defining T-units (main clauses), there is another problem that Hunt does not discuss. Sometimes it may be impossible to determine whether a clause is main or subordinate. Fortunately, such sentences are rare, but consider the following from Anderson’s “The Snow Queen”:
You see that all our men folks are away, 
but mother is still here, and she will stay.

This can be analyzed in two ways. For one, the last three clauses can be viewed as direct objects of “see”: 
You see [DO that all our men folks are away,] 

[DO but mother is still here], [DO and she will stay]. |
The speaker is thus telling his brother that his brother already sees all three things. But it can also be analyzed as: 
You see [DO that all our men folks are away], | 

but mother is still here, | and she will stay. |
In this view, the speaker is informing his brother that “mother is still here, and she will stay.” In this perspective, the sentence syntactically consists of three main clauses. From the text, it is impossible to tell. (Language is often ambiguous.) And again, without the original sources, statistical conclusions become highly suspect.
Two More Questions about T-units
“So,” “For,” and “Which” as conjunctions

Hunt gives several structural reasons for counting “For” and “So,” when they function as conjunctions, as coordinating. (Grammatical, 74-75) KISS, however, focuses on meaning. The normal coordinating conjunctions (“and,” “or,” and “but”) all express a whole/part logic. “For” and “so,” however, clearly indicate causal relationships. In KISS, therefore, they can be explained as either coordinating or subordinating. If they begin a sentence (or follow a semicolon or colon) they are counted as coordinating main clauses. After a comma or a dash, however, they are viewed as comparable to “because” and viewed as subordinating. (For more on the reasoning, see “KISS Level 3.2.2 – ‘So’ and ‘For’ as Conjunctions.”) For this study, the overall effect of this difference is insignificant.
There is only one relevant case of “so.” Selection 21, “On Lying Awake at Night,” by Stewart Edward White, includes the following 42-word sentence. Vertical lines indicate the KISS analysis of main clauses:
Hearing, sight, smell—all are preternaturally keen to whatever of sound and sight and woods perfume is abroad through the night; | and yet at the same time active appreciation dozes, [so these things lie on it sweet and cloying like fallen rose-leaves]. |
KISS, in other words, counts this as two main clauses (T-units), and thus the sentence averages 21 words per main clause. Apparently, Hunt would have counted it as three, the “so” clause being a separate T-unit. The entire selection was analyzed counting the “so” clause as main. The result was an average of 14.0 words per main clause; but with this sentence analyzed with “so” counted as a subordinating conjunction, the average number of words per main clause is 14.7. This difference, however, did not change the 17.5 word average for all the selections.
The question concerning “for” also occurs only once, but it is more complicated. The following is from selection 23, “The Elements of Poetry,” by George Santayana. In it, a “for” clause is enclosed in parentheses. It is what rhetoricians call a “parenthetical expression.” How Hunt would have counted it is not clear, but in KISS such cases count as subordinate clauses.
This labor of perception and understanding, this spelling of the material meaning of experience, is enshrined in our workaday language and ideas; ideas which are literally poetic in the sense that they are “made” (for every conception in an adult mind is a fiction), but which are at the same time prosaic because they are made economically, by abstraction, and for use. [my emphasis]

KISS counts this sentence as one 62-word main clause. If Hunt would have counted it as two, then, of course, its average would be 31 words per main clause. The KISS number-crunching computer program is not designed to handle main clauses within main clauses, but the texts are below, and anyone who is seriously interested is welcome to see what change, if any, the two main-clause-difference would make.
Hunt’s “Special ‘Which’”

Hunt refers to a “special ‘which’” in discussing subordinate clauses, and gives the example, “He yelled, which made me mad.” (Grammatical, 84) He called it “special” because it does not have a noun or pronoun as its antecedent. Instead, the “which” refers to the subject/verb “He yelled.” He found only one of these in his samples, but the construction appears fairly frequently in the writing of professions. Indeed, the “which” construction is even punctuated as a separate sentence.

For example, Daniel Boorstin has written numerous scholarly works, has won the Pulitzer Prize, and served for twelve years as the Librarian of Congress. His The Creators has a number of examples, including:
The Life of Johnson would be another product of this same obsession with capturing experience by recording it. Which also helps explain the directness, the simplicity, and lack of contrivance in the biography. (596)

Hunt did not indicate how he would count this in terms of T-units, but in KISS, the “which” construction counts as a separate main clause because of the capital letter and the preceding period. Note, by the way, that many teachers consider such “which” clauses as errors.
“Early Blooming and Late Blooming Syntactic Structures” (1977)
In “Early Blooming” Hunt took a significantly different approach to the statistical study of sentence structure. In it, he notes that his (and others’) previous studies were all based on what he calls “free writing”—the students simply wrote whatever they were supposed to for classes, and that writing was analyzed. The studies behind “Early Blooming,” on the other hand, are based on what he calls “rewriting.” As he explained, “A student is given a passage written in extremely short sentences and is asked to rewrite it in a better way. Once this is accomplished, the researcher can study what changes are made by students at different grade levels.” (91-2) 

The article includes copies of the two “short-sentence” passages that were used in the study, one of which is titled “Aluminum,” the other being “The Chicken.” Hunt refers to “the ‘Aluminum’ study” in which 300 writers rewrote that passage. Of these 300, 250 were school children in grades 4, 6, 8, 10, and 12. Twenty-five authors “who recently had published articles in Harpers or Atlantic” also rewrote the passage, as did twenty-five “firemen who had graduated from high school but had not attended college.” (96)
The inclusion of the firemen is interesting, especially where Hunt reports the average number of words per T-unit. Twelfth graders averaged 11.3 (not the 14.4 reported in Grammatical); the firemen averaged 11.9—which indicates that T-unit length grows naturally without instruction. Finally, the skilled adults came in at 14.8, far below the 20.3 reported in Grammatical. The differences between the results in Grammatical and in “Early Blooming” reflect the major difference in the task the students were given. It appears that rewriting someone else’s short sentences results in significantly shorter T-units than does putting one’s own ideas into sentences. Hunt does note that the differences in the tasks affect the results, but most of his discussion involves the differences between the “Aluminum” passage and “The Chicken.” 

As Hunt rightly notes, “When studying free writing, a researcher sees  only the output. The input lies hidden in the writer’s head.” (97) The major advantage of studying “rewriting” is that it enables researchers to see exactly what kinds of combinations writers make. As one example, he gives two short “input” sentences from the “Aluminum” passage:
It contains aluminum.

It contains oxygen.

There are two ways to combine these sentences:

It contains aluminum and contains oxygen.

It contains aluminum and oxygen. [more mature]

He then reports: “Almost all of the writers in grade six and older used this more mature construction, deleting both the subject and the verb. But among the youngest group, the fourth graders, almost half deleted nothing at all, and of the remaining half more chose the less mature construction. So even within coordination using and, there are grades of maturity . . . . ” (98)
There are many more interesting constructions that Hunt discusses in this article, but two of them (appositives and KISS gerundives) are of more interest here, simply because they can also be studied in “free writing.” Hunt claims that the “Ability to write appositives was in full bloom by grade eight, but not by six or four.” (98) The importance of this conclusion is questionable. As noted above, Hunt realized that the task affected the results, and in this short rewriting assignment, there were, according to Hunt, four “pairs of sentences that invited appositives to be formed.” One, for example, was “Aluminum is a metal. It comes from bauxite.” 
The person who rewrote this by using an appositive wrote “Aluminum, a metal, comes from bauxite.” But he is noted to be a “skilled adult.” Exactly how many other people made this combination, however, is not clear. Once again, without the rewritten texts, there is no way to tell. The study reported below suggests that appositives may be later blooming than Hunt suggests. The 44 college freshmen averaged .03 appositives per main clause, whereas the 33 professional writers averaged .13, more than four times as many. It would seem that, if appositives blossom as early as eighth grade, the college Freshmen would be closer to the professionals.
The other “late-blooming” construction that Hunt explored he left unnamed, probably because of the confusion in grammatical terminology. It is the KISS gerundive. A “gerundive” is a participle that functions as an adjective. Hunt took the following example, a sentence written by E. B. White, from a study by Francis Christensen:
We caught two bass, hauling them in briskly, pulling them over the side, and stunning them. [my italics]
Hunt reported that: 

Of the 300 persons who rewrote “Aluminum,” not one of them produced this construction. Out of 10 fourth graders who rewrote “The Chicken,” not even one produced it. By 10 eighth graders who rewrote it, it was produced once: 
She slept all the time, laying no eggs.

By 10 twelfth graders this construction was produced twice. Here are both examples:

The chicken cackled, waking the man.

Blaming the chicken, he killed her and ate her for breakfast.

But the university students produced 14 examples. In fact, 9 out of 10 university students studied produced at least one example, whereas only 1 out of 10 twelfth graders had done so. In the little time between high school and the university, this construction suddenly burst into bloom. (100)

In the study explained below, the college freshmen averaged .11 gerundives per main clause, which is much closer to the professionals’ .14.
In other words, the study explained below supports Hunt’s claim, but it may be that the gerundive, while still a late-blossomer, begins to develop earlier in high school, or even in middle school. Part of the problem in Hunt’s study was that the “input” he gave students consisted entirely of short main clauses. As explained below, both appositives and gerundives probably develop naturally as reductions of subordinate clauses.
I don’t want to leave Hunt without again acknowledging that my own work would never have even begun without his. Unfortunately, his solid foundation for the statistical study of natural syntactic development was left behind by almost all subsequent horse-race researchers who focused on that supposed gap between the 14.4 words per main clause of twelfth graders and the 20.3 average for professional writers.
The Horse-Race Studies

The gap created a sensation in the world of English Education. Several instructional approaches were developed in an attempt to close it, including having students practice combining sentences—with no instruction in grammar. Ultimately, all these approaches failed, but the ensuing research, according to the National Council of Teachers of English, proves that teaching grammar is harmful. Across the country, grammar instruction was squelched. (Note that all of these studies were published by the National Council of Teachers of English, a group that could be said to have a monopoly on instruction in English.)
1963 The Braddock Report
The formal attack on the teaching of grammar started with “The Braddock Report.” Research in Written Composition (NCTE, 1963), was written by Richard Braddock, Richard Lloyd-Jones, and Lowell Schoer. It was commissioned by NCTE to be an overall study of the state of research on the teaching of English. It contains a “harmful effects” statement that is regularly quoted to deride the teaching of grammar:

In view of the widespread agreement of research studies based upon many types of students and teachers, the conclusion can be stated in strong and unqualified terms: the teaching of formal grammar has a negligible or, because it usually displaces some instruction and practice in actual composition, even a harmful effect on the improvement of writing. (37-38)

Significantly, it does not list the “studies.” Although there are several problems with its details, my purpose here is simply to indicate its importance. This was the official “megastudy” by NCTE! As usual, most English Educators did not read the book, but the “harmful effects” of grammar instruction became a cliché in English Departments across the country. 
Because linguists had developed alternative grammars to the “traditional,” what followed was a series of studies that tried to prove that alternative instruction (particularly in transformational grammar) would be more effective.

1966. NCTE published The Effect of a Study of Transformational Grammar on the Writing of Ninth and Tenth Graders, by Donald R. Bateman and Frank J. Zidonis. This study is often cited as demonstrating that instruction in grammar is useless or even harmful, but Bateman and Zidonis, having noted that their results are tentative, concluded that “Even so, the persistently higher gain scores for the experimental class in every comparison made strengthens the contention that the study of a systematic grammar which is a theoretical model of the process of sentence production is the logical way to modify the process itself.” (37) They further note that “the persistent tendency of researchers to conclude that a knowledge of grammar has no significant effect on language skills (when judgment should have been suspended) should certainly be reexamined.” (37)
Common sense, sorely lacking in English Education, would question why anyone would ever think that the study of transformational grammar would improve students’ writing. The grammar is technically called “transformational-generative” because  it was developed to explain how our brains generate very simple “kernel” sentences and then transform them into longer, more complex sentences. It begins with a set of “phrase-structure” rules. In An Introduction to Linguistics, L. Ben Crane et al. give a “partial” set of these (14 of them), the first of which is 
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The explanation of these rules include “Notational Conventions” (4 of them), “Partial Lexicon” (7 items), and “Abbreviations (13 of them). (110) Once they have master these, the students have to study transformational rules that, among other things, transform an active voice sentence into a passive. 

From the students’ perspective, they learn all of this to understand how our brains transform “John closed the door” into “The door was closed by John.” Expecting this kind of instruction to improve students’ writing is like expecting a course in geometry to do so.
1969. John C. Mellon’s Transformational Sentence Combining: A Method for Enhancing the Development of Syntactic Fluency in English Composition (NCTE) was an attempt to show that instruction in sentence-combining, together with instruction in transformational grammar, is more effective than traditional instruction in grammar. It predates publication of Loban’s major study, but lists the work of Hunt and O'Donnell in the references. Interestingly, in his section on “Background Research,” Mellon focuses on the Bateman-Zidonis study, rather than on the work of Hunt and O'Donnell. The Bateman-Zidonis study, which did not use the T-unit, was an attempt to compare the teaching of grammar by using the Oregon Curriculum as opposed to teaching that used a more traditional approach. In this background section, Mellon’s only mention of Hunt is to chide Bateman and Zidonis for not using the T-unit:

Bateman and Zidonis’ scheme for computing structural complexity leaves much to be desired. Their use of the orthographic sentence ignores the findings of Hunt (1964), who shows that the independent clause is a more reliable unit. Apparently the experimenters wished to count coordinate conjunctions resulting in compound sentences, although the incidence of this structure is inversely proportionate to maturity (11-12)

One must wonder, however, what it was that Mellon wanted to count. After rebuking Bateman and Zidonis for not using Hunt’s T-unit, Mellon significantly modified Hunt’s definition! 

Perhaps his most significant modification is that “Clauses of condition, concession, reason, and purpose (although traditionally considered constituents of independent clauses) also count as separate T-units.” He justifies this by claiming that it “follows from the experimenter’s view that logical conjunctions (‘if,’ ‘although,’ ‘because,’ ‘so that,’ etc. are T-unit connectors much like the coordinate conjunctions, in that both groups of words join independent clauses.” (42-43) This circular reasoning results in a strange definition of “independent clauses.” Counting clauses “of condition, concession, reason, and purpose” as separate T-units is a fundamental difference. It increases the number of T-units in any given passage, and decreases the number of subordinate clauses, thereby affecting both the number of words per T-unit, and the number of subordinate clauses per T-unit. Without copies of the students’ work, it is impossible to judge the effect that this change had, but without such copies and with so little explanation, Mellon’s adaptations raise major questions of his cooking the books.

Mellon, however, was not interested in “improving” students’ writing in the usual sense of the word. He used the word “enhancing” in his title, but his primary concern is to evoke more syntactic complexity. Errors were sanitized or ignored. A subsample of the students’ writing was analyzed for overall quality, but “These were typewritten so that spelling and punctuation errors could be corrected . . .” (68) In summarizing this subsample, he states:

The writing of the experimental group was inferior to that of the subjects who had studied conventional grammar, but indistinguishable from that of subjects who had studied no grammar but had received extra instruction in composition—curious results indeed. (69)

Put more simply and directly, the students who studied conventional grammar wrote better than both those who had studied transformational grammar with sentence-combining and those who had not studied grammar. Mellon’s research, in other words, proves just the opposite of what the NCTE hierarchy claims that it proves.

Although Mellon’s objective had been to test the effectiveness of sentence-combining exercises and the study of transformational grammar, he concluded that “Clearly, it was the sentence-combining practice associated with the grammar study, not the grammar study itself, that influenced the syntactic fluency growth rate.” (74) Frank O’Hare was to pick up on this and run wild with it.

1973. Frank O’Hare’s Sentence Combining: Improving Student Writing Without Formal Grammar Instruction (another NCTE publication) was used by the English Ed establishment as a storm to wipe out all those old fuddy-duddy teachers who insisted that grammar instruction is important. In essence, the English Ed establishment didn’t understand grammar, and had no ideas about how to improve grammar instruction, so they promoted any research that suggested that teaching grammar was either useless or harmful. Having read Mellon’s study, O'Hare decided to test pure sentence-combining against “traditional” instruction in grammar.

His “experiment” was rigged. As in Mellon’s study, errors in spelling and punctuation were corrected before the samples were evaluated for “quality.” O’Hare knew from the previous research that subordinate clauses begin to blossom in seventh grade, and that the blossoming of subordinate clauses produces a jump in the number of words per T-unit. One must, therefore, question his selection of an experimental population: “The seventh grade was selected as the level on which to conduct this experiment simply because Mellon chose seventh graders.” (37) O’Hare knew that he was going to get positive results, and he was almost certainly aware of the basic behaviorist theory of conditioning—if one has students spend hours combining sentences into longer ones, longer ones will transfer to their writing—until the conditioning wears off. One could, therefore, say that O’Hare used—and abused—Hunt’s T-unit. The abuse is obvious in the title of the study. Whereas Mellon had used the word “enhancing,” O’Hare used “improving.” We are a long way from Hunt’s observation that longer and more complex does not necessarily mean “better.”

The study, however, was effective. Many in the English profession are notoriously bad at math. Nor are they particularly adept at scientific reading. The study, its title and conclusions, were thus more talked about than read. And they were hailed as “proving” that instruction in grammar is useless. In the 1980’s, formal grammar instruction began dropping out of our classrooms, replaced by a huge variety of books just on sentence-combining—with no formal instruction in grammar.

O’Hare himself did not believe his conclusion that students’ writing can be improved “without formal grammar instruction.” In 1986 he published the 454-page The Modern Writer’s Handbook (Macmillan), the first half of which is entirely devoted to very traditional slice-and-dice grammar instruction.

1978. William B. Elley, I. H. Barham, H. Lamb, and M. Wyllie published The Role of Grammar in a Secondary School Curriculum. Because this study is often cited to show that instruction in grammar is useless, the first thing that needs to be pointed out is that none of the researchers had a background in grammar or linguistics. They were administrators and teachers who were interested in the question of the effectiveness of formal instruction in grammar, and, because of chance and connections, they received a grant to do an extensive research project. Here again the focus was on “longer T-units,” and little, if any attention was given to correctness.

And here again we find a (major) modification of Hunt’s “T-Unit.” They give five “principles” for defining the “T-unit.” The second and third are:

(2) The coordinating conjunctions ‘and’, ‘but’, ‘yet’, and ‘so’ (when it meant ‘and so’) were regarded as markers which separate adjacent T-units (except in cases where they separated two subordinate clauses).

(3) A clause was defined as an expression which contained a subject (or coordinated subjects) and a finite verb (or coordinated finite verbs).

They then give four examples, the last two of which are:

(3) The policeman hunted through the thick bushes / and tracked down the thief. (2 T-units) 

(4) The policeman, with his dog, hunted all night for the thief who had stolen and abandoned the new car / but did not catch him. (2 T-units) (74-75)

In these two examples, they apply “principle” (2), and simultaneously violate “principle” (3). The study is pure nonsense.

But that does not mean that they did not present a “conclusion”—“it is difficult to escape the conclusion that English grammar, whether traditional or transformational, has virtually no effect on the language growth of typical high school students.” (71) Illiterate English Educators, who either did not read this study, or who read it poorly, jumped on this “conclusion” in their war against grammar.

1985. The January 1986 issue of Language Arts, a major NCTE publication, reported that at its Annual Business Meeting, November 24, 1985 in Philadelphia, NCTE passed the following resolution (which is still on its books):

On Grammar Exercises to Teach Speaking and Writing RESOLVED, that the National Council of Teachers of English affirm the position that the use of isolated grammar and usage exercises not supported by theory and research is a deterrent to the improvement of students’ speaking and writing and that, in order to improve both of these, class time at all levels must be devoted to opportunities for meaningful listening, speaking, reading, and writing; and 

that NCTE urge the discontinuance of testing practices that encourage the teaching of grammar rather than English language arts instruction. (103)
Since then, teachers who wanted to teach grammar have told me that their supervisors, having heard of the NCTE resolution, have told them that they can not teach grammar!

The current focus on “standards” has resulted in the return of grammar to our classrooms, but what is returning is a mishmash of traditional and other grammars, none of which will be effective for the simple reason that they teach terminology and never even try to teach students how to analyze and intelligently discuss the sentences that they themselves read and write.

This Study

A primary objective of this study was to use a corpus of texts, by a variety of writers, that is widely available to anyone who might want to check what was counted and how. For that purpose, I chose Modern Essays, Selected by Christopher Morley. (New York: Harcourt, Brace, 1921). The complete texts are available BARTLEBY.COM. From each text, the selected passage is the 1st 250 words and then to the end of the sentence.
Each sample is here presented in three different versions. The first is simply the original text. The second is the text analyzed as it would be in a normal KISS “Analysis Key.” These include the basic codes plus notes that explain other constructions. The final text is the one that was put through my statistical number-cruncher.
The Texts
1. American Literature, By John Macy
AMERICAN literature is a branch of English literature, as truly as are English books written in Scotland or South Africa. Our literature lies almost entirely in the nineteenth century when the ideas and books of the western world were freely interchanged among the nations and became accessible to an increasing number of readers. In literature nationality is determined by language rather than by blood or geography. M. Maeterlinck, born a subject of King Leopold, belongs to French literature. Mr. Joseph Conrad, born in Poland, is already an English classic. Geography, much less important in the nineteenth century than before, was never, among modern European nations, so important as we sometimes are asked to believe. Of the ancestors of English literature “Beowulf” is scarcely more significant, and rather less graceful, than our tree-inhabiting forebears with prehensile toes; the true progenitors of English literature are Greek, Latin, Hebrew, Italian, and French.
American literature and English literature of the nineteenth century are parallel derivatives from preceding centuries of English literature. Literature is a succession of books from books. Artistic expression springs from life ultimately but not immediately. It may be likened to a river which is swollen throughout its course by new tributaries and by the seepages of its banks; it reflects the life through which it flows, taking color from the shores; the shores modify it, but its power and volume descend from distant headwaters and affluents far up stream. Or it may be likened to the race-life which our food nourishes or impoverishes, which our individual circumstances foster or damage, but which flows on through us, strangely impersonal and beyond our power to kill or create.
1. American Literature, By John Macy

Analysis Key

AMERICAN literature is a branch (PN) {of English literature}, as truly [Adv. as are English books written [#1] {in Scotland or South Africa}]. | Our literature lies almost entirely {in the nineteenth century} [Adv. when the ideas and books {of the western world} were freely interchanged (P) {among the nations} and became accessible (PA) {to an increasing number} {of readers}. | {In literature} nationality is determined (P) {by language} rather {than by blood or geography}. | M. Maeterlinck, born [#2] a subject [#3] {of King Leopold}, belongs {to French literature}. | Mr. Joseph Conrad, born [#2] {in Poland}, is already an English classic (PN). | Geography, much less important [#4] {in the nineteenth century} {than before} [#5], was never, {among modern European nations}, so important (PA) [Adv. as we sometimes are asked (P) to believe [#6] ]. | {Of the ancestors} {of English literature} “Beowulf” is scarcely more significant (PA), and rather less graceful (PA), {than our tree-inhabiting forebears} {with prehensile toes}; | the true progenitors {of English literature} are Greek (PN), Latin (PN), Hebrew (PN), Italian (PN), and French (PN). |
American literature and English literature {of the nineteenth century} are parallel derivatives (PN) {from preceding centuries} {of English literature}. | Literature is a succession (PN) {of books} {from books}. | Artistic expression springs {from life} ultimately but not immediately. | It may be likened (P) {to a river} [Adj. which is swollen (P) {throughout its course} {by new tributaries} and {by the seepages} {of its banks}]; | it reflects the life (DO) [Adj. {through which} it flows, taking color [#7] {from the shores} ] ; | the shores modify it (DO), | but its power and volume descend {from distant headwaters and affluents} far up stream [#8]. | Or it may be likened (P) {to the race-life} [Adj. which (DO) our food nourishes or impoverishes], [Adj. which (DO) our individual circumstances foster or damage], but [Adj. which flows on {through us}, strangely impersonal [#9] and { beyond our power} to kill or create [#10] ]. |
Notes
1. “Written” is a gerundive that modifies “books,” so “books written” can be viewed as a noun absolute that functions as a subject.

2. “Born” is a gerundive that modifies “M. Maeterlinck”; in the next sentence, it modifies “Conrad.”
3. “Subject” here can be explained in at least three ways: 1.) the object of an ellipsed preposition in an adverbial phrase—“as a subject”; 2.) a predicate noun is an ellipsed infinitive that functions as an adverb—“born *to be* a subject”; 3.) a noun that functions as an adverb to “born.” In the statistics, I used the NuA—the simplest explanation.

4. “Important” is a post-positioned adjective to “Geography.”
5. I considered “than before” as a prepositional phrase even though “before” is rarely used as a noun. It could have been counted as an ellipsed subordinate clause—“than *it ever was* before.”

6. The infinitive “to believe” functions as a retained direct object after the passive “are asked.” (See KISS Level 5.7 - Passive Voice and Retained Complements.)
7. “Color” is the direct object of “taking.” I have counted “taking” as a gerundive that modifies “it,” but it can also be explained as a gerund that functions as an adverb to “flows.” Another alternative is to consider “flows” the end of the subordinate clause. From this perspective, “taking” modifies either the first “it” in the sentence, or, as an adverb, “reflects.”

8. Merriam-Webster.com considers “upstream” as a single word that can function either as an adverb or an adjective. I have counted it as two words and as a post-positioned adjective—“. . . headwaters and affluents *that are* far up stream.”
9. “Impersonal” has been counted as a post-positioned adjective, but it could also be seen as the predicate adjective in a palimpsest pattern in which “which flows” is written over “which is . . . impersonal.” Note that with the “and” joining them, “impersonal” and “beyond our power” function in the same way.
10. The infinitives “to kill” and “create” function as adjectives to “power.”
1. American Literature, By John Macy

Statistical Analysis
275 words

\-\AMERICAN literature is a branch {of English literature,} as truly [RAVFas are English books written#APN08 {in Scotland or South Africa.}] \-\Our literature lies almost entirely {in the nineteenth century} [RAVFwhen the ideas and books=CS {of the western world} were freely interchanged=PV {among the nations} and became=CV accessible {to an increasing number} {of readers.}] \-\{In literature} nationality is determined=PV {by language} rather {than by blood or geography.} \-\M. Maeterlinck, born*GiveM06 a subject#NuA05 {of King Leopold,} belongs {to French literature.} \-\Mr. Joseph Conrad, born*GiveM03 {in Poland,} is already an English classic. \-\Geography, much less important#PPA09 {in the nineteenth century} {than before,} was never, {among modern European nations,} so important [RAVFas we sometimes are asked=PV to#RCM02 believe.*INFDO02] \-\{Of the ancestors} {of English literature} “Beowulf” is scarcely more significant, and rather less graceful,=CC {than our tree-inhabiting forebears} {with prehensile toes;} \C\the true progenitors {of English literature} are Greek, Latin,=CC Hebrew,=CC Italian,=CC and French.=CC
\-\American literature and English literature=CS {of the nineteenth century} are parallel derivatives {from preceding centuries} {of English literature.} \-\Literature is a succession {of books} {from books.} \-\Artistic expression springs {from life} ultimately but not immediately. \-\It may be likened=PV {to a river} [RAJFwhich is swollen=PV {throughout its course} {by new tributaries} and {by the seepages} {of its banks;}] \C\it reflects the life [RAJF{through which} it flows, taking*GiveR05 color {from the shores;}] \C\the shores modify it, \C\but its power and volume=CS descend {from distant headwaters and affluents} far up stream.#PPA03 \-\Or it may be likened=PV {to the race-life} [RAJFwhich our food nourishes or impoverishes,=CV] [RAJFwhich our individual circumstances foster or damage,=CV] but [RAJFwhich flows on {through us,} strangely impersonal#PPA02 and {beyond our power} to kill*INFAJ02 or create.*INFAJ03]

2. Mary White, By William Allen White

THE ASSOCIATED PRESS reports carrying the news of Mary White’s death declared that it came as the result of a fall from a horse. How she would have hooted at that! She never fell from a horse in her life. Horses have fallen on her and with her—“I’m always trying to hold ’em in my lap,” she used to say. But she was proud of few things, and one was that she could ride anything that had four legs and hair. Her death resulted not from a fall, but from a blow on the head which fractured her skull, and the blow came from the limb of an overhanging tree on the parking.

The last hour of her life was typical of its happiness. She came from a day’s work at school, topped off by a hard grind with the copy on the High School Annual, and felt that a ride would refresh her. She climbed into her khakis, chattering to her mother about the work she was doing, and hurried to get her horse and be out on the dirt roads for the country air and the radiant green fields of the spring. As she rode through the town on an easy gallop she kept waving at passers-by. She knew everyone in town. For a decade the little figure with the long pig-tail and the red hair ribbon has been familiar on the streets of Emporia, and she got in the way of speaking to those who nodded at her. 

2. Mary White, By William Allen White

Analysis Key

THE ASSOCIATED PRESS reports carrying [#1] the news {of Mary White’s death} declared [DO that it came {as the result} {of a fall} {from a horse} ] |. How she would have hooted {at that}! | She never fell {from a horse} {in her life}. | Horses have fallen {on her} and {with her} | —“I’m always trying to hold ’em [#2] {in my lap},” [Inj. she used to say ]. | But she was proud (PA) {of few things}, | and one was [PN that she could ride anything (DO) [Adj. that had four legs (DO) and hair (DO) ]]. | Her death resulted not {from a fall}, but {from a blow} {on the head} [Adj. which fractured her skull (DO) ], | and the blow came {from the limb} {of an overhanging tree} {on the parking}. |
The last hour {of her life} was typical (PA) {of its happiness}. | She came {from a day’s work} {at school}, topped [#3] off {by a hard grind} {with the copy} {on the High School Annual}, and felt [DO that a ride would refresh her (DO) ]. | She climbed {into her khakis}, chattering [#4] {to her mother} {about the work} [Adj. she was doing ], and hurried to get her horse and be [#5] out {on the dirt roads} {for the country air and the radiant green fields} {of the spring}. | [Adv. As she rode {through the town} {on an easy gallop} ] she kept waving {at passers-by}. | She knew everyone (DO) {in town}. | {For a decade} the little figure {with the long pig-tail and the red hair ribbon} has been familiar (PA) {on the streets} {of Emporia}, | and she got {in the way} {of speaking [#6] } {to those} [Adj. who nodded {at her} ]. | 

Notes

1. Note how easy it is to read “Associated Press” as the subject, “reports” as the verb, and “carrying” as the direct object. Linguists call this a “garden path”—we get stuck and have to go back to the beginning to process the sentence as it was meant. In this case, “carrying” is a gerundive that functions as an adjective to the subject “reports.” “News” is the direct object of “carrying.”

2. “Em” is the direct object of the infinitive “to hold.” The infinitive phrase functions as the direct object of “am trying.”
3. “Topped,” or “topped off” is a gerundive that modifies “work/”
4. The gerundive “chattering” modifies “She.” (Alternatively, it could be explained as a gerund that functions as a Noun Used as an Adverb.)

5. The infinitives “to get” and “be” function as adverbs (of purpose) to “hurried.” “Horse” is the direct object of the infinitive “to get.”

6. The gerund “speaking” functions as the object of the preposition “of.”
2. Mary White, By William Allen White

Statistical Analysis

252 words
\-\THE ASSOCIATED PRESS reports carrying*GiveM07 the news {of Mary White's death} declared [RNDOthat it came {as the result} {of a fall} {from a horse.}] \-\How she would have hooted {at that!} \-\She never fell {from a horse} {in her life.} \-\Horses have fallen {on her} and {with her--} \C\I'm always trying to hold*INFDO06 em {in my lap,”} [RINJshe used to say.] \-\But she was proud {of few things,} \C\and one was [RNPNthat she could ride anything [RAJFthat had four legs and hair.=CC]] \-\Her death resulted not {from a fall,} but {from a blow} {on the head} [RAJFwhich fractured her skull,] \C\and the blow came {from the limb} {of an overhanging tree} {on the parking.}
\-\The last hour {of her life} was typical {of its happiness.} \-\She came {from a day's work} {at school,} topped*GiveR14 off {by a hard grind} {with the copy} {on the High School Annual,} and felt=CV [RNDOthat a ride would refresh her.] \-\She climbed {into her khakis,} chattering*GiveR10 {to her mother} {about the work} [RAJFshe was doing,] and hurried=CV to get*INFAV04 her horse and be*INFAV19 out {on the dirt roads} {for the country air and the radiant green fields} {of the spring.} \-\[LAVFAs she rode {through the town} {on an easy gallop}] she kept waving {at passers-by.} \-\She knew everyone {in town.} \-\{For a decade} the little figure {with the long pig-tail and the red hair ribbon} has been familiar {on the streets} {of Emporia,} \C\and she got {in the way} {of speaking*GerOP07} {to those} [RAJFwho nodded {at her.}] 

3. Niagara Falls, By Rupert Brooke
SAMUEL BUTLER has a lot to answer for. But for him, a modern traveler could spend his time peacefully admiring the scenery instead of feeling himself bound to dog the simple and grotesque of the world for the sake of their too-human comments. It is his fault if a peasant’s naïveté has come to outweigh the beauty of rivers, and the remarks of clergymen are more than mountains. It is very restful to give up all effort at observing human nature and drawing social and political deductions from trifles, and to let oneself relapse into wide-mouthed worship of the wonders of nature. And this is very easy at Niagara. Niagara means nothing. It is not leading anywhere. It does not result from anything. It throws no light on the effects of Protection, nor on the Facility for Divorce in America, nor on Corruption in Public Life, nor on Canadian character, nor even on the Navy Bill. It is merely a great deal of water falling over some cliffs. But it is very remarkably that. The human race, apt as a child to destroy what it admires, has done its best to surround the Falls with every distraction, incongruity, and vulgarity. Hotels, powerhouses, bridges, trams, picture post-cards, sham legends, stalls, booths, rifle-galleries, and side-shows frame them about. And there are Touts. Niagara is the central home and breeding-place for all the touts of earth. There are touts insinuating, and touts raucous, greasy touts, brazen touts, and upper-class, refined, gentlemanly, take-you-by-the-arm-touts; touts who intimidate and touts who wheedle; professionals, amateurs, and dilettanti, male and female; touts who would photograph you with your arm round a young lady against a faked background of the sublimest cataract, touts who would bully you into cars, char-à-bancs, elevators, or tunnels, or deceive you into a carriage and pair, touts who would sell you picture post-cards, moccasins, sham Indian beadwork, blankets, tee-pees, and crockery, and touts, finally, who have no apparent object in the world, but just purely, simply, merely, incessantly, indefatigably, and ineffugibly to tout.
3. Niagara Falls, By Rupert Brooke
Analysis Key

SAMUEL BUTLER has a lot (DO) to answer for [#1]. | {But for him}, a modern traveler could spend his time (DO) peacefully admiring the scenery [#2] {instead of feeling himself bound to dog the simple and grotesque [#3] {of the world} {for the sake} {of their too-human comments}}. | It is his fault (PN) [Delayed Subject if a peasant’s naïveté has come to outweigh the beauty (DO) {of rivers}], and [Delayed Subject *if* the remarks {of clergymen} are more (PN) {than mountains}]. | It is very restful (PA) to give up all effort [#4] {at observing human nature and drawing social and political deductions [#5] {from trifles}}, and to let oneself relapse [#6] {into wide-mouthed worship} {of the wonders} {of nature}. | And this is very easy (PA) {at Niagara}. | Niagara means nothing (DO). | It is not leading anywhere. | It does not result {from anything}. | It throws no light (DO) {on the effects} {of Protection}, nor {on the Facility} {for Divorce} {in America}, nor {on Corruption} {in Public Life}, nor {on Canadian character}, nor even {on the Navy Bill}. | It is merely a great deal (PN) {of water falling [#7] {over some cliffs}}. | But it is very remarkably that (PN). | The human race, apt [#8] {as a child} to destroy [#9] [DO what (DO) it admires], has done its best (DO) to surround the Falls [#10] {with every distraction, incongruity, and vulgarity}. | Hotels, powerhouses, bridges, trams, picture post-cards, sham legends, stalls, booths, rifle-galleries, and side-shows frame them (DO) about. | And there are Touts (PN). | Niagara is the central home (PN) and breeding-place (PN) {for all the touts} {of earth}. | There are touts (PN) insinuating [#11], and touts (PN) raucous [#11], greasy touts (PN), brazen touts (PN), and upper-class, refined, gentlemanly, take-you-by-the-arm-touts (PN); [#12] touts (PN) [Adj. who intimidate] and touts (PN) [Adj. who wheedle]; professionals (PN), amateurs (PN), and dilettanti (PN), male [#13] and female [#13]; touts (PN) [Adj. who would photograph you (DO) {with your arm {round a young lady}} {against a faked background} {of the sublimest cataract} ], touts (PN) [Adj. who would bully you (DO) {into cars, char-à-bancs, elevators, or tunnels}, or deceive you (DO) {into a carriage and pair} ], touts (PN) [Adj. who would sell you (IO) picture post-cards (DO), moccasins (DO), sham Indian beadwork (DO), blankets (DO), tee-pees (DO), and crockery (DO)], and touts (PN), finally, [Adj. who have no apparent object (DO) {in the world}, {but just purely, simply, merely, incessantly, indefatigably, and ineffugibly to tout [#14] } ]. | 

Notes
1. The infinitive phrase “to answer for” functions as an adjective to “lot.” Note that the “for” can be viewed is a type of phrasal verb—a preposition that remains when the “to answer” is reduced to an infinitive from the simpler “He has to answer for a lot.”

2. “Scenery” is the direct object of the “admiring” which I have counted as a gerund that functions as an adverb (instead of as a gerundive to “traveler” because the emphasis here is on “how/”

3. First of all, note that the “instead of” phrase continues to the end of the sentence. The adjective “the” turns the adjectives “simple” and “grotesque” into nouns. The two nouns function as direct objects of the infinitive “to dog.” The simplest way to explain the function of “to dog” is to consider it an adverb that explains how (or why) he feels himself “bound.” KISS explains “himself bound” as a noun absolute that functions as the direct object of “feeling,” and “feeling” is a gerund that functions as the object of “instead of.” (Note that most grammars would consider “himself” as the direct object of “feeling,” but that implies a significantly different meaning.)
4. “Effort” is the direct object of the infinitive “to give up.” The infinitive phrase functions as a Delayed Subject.
5. “Deductions” is the direct object of the gerund “drawing,” and “nature” is the direct object of “observing.” The gerund phrases function as objects of the preposition “at.”

6. “Oneself” is the subject of the infinitive “relapse.” The infinitive phrase functions as the direct object of the infinitive “to let,” and the entire “to let” phrase functions as a second delayed subject.
7. In KISS, “water falling” is best explained as a noun absolute that functions as the object of the preposition “of.”
8. “Apt” is a Post-Positioned Adjective to “race.”

9. The infinitive “to destroy” functions as an adverb to “apt.”

10. “Falls” is the direct object of the infinitive “to surround.” The infinitive phrase functions as an adjective defining “best” and as an adverb (of purpose?) to “has done.”
11. “Insinuating” and “raucous” are Post-Positioned Adjectives.

12. The semicolons in this series raise the question of whether or not they should be seen as separating main clauses (with ellipsed “There are”).  Given the preceding pattern, however, I opted to count each of the following “touts” as predicate nouns within the first main clause. Note that even though I did so, this selection averages only 21.2 words per main clause. Had I counted each as a separate main clause, that average would have been as low as 15.4 words per main clause. 
13. “Male” and “female” are Post-Positioned Adjectives to the preceding predicate nouns.

14. The infinitive “to tout” functions as the object of the preposition “but,” and the prepositional phrase can be explained as an adverb to “no” and/or as an adjective to “object.” 
3. Niagara Falls, By Rupert Brooke
Statistical Analysis
339 words
\-\SAMUEL BUTLER has a lot to answer*INFAJ03 for. \-\{But for him,} a modern traveler could spend his time peacefully admiring*GerNu25 the scenery {instead of feeling*GerOP19 himself bound#ADO18 to dog*INFAV16 the simple and=CC grotesque {of the world} {for the sake} {of their too-human comments.}} \-\It is his fault [RNDSif a peasants naïveté has come to outweigh the beauty {of rivers,}] and [RNDSthe remarks {of clergymen} are more {than mountains.}] \-\It is very restful to give*INFDS17 up all effort {at observing*GerOP03 human nature and drawing*GerOP08 social and political deductions {from trifles,}} and to let*INFDS12 oneself relapse*INFDO09 {into wide-mouthed worship} {of the wonders} {of nature.} \-\And this is very easy {at Niagara.} \-\Niagara means nothing. \-\It is not leading anywhere. \-\It does not result {from anything.} \-\It throws no light {on the effects} {of Protection,} nor {on the Facility} {for Divorce} {in America,} nor {on Corruption} {in Public Life,} nor {on Canadian character,} nor even {on the Navy Bill.} \-\It is merely a great deal {of water falling#APN05 {over some cliffs.}} \-\But it is very remarkably that. \-\The human race, apt#PPA09 {as a child} to destroy*INFAV05 [RNDOwhat it admires,] has done its best to surround*INFAJ10 the Falls {with every distraction, incongruity, and vulgarity.} \-\Hotels, powerhouses,=CS bridges,=CS trams,=CS picture post-cards,=CS sham legends,=CS stalls,=CS booths,=CS rifle-galleries,=CS and side-shows=CS frame them about. \-\And there are Touts. \-\Niagara is the central home and breeding-place=CC {for all the touts} {of earth.} \-\There are touts insinuating,#PPA01 and touts=CC raucous,#PPA01 greasy touts,=CC brazen touts,=CC and upper-class, refined, gentlemanly, take-you-by-the-arm-touts;=CC touts [RAJFwho intimidate] and touts=CC [RAJFwho wheedle;] professionals,=CC amateurs,=CC and dilettanti,=CC male#PPA01 and female;#PPA01 touts=CC [RAJFwho would photograph you {with your arm {round a young lady}} {against a faked background} {of the sublimest cataract,}] touts=CC [RAJFwho would bully you {into cars, char-à-bancs, elevators, or tunnels,} or deceive=CV you {into a carriage and pair,}] touts=CC [RAJFwho would sell you picture post-cards, moccasins,=CC sham Indian beadwork,=CC blankets,=CC tee-pees,=CC and crockery,=CC] and touts,=CC finally, [RAJFwho have no apparent object {in the world,} {but just purely, simply, merely, incessantly, indefatigably, and ineffugibly to tout.*INFOP10}] 
4. The Almost Perfect State, By Don Marquis
NO matter how nearly perfect an Almost Perfect State may be, it is not nearly enough perfect unless the individuals who compose it can, somewhere between death and birth, have a perfectly corking time for a few years. The most wonderful governmental system in the world does not attract us, as a system; we are after a system that scarcely knows it is a system; the great thing is to have the largest number of individuals as happy as may be, for a little while at least, some time before they die.

Infancy is not what it is cracked up to be. The child seems happy all the time to the adult, because the adult knows that the child is untouched by the real problems of life; if the adult were similarly untouched he is sure that he would be happy. But children, not knowing that they are having an easy time, have a good many hard times. Growing and learning and obeying the rules of their elders, or fighting against them, are not easy things to do. Adolescence is certainly far from a uniformly pleasant period. Early manhood might be the most glorious time of all were it not that the sheer excess of life and vigor gets a fellow into continual scrapes. Of middle age the best that can be said is that a middle aged person has likely learned how to have a little fun in spite of his troubles.

It is to old age that we look for reimbursement, the most of us. 
4. The Almost Perfect State, By Don Marquis
Analysis Key

No matter [#1] [PN how nearly perfect (PA) an Almost Perfect State may be], it is not nearly enough perfect (PA) [Adv. to “not” unless the individuals [Adj. who compose it (DO)] can, somewhere {between death and birth}, have a perfectly corking time (DO) {for a few years}. | The most wonderful governmental system {in the world} does not attract us (DO), {as a system}; | we are after [#2] a system (DO) [Adj. that scarcely knows [DO it is a system (PN) ]]; | the great thing is to have [#3] the largest number {of individuals} as happy [#3] [Adv. to “as” as *they* may be], {for a little while} {at least}, some time [#4] [Adj. to “time” [#4] before they die]. |
Infancy is not [PN what it is cracked up (P) to be [#5] ]. | The child seems happy (PA) all the time [NuA] {to the adult}, [Adv. to “seems” because the adult knows [DO that the child is untouched (P) {by the real problems} {of life}]]; | [Adv. to “is” if the adult were similarly untouched (PA) ] he is sure (PA) [Adv. to “sure” that he would be happy (PA) ]. | But children, not knowing [#6] [DO that they are having an easy time (DO) ], have a good many hard times (DO). | Growing and learning and obeying the rules [#7] {of their elders}, or fighting {against them}, are not easy things (PN) to do [#8]. | Adolescence is certainly far {from a uniformly pleasant period}. | Early manhood might be the most glorious time (PN) {of all} [Adv. to “might be” [#9] were it not [PN that the sheer excess {of life and vigor} gets a fellow (DO) {into continual scrapes} ]]. | {Of middle age} the best [Adj. that can be said (P) ] is [PN that a middle aged person has likely learned how to have (DO) a little fun [#10] {in spite} {of his troubles}]. |
It is {to old age} [that [#11] we look {for reimbursement}], the most [#12] {of us}. | 

Notes
1. This “No matter” is part of an idiomatic noun absolute construction—how nearly perfect an Almost Perfect State may be *being” no matter *of account. The noun absolute functions as an adverb to the following “not.”

2. “Are after” is idiomatic for “want.”
3. “Number” is the subject and “happy” is a predicate adjective in an ellipsed infinitive construction—“number of individuals *to be* as happy.” The ellipsed infinitive construction functions as the direct object of the infinitive “to have.” The “to have” phrase functions as a predicate noun.
4. “Time” is a noun that functions as an adverb. It can be explained as modifying the adverbial phrase “for a little while,” or as modifying “to have,” or as modifying the main verb “is.” Although I have counted the “before” clause as adjectival to “time,” it could also be viewed as adverbial to the adverbial function of the noun used as an adverb, or as adverbial to the adverbial phrase “for a little while,” or as modifying “to have,” or as modifying the main verb “is.”
5. There are several ways to explain this “to be,” especially after a passive verb. I have, however, simply counted it as an infinitive that functions as an adverb to “is cracked up.” Note that the “what” functions as both a subordinating conjunction and a predicate noun for “to be.”
6. “Knowing” is a gerundive that modifies “children.”
7. “Rules” is the direct object of “obeying.” “Growing,” “learning,” “obeying,” and “fighting” are gerunds that function as subjects.

8. The infinitive phrase “to do” functions as an adjective to “things.”
9. This “were” implies “if.”

10. “Fun” is the direct object of the infinitive “to have.” I have counted “to have” as the direct object of “has learned” and “how” as an adverb to the infinitive. Alternatively, “how” can be explained as a pronoun that functions as the direct object. That makes “to have” an adjective to “how.”
11. I have counted this clause as a delayed subject—We look to old age for reimbursement.

12. “The most” is an appositive to “we.”
4. The Almost Perfect State, By Don Marquis
Statistical Analysis
257 words
\-\NO matter#AAv11 [RNPNhow nearly perfect an Almost Perfect State may be,] it is not nearly enough perfect [RAVFunless the individuals [MAJFwho compose it] can, somewhere {between death and birth,} have a perfectly corking time {for a few years.}] \-\The most wonderful governmental system {in the world} does not attract us, {as a system;} \-\we are after a system [RAJFthat scarcely knows [RNDOit is a system;]] \C\the great thing is to have*INFPN23 the largest number {of individuals} as*INFDE16 happy [RAVFas may be,] {for a little while} {at least,} some time#NuA05 [RAJFbefore they die.]
\-\Infancy is not [RNPNwhat it is cracked=PV up to be.*INFAV02] \-\The child seems happy all the time#NuA03 {to the adult,} [RAVFbecause the adult knows [RNDOthat the child is untouched=PV {by the real problems} {of life;}]] \C\[LAVFif the adult were similarly untouched=PV] he is sure [RAVFthat he would be happy.] \-\But children, not knowing*GiveM09 [RNDOthat they are having an easy time,] have a good many hard times. \-\Growing*GerSU01 and=CS learning*GerSU02 and=CS obeying*GerSU07 the rules {of their elders,} or=CS fighting*GerSU05 {against them,} are not easy things to do.*INFAJ02 \-\Adolescence is certainly far {from a uniformly pleasant period.} \-\Early manhood might be the most glorious time {of all} [RAVFwere it not [RNPNthat the sheer excess {of life and vigor} gets a fellow {into continual scrapes.}]] \-\{Of middle age} the best [MAJFthat can be said=PV] is [RNPNthat a middle aged person has likely learned how to have*INFDO11 a little fun {in spite} {of his troubles.}]
\-\It is {to old age} [RNDSthat we look {for reimbursement,} the most#App04 {of us.}]
5. “The Man-o’-War’s ’Er ’Usband,” By David W. Bone
A SENSE of security is difficult of definition. Largely, it is founded upon habit and association. It is induced and maintained by familiar surroundings. On board ship, in a small world of our own, we seem to be contained by the boundaries of the bulwarks, to be sailing beyond the influences of the land and of other ships. The sea is the same we have known for so long. Every item of our ship fitment—the trim arrangement of the decks, the set and rake of mast and funnel, even the furnishings of our cabins—has the power of impressing a stable feeling of custom, normal ship life, safety. It requires an effort of thought to recall that in their homely presence we are endangered. Relating his experiences after having been mined and his ship sunk, a master confided that the point that impressed him most deeply was when he went to his room for the confidential papers and saw the cabin exactly in everyday aspect—his longshore clothes suspended from the hooks, his umbrella standing in a corner as he had placed it on coming aboard.
Soldiers on service are denied this aid to assurance. Unlike us, they cannot carry their home with them to the battlefields. All their scenes and surroundings are novel; they may only draw a reliance and comfort from the familiar presence of their comrades. At sea in a ship there is a yet greater incitement to their disquiet. The movement, the limitless sea, the distance from the land, cannot be ignored. 

5. “The Man-o’-War’s ’Er ’Usband,” By David W. Bone
Analysis Key

A SENSE {of security} is difficult (PA) {of definition}. | Largely, it is founded (P) {upon habit and association}. | It is induced (P) and maintained (P) {by familiar surroundings}. | {On board ship}, {in a small world} {of our own}, we seem to be contained [#1] {by the boundaries} {of the bulwarks}, to be sailing [#1] {beyond the influences} {of the land} and {of other ships}. | The sea is the same (PN) [Adj. we have known {for so long}]. | Every item {of our ship fitment}—the trim arrangement [#2] {of the decks}, the set [#2] and rake [#2] {of mast and funnel}, even the furnishings [#2] {of our cabins}—has the power (DO) {of impressing a stable feeling [#3]} {of custom, normal ship life, safety}. | It requires an effort (DO) {of thought} to recall [#4] [DO that {in their homely presence} we are endangered (P)]. | Relating his experiences [#5] {after having been mined [#6] and his ship sunk [#7] }, a master confided [DO that the point [Adj. that impressed him (DO) most deeply] was [PN when he went {to his room} {for the confidential papers} and saw the cabin (DO) exactly {in everyday aspect}—his longshore clothes suspended [#8] {from the hooks}, his umbrella standing [#8] {in a corner} [Adv. to “standing” as he had placed it (DO) {on coming [#9] aboard} ]]]. |
Soldiers {on service} are denied (P) this aid [#10] {to assurance}. | {Unlike us}, they cannot carry their home (DO) {with them} {to the battlefields}. | All their scenes and surroundings are novel (PA); | they may only draw a reliance (DO) and comfort (DO) {from the familiar presence} {of their comrades}. | {At sea} {in a ship} there is a yet greater incitement (PN) {to their disquiet}. | The movement, the limitless sea, the distance {from the land}, cannot be ignored (P). | 

Notes
1. “Seemed to be contained” can be explained in a number of ways, but I have counted “to be contained” and “to be sailing” as infinitives that function as adverbs (How?) to “seemed.”

2. “Arrangement,” “set,” “rake,” and “furnishings” are appositives to “fitment.”
3. “Feeling” is the direct object of the gerund “impressing.” “Impressing” functions as the object of the preposition “of.”
4. “To recall” is an infinitive that functions as a delayed subject—To recall . . . requires an effort . . . .”

5. “Experiences” is the direct object of the gerundive “Relating.” The gerundive modifies “master.”

6. “Having been mined” is a gerund that functions as one of the two objects of the preposition “after.”
7. “Ship sunk” is the second object of the preposition “after.” There are two possible explanations. I have counted it as an ellipsed infinitive phrase—“ship *to be* sunk.” That makes “sunk” a gerundive that functions as a predicate adjective. The second option is to view “ship sunk” as a noun absolute that functions as the object of the preposition.

8. “Clothes suspended” and “umbrella standing” are the cores of two noun absolutes that function as adverbs to “exactly.”
9. “Coming” is a gerund that functions as the object of the preposition.

10. “Aid” is a retained direct object after the passive verb “are denied.”

5. “The Man-o’-War’s ’Er ’Usband,” By David W. Bone
Statistical Analysis
257 words
\-\A SENSE {of security} is difficult {of definition.} \-\Largely, it is founded=PV {upon habit and association.} \-\It is induced=PV and maintained=PV {by familiar surroundings.} \-\{On board ship,} {in a small world} {of our own,} we seem to be contained*INFAV09 {by the boundaries} {of the bulwarks,} to be sailing*INFAV13 {beyond the influences} {of the land} and {of other ships.} \-\The sea is the same [RAJFwe have known {for so long.}] \-\Every item {of our ship fitment--} the trim arrangement#App06 {of the decks,} the set#App02 and rake#App06 {of mast and funnel,} even the furnishings#App06 {of our cabins--} has the power {of impressing*GerOP10 a stable feeling} {of custom, normal ship life, safety.} \-\It requires an effort {of thought} to recall*INFDS10 [RNDOthat {in their homely presence} we are endangered.=PV] \-\Relating*GiveL11 his experiences {after having been mined*GerOP03 and his ship*INFDE02 sunk,*GiveR03} a master confided [RNDOthat the point [MAVFthat impressed him most deeply] was [RNPNwhen he went {to his room} {for the confidential papers} and saw=CV the cabin exactly {in everyday aspect--} his longshore clothes suspended#AAv07 {from the hooks,} his umbrella standing#AAv14 {in a corner} [RAVFas he had placed it {on coming*GerOP02 aboard.}]]]
\-\Soldiers {on service} are denied=PV this aid {to assurance.} \-\{Unlike us,} they cannot carry their home {with them} {to the battlefields.} \-\All their scenes and surroundings=CS are novel; \C\they may only draw a reliance and comfort=CC {from the familiar presence} {of their comrades.} \-\{At sea} {in a ship} there is a yet greater incitement {to their disquiet.} \-\The movement, the limitless sea,=CS the distance=CS {from the land,} cannot be ignored.=PV 
6. The Market, By William McFee
THERE is a sharp, imperative rap on my outer door; a rap having within its insistent urgency a shadow of delicate diffidence, as though the person responsible were a trifle scared of the performance and on tiptoe to run away. I roll over and regard the clock. Four-forty. One of the dubious by-products of continuous service as a senior assistant at sea is the habit of waking automatically about 4 A.M. This gives one several hours, when ashore, to meditate upon one’s sins, frailties, and (more rarely) triumphs and virtues. For a man who gets up at say four-thirty is regarded with aversion ashore. His family express themselves with superfluous vigor. He must lie still and meditate, or suffer the ignominy of being asked when he is going away again.

But this morning, in these old Chambers in an ancient Inn buried in the heart of London City, I have agreed to get up and go out. The reason for this momentous departure from a life of temporary but deliberate indolence is a lady. “Cherchez la femme,” as the French say with the dry animosity of a logical race. Well, she is not far to seek, being on the outside of my heavy oak door, tapping, as already hinted, with a sharp insistent delicacy. To this romantic summons I reply with an articulate growl of acquiescence, and proceed to get ready. To relieve the anxiety of any reader who imagines an impending elopement it may be stated in succinct truthfulness that we are bound on no such desperate venture. 

6. The Market, By William McFee

Analysis Key

THERE is a sharp, imperative rap (PN) {on my outer door}; a rap [#1] having {within its insistent urgency} a shadow [#1] {of delicate diffidence}, [Adv. to “having” as though the person responsible [#2] were a trifle [NuA] scared (P) {of the performance} and {on tiptoe} to run [#3] away]. | I roll over and regard the clock (DO). | Four-forty.[#4] | One {of the dubious by-products} {of continuous service} {as a senior assistant} {at sea} is the habit (PN) {of waking [#5] automatically} {*at* about 4 A.M.} | This gives one (IO) several hours (DO), [Adv. to “gives” when *one is* ashore] [#6], to meditate [#7] {upon one’s sins, frailties, and (more rarely) triumphs and virtues}. | For a man [Adj. who gets up {at say [#8] four-thirty}] is regarded (P) {with aversion} ashore. | His family express themselves (DO) {with superfluous vigor}. | He must lie still (PA) [#9] and meditate, or suffer the ignominy (DO) {of being asked [#10] [DO when he is going away again] }. |
But this morning [NuA], {in these old Chambers} {in an ancient Inn} buried [#11] {in the heart} {of London City}, I have agreed to get up [#12] and go out [#12]. | The reason {for this momentous departure} {from a life} {of temporary but deliberate indolence} is a lady (PN). | “Cherchez la femme (DO),” [Adv. [#13] as the French say {with the dry animosity} {of a logical race}]. | Well [Inj.], she is not far to seek [#14], being [#15] {on the outside} {of my heavy oak door}, tapping [#15], [Inj. [#16] as already hinted], {with a sharp insistent delicacy}. | {To this romantic summons} I reply {with an articulate growl} {of acquiescence}, and proceed to get ready [#17]. | To relieve the anxiety [#18] {of any reader} [Adj. who imagines an impending elopement (DO)] it may be stated (P) {in succinct truthfulness} [ [#19] that we are bound (P) {on no such desperate venture}]. | 

Notes

1. “Shadow” is the direct object of the gerundive “having” that modifies “rap.” This “rap” is an appositive to the first one.
2. “Responsible” is a post-positioned adjective.

3. The infinitive “to run” functions as an adverb (Why?) to “on tiptoe.”

4. “Four-forty” is a fragment.
5. “Waking” is a gerund.

6. “When ashore” was counted as a semi-reduced subordinate clause.
7. “To meditate” was counted as an adjectival infinitive that modifies “hours.” It could have been counted as adverbial (purpose), modifying “gives.”

8. “Say” can be explained either as an interjection, or as an adverb meaning “approximately.”

9. “Still” is a predicate adjective in a palimpsest pattern—“lie” is written over “be.”

10. “Being asked” is a gerund that functions as the object of the preposition.
11. The gerundive “buried” modifies “Inn.”

12. “To get up” and “go out” are infinitives that function as direct objects of “have agreed.”

13. This clause was counted with the adverbials, but it could be viewed as an interjection.
14. The infinitive “to seek” functions as an adverb (condition) to “far.”

15. “Being” and “tapping” are gerundives that modify “she.”

16. “As already hinted” was counted as a semi-reduced subordinate clause that functions as an interjection. 
17. “Ready” is a predicate adjective after the infinitive “to get.” Note that it means “to get *myself to be* ready.” The “to get” functions as an adverb of purpose to “proceed.”

18. “Anxiety” is the direct object of the infinitive “To relieve.” The infinitive phrase functions as an adverb of purpose to “may be stated.”
19. This clause functions as a Delayed Subject—“[That . . . venture] may be stated.

6. The Market, By William McFee

Statistical Analysis
259 words
\-\THERE is a sharp, imperative rap {on my outer door;} a rap#App30 having*GiveR28 {within its insistent urgency} a shadow {of delicate diffidence,} [RAVFas though the person responsible#PPA01 were a trifle scared=PV {of the performance} and {on tiptoe} to run*INFAV03 away.] \-\I roll over and regard=CV the clock. \F\Four-forty. \-\One {of the dubious by-products} {of continuous service} {as a senior assistant} {at sea} is the habit {of waking*GerOP05 automatically} {about 4 A.M.} \-\This gives one several hours, [RAVRwhen ashore,] to meditate*INFAJ12 {upon ones sins, frailties, and (more rarely)#Inj02 triumphs and virtues.} \-\For a man [MAJFwho gets up {at say four-thirty}] is regarded=PV {with aversion} ashore. \-\His family express themselves {with superfluous vigor.} \-\He must lie still and meditate,=CV or suffer=CV the ignominy {of being*GerOP08 asked [RNDOwhen he is going away again.]}
\-\But this morning,#NuA02 {in these old Chambers} {in an ancient Inn} buried*GiveR07 {in the heart} {of London City,} I have agreed to get*INFDO03 up and go*INFDO03 out. \-\The reason {for this momentous departure} {from a life} {of temporary but deliberate indolence} is a lady. \-\“Cherchez la femme,” [RAVFas the French say {with the dry animosity} {of a logical race.}] \-\Well,#Inj01 she is not far to seek,*INFAV02 being*GiveR09 {on the outside} {of my heavy oak door,} tapping,*GiveR09 [MINJas already hinted,] {with a sharp insistent delicacy.} \-\{To this romantic summons} I reply {with an articulate growl} {of acquiescence,} and proceed=CV to get*INFAV03 ready. \-\To relieve*INFAV12 the anxiety {of any reader} [RAJFwho imagines an impending elopement] it may be stated=PV {in succinct truthfulness} [RNDSthat we are bound=PV {on no such desperate venture.}] 

7. Holy Ireland, By Joyce Kilmer
WE had hiked seventeen miles that stormy December day—the third of a four days’ journey. The snow was piled high on our packs, our rifles were crusted with ice, the leather of our hob-nailed boots was frozen stiff over our lamed feet. The weary lieutenant led us to the door of a little house in a side street.

“Next twelve men,” he said. A dozen of us dropped out of the ranks and dragged ourselves over the threshold. We tracked snow and mud over a spotless stone floor. Before an open fire stood Madame and the three children—a girl of eight years, a boy of five, a boy of three. They stared with round frightened eyes at les soldats Americans, the first they had ever seen. We were too tired to stare back. We at once climbed to the chill attic, our billet, our lodging for the night. First we lifted the packs from one another’s aching shoulders: then, without spreading our blankets, we lay down on the bare boards.

For ten minutes there was silence, broken by an occasional groan, an oath, the striking of a match. Cigarettes glowed like fireflies in a forest. Then a voice came from the corner:

“Where is Sergeant Reilly?” it said. We lazily searched. There was no Sergeant Reilly to be found.

“I’ll bet the old bum has gone out after a pint,” said the voice. And with the curiosity of the American and the enthusiasm of the Irish we lumbered downstairs in quest of Sergeant Reilly. 
7. Holy Ireland, By Joyce Kilmer
Analysis Key

WE had hiked seventeen miles [NuA] that stormy December day [NuA] —the third [#1] {of a four days’ journey}. | The snow was piled (P) high [#2] {on our packs}, | our rifles were crusted (P) {with ice}, | the leather {of our hob-nailed boots} was frozen (P) stiff [#2] {over our lamed feet}. | The weary lieutenant led us (DO) {to the door} {of a little house} {in a side street}. |
“Next twelve men,” (DO) he said. | A dozen {of us} dropped {out of the ranks} and dragged ourselves (DO) {over the threshold}. | We tracked snow (DO) and mud (DO) {over a spotless stone floor}. | {Before an open fire} stood Madame and the three children—a girl [#3] {of eight years}, a boy [#3] {of five}, a boy [#3] {of three}. | They stared {with round frightened eyes} {at les soldats Americans}, the first [#4] [Adj. they had ever seen]. | We were too tired (P) to stare [#5] back. | We {at once} climbed {to the chill attic}, our billet [#6], our lodging [#6] {for the night}. | First we lifted the packs (DO) {from one another’s aching shoulders}: | then, {without spreading our blankets [#7] }, we lay down {on the bare boards}. |
{For ten minutes} there was silence (PN), broken [#8] {by an occasional groan, an oath, the striking} {of a match}. | Cigarettes glowed {like fireflies} {in a forest}. | Then a voice came {from the corner}: |
[DO “Where is Sergeant Reilly?”] it said. | We lazily searched. | There was no Sergeant Reilly (PN) to be found [#9]. |
[DO “I’ll bet [DO the old bum has gone out {after a pint},”]] said the voice. | And {with the curiosity} {of the American} and {*with* the enthusiasm} {of the Irish} we lumbered downstairs {in quest} {of Sergeant Reilly}. | 

Notes
1. “The third” is an appositive to “day.”
2. “High” and, in the next sentence, “stiff” are retained predicate adjectives after a passive verb. (See “KISS Level 5.7 – Passive Voice and Retained Complements.”
3. “Girl,” “boy,” and “boy” are appositives to “children.
4. “The first” is an appositive to “Americans.”

5. The infinitive “to stare” functions as an adverb to “too.”

6. “Billet” and “lodging” are appositives to “attic.”
7. “Blankets” is the direct object of the gerund “spreading.”

8. “Broken” is a gerundive that modifies “silence.”

9. I have counted the infinitive “to be found” as an adjective that modifies “Sergeant Reilly,” but it can also be viewed as an adverb to “was.”

7. Holy Ireland, By Joyce Kilmer
Statistical Analysis
256 words
\-\WE had hiked seventeen miles#NuA02 that stormy December day--#NuA04 the third#App07 {of a four day's journey.} \-\The snow was piled=PV high#RCM04 {on our packs,} \C\our rifles were crusted=PV {with ice,} \C\the leather {of our hob-nailed boots} was frozen=PV stiff#RCM01 {over our lamed feet.} \-\The weary lieutenant led us {to the door} {of a little house} {in a side street.}
\-\Next twelve men,” he said. \-\A dozen {of us} dropped {out of the ranks} and dragged=CV ourselves {over the threshold.} \-\We tracked snow and mud=CC {over a spotless stone floor.} \-\{Before an open fire} stood Madame and the three children--=CS a girl#App05 {of eight years,} a boy#App04 {of five,} a boy#App04 {of three.} \-\They stared {with round frightened eyes} {at les soldats Americans,} the first#App06 [RAJFthey had ever seen.] \-\We were too tired=PV to stare*INFAV03 back. \-\We {at once} climbed {to the chill attic,} our billet,#App02 our lodging#App05 {for the night.} \-\First we lifted the packs {from one another's aching shoulders:} \C\then, {without spreading*GerOP03 our blankets,} we lay down {on the bare boards.}
\-\{For ten minutes} there was silence, broken*GiveR12 {by an occasional groan, an oath, the striking} {of a match.} \-\Cigarettes glowed {like fireflies} {in a forest.} \-\Then a voice came {from the corner:}
\-\[LNDOWhere is Sergeant Reilly?”] it said. \-\We lazily searched. \-\There was no Sergeant Reilly to be found.*INFAJ03
\-\[LNDOI'll bet [RNDOthe old bum has gone out {after a pint,”}]] said the voice. \-\And {with the curiosity} {of the American} and {the enthusiasm} {of the Irish} we lumbered downstairs {in quest} {of Sergeant Reilly.}
8. A Familiar Preface, By Joseph Conrad
AS a general rule we do not want much encouragement to talk about ourselves; yet this little book is the result of a friendly suggestion, and even of a little friendly pressure. I defended myself with some spirit; but, with characteristic tenacity, the friendly voice insisted, “You know, you really must.”

It was not an argument, but I submitted at once. If one must!…

You perceive the force of a word. He who wants to persuade should put his trust not in the right argument, but in the right word. The power of sound has always been greater than the power of sense. I don’t say this by way of disparagement. It is better for mankind to be impressionable than reflective. Nothing humanely great—great, I mean, as affecting a whole mass of lives—has come from reflection. On the other hand, you cannot fail to see the power of mere words; such words as Glory, for instance, or Pity. I won’t mention any more. They are not far to seek. Shouted with perseverance, with ardor, with conviction, these two by their sound alone have set whole nations in motion and upheaved the dry, hard ground on which rests our whole social fabric. There’s “virtue” for you if you like!… Of course, the accent must be attended to. The right accent. That’s very important. The capacious lung, the thundering or the tender vocal chords. Don’t talk to me of your Archimedes’ lever. He was an absent-minded person with a mathematical imagination. 
8. A Familiar Preface, By Joseph Conrad
Analysis Key

{AS a general rule} we do not want much encouragement (DO) to talk [#1] {about ourselves}; | yet this little book is the result (PN) {of a friendly suggestion}, and even {of a little friendly pressure}. | I defended myself (DO) {with some spirit}; | but, {with characteristic tenacity}, the friendly voice insisted, “[ [#2] You know], you really must.” |
It was not an argument (PN), | but I submitted {at once}. | [ [#3] If one must!… ] |
You perceive the force (DO) {of a word}. | He [Adj. who wants to persuade (DO) [#4] ] should put his trust (DO) not {in the right argument}, but {in the right word}. | The power {of sound} has always been greater (PA) {than the power} {of sense}. | I don’t say this (DO) {by way} {of disparagement}. | It is better (PA) {for mankind} to be impressionable than reflective [#5]. | Nothing humanely great —great [#6], [ [#7] I mean], {as affecting a whole mass [#8]} {of lives} —has come {from reflection}. | {On the other hand}, you cannot fail to see the power [#9] {of mere words}; such words [#10] {as Glory}, {for instance}, or {*as* Pity}. | I won’t mention any more (DO). | They are not far to seek [#11]. | Shouted [#12] {with perseverance}, {with ardor}, {with conviction}, these two {by their sound alone} have set whole nations (DO) {in motion} and upheaved the dry, hard ground (DO) [Adj. to “ground” {on which} rests our whole social fabric]. | There’s “virtue” (PN) {for you} [ [#13] if you like!…] | {Of course}, the accent must be attended to (P). | [#14] The right accent. | That’s very important (PA). | [#15] The capacious lung, the thundering or the tender vocal chords. | *You* Don’t talk {to me} {of your Archimedes’ lever}. | He was an absent-minded person (PN) {with a mathematical imagination}. | 

Notes

1. I have counted the infinitive “to talk” as an adjective that modifies “encouragement,” but it may also be viewed as an adverb (of purpose) to “do want.”

2. This “You know” functions as an interjection.
3. This subordinate clause was counted as a fragment.

4. “To persuade” is an infinitive that functions as a direct object.

5. “Impressionable” is a predicate adjective after the infinitive “to be.” The infinitive phrase functions as a delayed subject—“To be impressionable is better than *to be* reflective.” In this view, “than functions as a preposition, the object of which is the ellipsed infinitive “to be.” “Reflective” is thus a predicate adjective to the ellipsed “to be.”
6. The first “great” is a post-positioned adjective, a reduction of “Nothing *that is* humanely great.” The second “great” is an appositive to the first one.

7. KISS explains a clause like this “I mean” as an interjection.

8. “Mass” is the direct object of the gerund “affecting.” The gerund phrase functions as the object of the preposition “as.”

9. “Power” is the direct object of the infinitive “to see.” The infinitive phrase functions as the direct object of “cannot fail.”
10. This “words” is an appositive to the preceding “words.”

11. The infinitive “to seek” functions as an adverb to “far.”

12. The gerundive “Shouted” modifies the following “two.”

13. I counted this “if you like” clause as an adverb (to “is”). It could also, however, be seen as an interjection.
14. “The right accent” is another fragment.

15. And another fragment.
8. A Familiar Preface, By Joseph Conrad
Statistical Analysis
251 words
\-\{AS a general rule} we do not want much encouragement to talk*INFAJ04 {about ourselves;} \C\yet this little book is the result {of a friendly suggestion,} and even {of a little friendly pressure.} \-\I defended myself {with some spirit;} \C\but, {with characteristic tenacity,} the friendly voice insisted, [LINJ“You know,] [RNDOyou really must.”]
\-\It was not an argument, \C\but I submitted {at once.} \F\[LAVRIf one must!…]
\-\You perceive the force {of a word.} \-\He [MAJFwho wants to persuade*INFDO02] should put his trust not {in the right argument,} but {in the right word.} \-\The power {of sound} has always been greater {than the power} {of sense.} \-\I don't say this {by way} {of disparagement.} \-\It is better {for mankind} to be impressionable*INFDS05 {than reflective.*INFOP01} \-\Nothing humanely great-- great,#App10 [MINJI mean,] {as affecting*GerOP06 a whole mass} {of lives--} has come {from reflection.} \-\{On the other hand,} you cannot fail to see*INFAV14 the power {of mere words;} such words#App07 {as Glory,} {for instance,} {or Pity.} \-\I won't mention any more. \-\They are not far to seek.*INFAV02 \-\Shouted*GiveL07 {with perseverance,} {with ardor,} {with conviction,} these two {by their sound alone} have set whole nations {in motion} and upheaved=CV the dry, hard ground [RAJF{on which} rests our whole social fabric.] \-\There's “virtue” {for you} [RAVFif you like!…] \-\{Of course,} the accent must be attended=PV to. \F\The right accent. \-\That's very important. \F\The capacious lung, the thundering or the tender vocal chords. \-\Don't talk {to me} {of your Archimedes' lever.} \-\He was an absent-minded person {with a mathematical imagination.} 
9. On Drawing, By A. P. Herbert
IT is commonly said that everybody can sing in the bathroom; and this is true. Singing is very easy. Drawing, though, is much more difficult. I have devoted a good deal of time to Drawing, one way and another; I have to attend a great many committees and public meetings, and at such functions I find that Drawing is almost the only Art one can satisfactorily pursue during the speeches. One really cannot sing during the speeches; so as a rule I draw. I do not say that I am an expert yet, but after a few more meetings I calculate that I shall know Drawing as well as it can be known.

The first thing, of course, is to get on to a really good committee; and by a good committee I mean a committee that provides decent materials. An ordinary departmental committee is no use: generally they only give you a couple of pages of lined foolscap and no white blotting-paper, and very often the pencils are quite soft. White blotting-paper is essential. I know of no material the spoiling of which gives so much artistic pleasure—except perhaps snow. Indeed, if I was asked to choose between making pencil-marks on a sheet of white blotting-paper and making footmarks on a sheet of white snow I should be in a thingummy.

Much the best committees from the point of view of material are committees about business which meet at business premises—shipping offices, for choice. One of the Pacific Lines has the best white blotting-paper I know; and the pencils there are a dream. 
9. On Drawing, By A. P. Herbert

Analysis Key

IT is commonly said [ [#1] that everybody can sing {in the bathroom}]; | and this is true (PA). | Singing [#2] is very easy (PA). | Drawing, though, is much more difficult (PA). | I have devoted a good deal (DO) {of time} {to Drawing}, one way [NuA] and another *way* [NuA]; | I have to attend a great many committees (DO) and public meetings (DO), | and {at such functions} I find [DO that Drawing is almost the only Art (PN) [Adj. to “Art” one can satisfactorily pursue {during the speeches}]]. | One really cannot sing {during the speeches}; | so {as a rule} I draw. | I do not say [DO that I am an expert (PN) yet], | but {after a few more meetings} I calculate [DO that I shall know Drawing (DO) as well [Adv. to “as” as it can be known (P) ]]. |
The first thing, {of course}, is to get on (PN) [#3] {to a really good committee}; | and {by a good committee} I mean a committee (DO) [Adj. that provides decent materials (DO)]. | An ordinary departmental committee is no use (PN): | generally they only give you (IO) a couple (DO) {of pages} {of lined foolscap} and no white blotting-paper (DO), | and very often the pencils are quite soft (PA). | White blotting-paper is essential (PA). | I know {of no material} [Adj. to “material” the spoiling {of which} gives so much artistic pleasure (DO) ]— {except perhaps snow}. | Indeed, [Adv. to “should be” if I was asked (P) to choose [#4] {between making pencil-marks [#5]} {on a sheet} {of white blotting-paper} and {making footmarks [#5] } {on a sheet} {of white snow}] I should be {in a thingummy}. |
Much the best committees {from the point} {of view} {of material} are committees (PN) {about business} [Adj. which meet {at business premises}—shipping offices [#6], {for choice}]. | One {of the Pacific Lines} has the best white blotting-paper (DO) [Adj. I know]; | and the pencils there [#7] are a dream (PN). |
Notes
1. This clause was counted as a delayed subject—“that everybody can sing in the bathroom is commonly said.” Note that it can alternatively be explained as a retained direct object after a passive verb—“People often say that everybody can sing in the bathroom.”
2. “Singing” is a gerund, a verbal that here functions as a subject, as is “Drawing” in the next sentence.
3. The infinitive “to get on” functions as a predicate noun.
4. The infinitive “to choose” functions as a retained direct object after the passive “was asked.’
5. In both cases, “making” is a gerund that functions as an object of the preposition “between.” “Pencil-marks” is the direct object of the first “making”; “footmarks,” of the second.

6. “Offices” is an appositive to “premises.”
7. “There” is a post-positioned adjective, a reduction of an adjectival clause—“the pencils *that are* there . . . .”
9. On Drawing, By A. P. Herbert

Statistical Analysis
266 words
\-\IT is commonly said [RNDSthat everybody can sing {in the bathroom;}] \C\and this is true. \-\Singing*GerSU01 is very easy. \-\Drawing,*GerSU01 though, is much more difficult. \-\I have devoted a good deal {of time} {to Drawing,*GerOP01} one way#NuA02 and another;#NuA02 \C\I have to attend a great many committees and public meetings,=CC \C\and {at such functions} I find [RNDOthat Drawing is almost the only Art [RAJFone can satisfactorily pursue {during the speeches.}]] \-\One really cannot sing {during the speeches;} \C\so as a rule I draw. \-\I do not say [RNDOthat I am an expert] yet, \C\but {after a few more meetings} I calculate [RNDOthat I shall know Drawing as well [RAVFas it can be known.=PV]]

\-\The first thing, {of course,} is to get*INFPN08 {on to a really good committee;} \C\and {by a good committee} I mean a committee [RNDOthat provides decent materials.] \-\An ordinary departmental committee is no use: \C\generally they only give you a couple {of pages} {of lined foolscap} and no white blotting-paper,=CC \C\and very often the pencils are quite soft. \-\White blotting-paper is essential. \-\I know {of no material} [RAJFthe spoiling {of which} gives so much artistic pleasure--] {except perhaps snow.} \-\Indeed, [LAVFif I was asked=PV to#RCM21 choose*INFDO21 {between making*GerOP09 pencil-marks} {on a sheet} {of white blotting-paper} and {making*GerOP09 footmarks} {on a sheet} {of white snow}] I should be {in a thingummy.}
\-\Much the best committees {from the point} {of view} {of material} are committees {about business} [RAJFwhich meet {at business premises--} shipping offices,#App02 {for choice.}] \-\One {of the Pacific Lines} has the best white blotting-paper [RAJFI know;] \C\and the pencils there#PPA01 are a dream. 
10. O. Henry, By O. W. Firkins
THERE are two opinions concerning O. Henry. The middle class views him as the impersonation of vigor and brilliancy; part of the higher criticism sees in him little but sensation and persiflage. Between these views there is a natural relation; the gods of the heathens are ipso facto the demons of Christianity. Unmixed assertions, however, are commonly mixtures of truth and falsehood; there is room to-day for an estimate which shall respect both opinions and adopt neither.
There is one literary trait in which I am unable to name any writer of tales in any literature who surpasses O. Henry. 1 It is not primary or even secondary among literary merits; it is less a value per se than the condition or foundation of values. But its utility is manifest, and it is rare among men: Chaucer and Shakespeare prove the possibility of its absence in masters of that very branch of art in which its presence would seem to be imperative. I refer to the designing of stories—not to the primary intuition or to skill in development, in both of which finer phases of invention O. Henry has been largely and frequently surpassed, but to the disposition of masses, to the blocking-out of plots. That a half educated American provincial should have been original in a field in which original men have been copyists is enough of itself to make his personality observable.

Illustration, even of conceded truth, is rarely superfluous. I supply two instances. Two lads, parting in New York, agree to meet “After Twenty Years” at a specified hour, date, and corner. 
10. O. Henry, By O. W. Firkins

Analysis Key

THERE are two opinions (PN) concerning O. Henry [#1]. | The middle class views him (DO) {as the impersonation} {of vigor and brilliancy}; | part {of the higher criticism} sees {in him} little (DO) {but sensation and persiflage}. | {Between these views} there is a natural relation (PN); | the gods {of the heathens} are ipso facto the demons (DO) {of Christianity}. | Unmixed assertions, however, are commonly mixtures (PN) {of truth and falsehood}; | there is room (PN) to-day [NuA] {for an estimate} [Adj. which shall respect both opinions (DO) and adopt neither (DO)]. |
There is one literary trait (PN) [Adj. {in which} I am unable (PA) to name any writer [#2] {of tales} {in any literature} [Adj. to “writer” who surpasses O. Henry (DO) ]]. | It is not primary (PA) or even secondary (PA) {among literary merits}; | it is less [NuA] a value (PN) {per se} {than the condition or foundation} {of values}. | But its utility is manifest (PA), | and it is rare (PA) {among men}: | Chaucer and Shakespeare prove the possibility (DO) {of its absence} {in masters} {of that very branch} {of art} [Adj. to “branch” {in which} its presence would seem to be imperative (PA)]. | I refer {to the designing} {of stories}—not {to the primary intuition} or {to skill} {in development}, [Adj. to “intuition” and “skill” {in both} {of which finer phases} {of invention} O. Henry has been largely and frequently surpassed (P) ], but {to the disposition} {of masses}, {to the blocking-out} {of plots}. | [Subject That a half educated American provincial should have been original (PA) {in a field} [Adj. {in which} original men have been copyists (PN)]] is enough (PA) {of itself} to make his personality observable [#3]. |
Illustration, even {of conceded truth}, is rarely superfluous (PA). | I supply two instances (DO). | Two lads, parting [#4] {in New York}, agree to meet (DO) [#5] {“After Twenty Years”} {at a specified hour, date, and corner}. |
Notes
1. “Concerning” could be considered a preposition, but because lists of prepositions rarely include it, I have explained it here as a gerundive that modifies “opinions.”
2. “Writer” is the direct object of the infinitive “to name.” The infinitive phrase functions as an adverb to “unable.”
3. “Personality” is the subject, and “observable” is a predicate adjective in an ellipsed “to be” infinitive phrase—“personality *to be* observable.” This phrase functions as the direct object of the infinitive “to make,” and the “to make” phrase functions as an adverb to “enough.”
4. “Parting” is a gerundive that modifies “lads.”

5. “To meet” is an infinitive.

10. O. Henry, By O. W. Firkins

Statistical Analysis
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\-\THERE are two opinions concerning*GiveR03 O. Henry. \-\The middle class views him {as the impersonation} {of vigor and brilliancy;} \C\part {of the higher criticism} sees {in him} little {but sensation and persiflage.} \-\{Between these views} there is a natural relation; \C\the gods {of the heathens} are ipso facto the demons {of Christianity.} \-\Unmixed assertions, however, are commonly mixtures {of truth and falsehood;} \C\there is room to-day#NuA01 {for an estimate} [RAJFwhich shall respect both opinions and adopt=CV neither.]
\-\There is one literary trait [RAJF{in which} I am unable to name*INFAV13 any writer {of tales} {in any literature} [RAJFwho surpasses O. Henry.]] \-\It is not primary or even secondary=CC {among literary merits;} \C\it is less#NuA01 a value {per se} {than the condition or foundation} {of values.} \-\But its utility is manifest, \C\and it is rare {among men:} \C\Chaucer and Shakespeare=CS prove the possibility {of its absence} {in masters} {of that very branch} {of art} [RAJF{in which} its presence would seem to be imperative.] \-\I refer {to the designing} {of stories} not {to the primary intuition} or {to skill} {in development,} [RAJF{in both} {of which finer phases} {of invention} O. Henry has been largely and frequently surpassed,=PV] but {to the disposition} {of masses,} {to the blocking-out} {of plots.} \-\[LNSUThat a half educated American provincial should have been original {in a field} [RAJF{in which} original men have been copyists]] is enough {of itself} to make*INFAV05 his personality*INFDE03 observable.

\-\Illustration, even {of conceded truth,} is rarely superfluous.=CC \-\I supply two instances. \-\Two lads, parting*GiveM04 {in New York,} agree to meet*INFAV12 {“After Twenty Years”} {at a specified hour, date, and corner.} 
11. The Mowing of a Field, By Hilaire Belloc
THERE is a valley in South England remote from ambition and from fear, where the passage of strangers is rare and unperceived, and where the scent of the grass in summer is breathed only by those who are native to that unvisited land. The roads to the Channel do not traverse it; they choose upon either side easier passes over the range. One track alone leads up through it to the hills, and this is changeable: now green where it nears the homesteads and the barns. The woods grow steep above the slopes; they reach sometimes the very summit of the heights, or, when they cannot attain them, fill in and clothe the coombes. And, in between, along the floor of the valley, deep pastures and their silence are bordered by lawns of chalky grass and the small yew trees of the Downs.

The clouds that visit its sky reveal themselves beyond the one great rise, and sail, white and enormous to the other, and sink beyond that other. But the plains above which they have traveled and the Weald to which they go, the people of the valley cannot see and hardly recall. The wind, when it reaches such fields, is no longer a gale from the salt, but fruitful and soft, an inland breeze; and those whose blood was nourished here feel in that wind the fruitfulness of our orchards and all the life that all things draw from the air.

In this place, when I was a boy, I pushed through a fringe of beeches that made a complete screen between me and the world, and I came to a glade called No Man’s Land. 
11. The Mowing of a Field, By Hilaire Belloc
Analysis Key

THERE is a valley (PN) {in South England} remote [#1] {from ambition} and {from fear}, [Adj. to “valley” where the passage {of strangers} is rare (PA) and unperceived (PA) ], and [Adj. to “valley” where the scent {of the grass} {in summer} is breathed (P) only {by those} [Adj. to “those” who are native (PA) {to that unvisited land}]]. | The roads {to the Channel} do not traverse it (DO); | they choose {upon either side} easier passes (DO) {over the range}. | One track alone leads up {through it} {to the hills}, | and this is changeable (PA): now green [#2] [Adv. [#3] where it nears the homesteads (DO) and the barns (DO)]. | The woods grow steep (PA) [#4] {above the slopes}; | they reach sometimes the very summit (DO) {of the heights}, or, [Adv. to “fill” and “clothe” when they cannot attain them (DO) ], fill in and clothe the coombes (DO). | And, {in between}, {along the floor} {of the valley}, deep pastures and their silence are bordered (P) {by lawns} {of chalky grass and the small yew trees} {of the Downs}. |
The clouds [Adj. that visit its sky (DO)] reveal themselves (DO) {beyond the one great rise}, and sail, white [#5] and enormous [#5] {to the other}, and sink {beyond that other}. | But the plains (DO) [Adj. {above which} they have traveled] and the Weald (DO) [Adj. {to which} they go], the people {of the valley} cannot see and hardly recall. | The wind, [Adv. to “is” when it reaches such fields (DO)], is no longer a gale (PN) {from the salt}, but fruitful (PA) and soft (PA), an inland breeze [#6] ; | and those [Adj. whose blood was nourished (P) here] feel {in that wind} the fruitfulness (DO) {of our orchards} and all the life (DO) [#7] [Adj. that all things draw {from the air}]. |
{In this place}, [Adv. to “pushed” when I was a boy (PN)], I pushed {through a fringe} {of beeches} [Adj. that made a complete screen (DO) {between me and the world}], | and I came {to a glade} called No Man’s Land. | 

Notes
1. “Remote” is a post-positioned adjective to “valley.”
2. “Green” is a post-positioned adjective to “This,” which means the “track” in the preceding sentence. 

3. This “where” clause actually modified the ellipsed “is” in the full form of the post-positioned adjective—“This [track] . . . *which is* now green where . . . .”

4. “Steep” is a predicate adjective in a palimpsest pattern in which “grows” is written over “become.”

5. “White” and “enormous” are post-positioned adjectives to “clouds.”
6. “Breeze” presents an interesting, advanced question. I’ve counted it as an appositive because, in the reading process, the mind probably perceives “fruitful” and “soft” as predicate adjectives that distinguish the “wind” from the “gale.” This transformation is then confirmed as “breeze” is a modified, contrasting appositive to “gale.”
7. There is ambiguity here. “Life” could also be explained as another object of the preposition “of.”
8. “No Man’s Land” is a retained predicate noun after the passive gerundive “called.” The gerundive phrase modifies “glade.”

11. The Mowing of a Field, By Hilaire Belloc
Statistical Analysis
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\-\THERE is a valley {in South England} remote#PPA06 {from ambition} and {from fear,} [RAJFwhere the passage {of strangers} is rare and unperceived,=CC] and [RAJFwhere the scent {of the grass} {in summer} is breathed=PV only {by those} [RAJFwho are native {to that unvisited land.}]] \-\The roads {to the Channel} do not traverse it; \C\they choose {upon either side} easier passes {over the range.} \-\One track alone leads up {through it} {to the hills,} \C\and this is changeable: now green#App10 [RAVFwhere it nears the homesteads and the barns.=CC] \-\The woods grow steep {above the slopes;} \C\they reach sometimes the very summit {of the heights,} or, [LAVFwhen they cannot attain them,] fill=CV in and clothe=CV the coombes. \-\And, {in between,} {along the floor} {of the valley,} deep pastures and their silence=CS are bordered=PV {by lawns} {of chalky grass and the small yew trees} {of the Downs.}
\-\The clouds [MAJFthat visit its sky] reveal themselves {beyond the one great rise,} and sail,=CV white and enormous {to the other,} and sink=CV {beyond that other.} \-\But the plains [MAJF{above which} they have traveled] and the Weald=CC [MAJF{to which} they go,] the people {of the valley} cannot see and hardly recall.=PV \-\The wind, [MAVFwhen it reaches such fields,] is no longer a gale {from the salt,} but fruitful=CC and soft,=CC an inland breeze;#App03 \C\and those [MAJFwhose blood was nourished=PV here] feel {in that wind} the fruitfulness {of our orchards} and all the life=CC [RAJFthat all things draw {from the air.}]
\-\{In this place,} [MAVFwhen I was a boy,] I pushed {through a fringe} {of beeches} [RAJFthat made a complete screen {between me and the world,}] \C\and I came {to a glade} called*GiveR04 No Mans Land.#RCM03
12. The Student Life, By William Osler
EXCEPT it be a lover, no one is more interesting as an object of study than a student. Shakespeare might have made him a fourth in his immortal group. The lunatic with his fixed idea, the poet with his fine frenzy, the lover with his frantic idolatry, and the student aflame with the desire for knowledge are of “imagination all compact.” To an absorbing passion, a whole-souled devotion, must be joined an enduring energy, if the student is to become a devotee of the gray-eyed goddess to whose law his services are bound. Like the quest of the Holy Grail, the quest of Minerva is not for all. For the one, the pure life; for the other, what Milton calls “a strong propensity of nature.” Here again the student often resembles the poet—he is born, not made. While the resultant of two molding forces, the accidental, external conditions, and the hidden germinal energies, which produce in each one of us national, family, and individual traits, the true student possesses in some measure a divine spark which sets at naught their laws. Like the snark, he defies definition, but there are three unmistakable signs by which you may recognize the genuine article from a Boojum—an absorbing desire to know the truth, an unswerving steadfastness in its pursuit, and an open, honest heart, free from suspicion, guile, and jealousy.

At the outset do not be worried about this big question—Truth. It is a very simple matter if each one of you starts with the desire to get as much as possible. 
12. The Student Life, By William Osler
Analysis Key

{EXCEPT [OP it be [#1] a lover (PN)] }, no one is more interesting (PA) {as an object} {of study} {than a student} [#2]. | Shakespeare might have made him a fourth [#3] {in his immortal group}. | The lunatic {with his fixed idea}, the poet {with his fine frenzy}, the lover {with his frantic idolatry}, and the student aflame [#4] {with the desire} {for knowledge} are {of “imagination} all compact (PA).” | {To an absorbing passion}, a whole-souled devotion [#5], must be joined (P) an enduring energy, [Adv. to “must be joined” if the student is to become a devotee [#6] {of the gray-eyed goddess} [Adj. {to whose law} his services are bound (P) ]]. | {Like the quest} {of the Holy Grail}, the quest {of Minerva} is not {for all}. | [#7] {For the one}, *is* the pure life; | {for the other}, *is* [Subj. what Milton calls “a strong propensity (DO) {of nature}.”] | Here again the student often resembles the poet (PN) |—he is born (P), not made (P). | [Adv. to “possesses” [#8] While *he is* the resultant (PN) {of two molding forces}, the accidental, external conditions [#9], and the hidden germinal energies [#9], [Adj. [#10] which produce {in each one} {of us} national, family, and individual traits (DO),]] the true student possesses {in some measure} a divine spark (DO) [Adj. which sets {at naught} their laws (DO)]. | {Like the snark}, he defies definition (DO), | but there are three unmistakable signs (PN) [Adj. {by which} you may recognize the genuine article (DO) {from a Boojum}]—an absorbing desire [#11] to know the truth [#12], an unswerving steadfastness [#11] {in its pursuit}, and an open, honest heart [#11], free [#13] {from suspicion, guile, and jealousy}. |
{At the outset} *you* do not be worried (P) {about this big question}—Truth [#14]. | It is a very simple matter (PN) [Adv. to “simple” if each one {of you} starts {with the desire} to get as much [#15] [Adv. to “as” as possible [#16] ]. | 

Notes

1. “Be” is a verb in the subjunctive mood. See KISS Level 2.1.7.
2. Some grammarians will claim that “than a student” should be explained as an ellipsed subordinate clause—“than a student *is interesting*.”

3. “Him” is the subject and “fourth” is predicate adjective to an ellipsed infinitive “to be”—“him *to be* a fourth.” The infinitive phrase functions as the direct object of “might have made.”
4. “Aflame” is a post-positioned adjective.

5. “Devotion” is an appositive to “passion.”

6. “Is to become” can be explained in a number of ways. (See “To Be To” in KISS Level 5.7.) I’ve counted “to become” as an infinitive that functions as a (predicate) adjective. “Devotee” is a predicate adjective after “to become.”
7. This sentence is an extended case of prozeugma—the ellipsis of a finite verb. Usually, the first verb does appear in the sentence. For more on this, see KISS Level 3.2.1, Exercise # 1.
8. This “while” clause was counted as semi-reduced. See KISS Level 3.2.1.
9. “Conditions” and “energies” are appositives to, and thereby denote the two “forces.”

10. This “which” is ambiguous. Does it refer to “forces,” thereby including both “conditions” and “energies,” or just to “energies”?

11. “Desire,” “steadfastness,” and “heart” are appositives to “signs.”

12. “Truth” is the direct object of the infinitive “to know.” The infinitive phrase functions as an adjective to “desire.”

13. “Free” is a post-positioned adjective to “heart.”

14. “Truth” is an appositive to “question.”

15. “Much” is the direct object of the infinitive “to get.” The “to get” phrase functions as an adjective to “desire.”
16. This “as much as possible” is idiomatic with heavy ellipsis. People will use different words, and probably different structures, but essentially it means—“as *To get Truth is* possible.” 
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Statistical Analysis
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\-\{EXCEPT [LNOPit be a lover,]} no one is more interesting {as an object} {of study} {than a student.} \-\Shakespeare might have made him*INFDE07 a fourth {in his immortal group.} \-\The lunatic {with his fixed idea,} the poet=CS {with his fine frenzy,} the lover=CS {with his frantic idolatry,} and the student=CS aflame#PPA06 {with the desire} {for knowledge} are {of “imagination} all compact.” \-\{To an absorbing passion,} a whole-souled devotion,#App03 must be joined=PV an enduring energy, [RAVFif the student is to become*INFAJ14 a devotee {of the gray-eyed goddess} [RAJF{to whose law} his services are bound.=PV]] \-\{Like the quest} {of the Holy Grail,} the quest {of Minerva} is not {for all.} \F\{For the one,} the pure life; \C\{for the other,} [RNSUwhat Milton calls “a strong propensity*INFDE05 {of nature.”}] \-\Here again the student often resembles the poet-- \C\he is born,=PV not=CC made.=PV \-\[LAVRWhile the resultant {of two molding forces,} the accidental, external conditions,#App04 and the hidden germinal energies,#App17 [RAJFwhich produce {in each one} {of us} national, family, and individual traits,]] the true student possesses {in some measure} a divine spark [RAJFwhich sets {at naught} their laws.] \-\{Like the snark,} he defies definition, \C\but there are three unmistakable signs [RAJF{by which} you may recognize the genuine article {from a Boojum--}] an absorbing desire#App07 to know*INFAJ04 the truth, an unswerving steadfastness#App06 {in its pursuit,} and an open, honest heart,#App11 free#PPA06 {from suspicion, guile, and jealousy.}
\-\{At the outset} do not be worried=PV {about this big question--} Truth.#App01 \-\It is a very simple matter [RAVFif each one {of you} starts {with the desire} to get*INFAJ06 as much [RAVRas possible.]]
13. The Decline of the Drama, By Stephen Leacock
COMING up home the other night in my car (the Guy Street car), I heard a man who was hanging onto a strap say: “The drama is just turning into a bunch of talk.” This set me thinking; and I was glad that it did, because I am being paid by this paper to think once a week, and it is wearing. Some days I never think from morning till night.
This decline of the drama is a thing on which I feel deeply and bitterly; for I am, or I have been, something of an actor myself. I have only been in amateur work, I admit, but still I have played some mighty interesting parts. I have acted in Shakespeare as a citizen, I have been a fairy in “A Midsummer Night’s Dream,” and I was once one end (choice of ends) of a camel in a pantomime. I have had other parts too, such as “A Voice Speaks From Within,” or “A Noise Is Heard Without,” or a “Bell Rings From Behind,” and a lot of things like that. I played as A Noise for seven nights, before crowded houses where people were being turned away from the door; and I have been a Groan and a Sigh and a Tumult, and once I was a “Vision Passes Before the Sleeper.”

So when I talk of acting and of the spirit of the Drama, I speak of what I know.
Naturally, too, I was brought into contact, very often into quite intimate personal contact, with some of the greatest actors of the day. 
13. The Decline of the Drama, By Stephen Leacock
Analysis Key

COMING [#1] up home [NuA] the other night [NuA] {in my car} (the Guy Street car [#2]), I heard a man [#3] [Adj. who was hanging {onto a strap}] say [#3] : [DO“The drama is just turning {into a bunch} {of talk}.”] | This set me thinking [#4]; | and I was glad (PA) [Adv. (manner) to “glad” that it did], [Adv. (cause) to “was” because I am being paid (P) {by this paper} to think [#5] once a week [NuA] ], and [Adv. (cause) to “was” it is wearing [#6] ]. | Some days [NuA] I never think {from morning} {till night}. |
This decline {of the drama} is a thing (PN) [Adj. {on which} I feel deeply and bitterly]; | for I am, [ [#7] or I have been], something (DO) {of an actor} myself [#8]. | I have only been {in amateur work}, [ [#7] I admit], | but still I have played some mighty interesting parts (DO). | I have acted {in Shakespeare} {as a citizen}, | I have been a fairy (PN) {in “A Midsummer Night’s Dream,”} | and I was once one end (PN) (choice [#9] {of ends}) {of a camel} {in a pantomime}. | I have had other parts (DO) too, {such as “A Voice Speaks From Within,” or “A Noise Is Heard Without,” or a “Bell Rings From Behind,” and a lot} {of things} {like that}. | I played {as A Noise} {for seven nights}, {before crowded houses} [Adj. to “houses” where people were being turned (P) away {from the door}]; | and I have been a Groan (PN) and a Sigh (PN) and a Tumult (PN), | and once I was a “Vision Passes Before the Sleeper.” (PN) |
So [Adv. to “speak” when I talk {of acting [#10] } and {of the spirit} {of the Drama}], I speak {of [OP what I know].} |
Naturally, too, I was brought (P) {into contact}, very often {into quite intimate personal contact}, {with some} {of the greatest actors} {of the day}. | 

Notes
1. “Coming” is a gerundive that modifies “I.”

2. This “car” is an appositive to the first “car.”
3. “Man” is the subject of the infinitive “say.” This infinitive phrase is the direct object of “heard.”

4. “Me thinking” is a noun absolute that functions as the direct object of “set.”
5. The infinitive “to think” functions as an adverb to “am being paid.” 

6. I’m assuming an ellipsed “me out.” That makes wearing part of the finite verb phrase. Otherwise, “wearing” can be seen as a gerundive that functions as a predicate adjective.

7. I have counted this clause as an interjection. (See KISS Level 3.2.3.) That increases the number of words per main clause. The same applies to “I admit” in the next sentence. I have no idea of how Hunt would have counted these.
8. “Myself” is an appositive to “I.”

9. I have counted “choice” as an appositive to “end.” Everything in the parentheses here can also be seen as an interjection—the rhetoricians’ “parenthetical expression.”
10. “Acting” is a gerund, a verbal noun. 

13. The Decline of the Drama, By Stephen Leacock
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\-\COMING*GiveL12 up home#NuA01 the other night#NuA03 {in my car} (the Guy Street car),#App04 I heard a man [RAJFwho was hanging {onto a strap}] say:*INFDO13 [RNDO“The drama is just turning {into a bunch} {of talk.”}] \-\This set me thinking;#ADO02 \C\and I was glad [RAVFthat it did,] [RAVFbecause I am being paid=PV {by this paper} to think*INFAV05 once a#NuA02 week,] and [RAVFit is wearing.] \C\Some days#NuA02 I never think {from morning} {till night.}
\-\This decline {of the drama} is a thing [RAJF{on which} I feel deeply and bitterly;] \C\for I am, [MINJor I have been,] something {of an actor} myself.#App01 \-\I have only been {in amateur work,} [RINJI admit,] \-\but still I have played some mighty interesting parts. \-\I have acted {in Shakespeare} {as a citizen,} \C\I have been a fairy {in “A Midsummer Nights Dream,”} \C\and I was once one end (choice#App03 {of ends)} {of a camel} {in a pantomime.} \-\I have had other parts too, {such as “A Voice Speaks From Within,” or “A Noise Is Heard Without,” or a “Bell Rings From Behind,” and a lot} {of things} {like that.} \-\I played {as A Noise} {for seven nights,} {before crowded houses} [RAJFwhere people were being turned=PV away {from the door;}] \C\and I have been a Groan and a Sigh=CC and a Tumult,=CC \C\and once I was a “Vision Passes Before the Sleeper.”

\-\So [LAVFwhen I talk {of acting*GerOP01} and {of the spirit} {of the Drama,}] I speak {of [RNOPwhat I know.]}
\-\Naturally, too, I was brought=PV {into contact,} very often {into quite intimate personal contact,} {with some} {of the greatest actors} {of the day.}
14. America and the English Tradition, By Harry Morgan Ayres
THE RECENTLY established chair in the history, literature, and institutions of the United States which is to be shared among the several universities of Great Britain, is quite different from the exchange professorships of sometimes unhappy memory. It is not at all the idea to carry over one of our professors each year and indoctrinate him with the true culture at its source. The occupant of the chair will be, if the announced intention is carried out, quite as often British as American, and quite as likely a public man as a professor. The chief object is to bring to England a better knowledge of the United States, and a purpose more laudable can scarcely be imagined. Peace and prosperity will endure in the world in some very precise relation to the extent to which England succeeds in understanding us.
It is not an illusion to suppose that our understanding of the British is on the whole better than theirs of us. The British Empire is a large and comparatively simple fact, now conspicuously before the world for a long time. The United States was, in British eyes, until recently, a comparatively insignificant fact, yet vastly more complicated than they imagined. Each, of course, perfectly knew the faults of the other, assessed with an unerring cousinly eye. The American bragged in a nasal whine, the Briton patronized in a throaty burble. Whoever among the struggling nations of the world might win, England saw to it that she never lost; your Yankee was content with the more ignoble triumphs of merchandising, willing to cheapen life if he could only add to his dollars. 
14. America and the English Tradition, By Harry Morgan Ayres
Analysis Key

THE RECENTLY established chair {in the history, literature, and institutions} {of the United States} [Adj. to “chair” which is to be shared {among the several universities} {of Great Britain}], is quite different (PA) {from the exchange professorships} {of sometimes unhappy memory}. | It is not {at all} the idea (PN) to carry over one [#1] {of our professors} each year [NuA] and indoctrinate him [#2] {with the true culture} {at its source}. | The occupant {of the chair} will be, [Adv. to “will be” if the announced intention is carried out (P)], quite as often British (PA) {as American}, and quite as likely a public man (PN) {as a professor}. | The chief object is to bring (PN) {to England} a better knowledge [#3] {of the United States}, | and a purpose more laudable [#4] can scarcely be imagined (P). | Peace and prosperity will endure {in the world} {in some very precise relation} {to the extent} [Adj. to “extent” {to which} England succeeds {in understanding us [#5] } ]. |
It is not an illusion (PN) to suppose [#6] [DO that our understanding {of the British} is {on the whole} better (PA) {than theirs} {of us}]. | The British Empire is a large and comparatively simple fact (PN), now conspicuously {before the world} {for a long time}. | The United States was, {in British eyes}, {until recently}, a comparatively insignificant fact (PN), yet vastly more complicated [#7] [Adv. to “more” than they imagined]. | Each, {of course}, perfectly knew the faults (DO) {of the other}, assessed [#8] {with an unerring cousinly eye}. | The American bragged {in a nasal whine}, | the Briton patronized {in a throaty burble}. | [Adv. (condition) to “saw” Whoever {among the struggling nations} {of the world} might win], England saw {to it} [DO that she never lost]; | your Yankee was content (PA) {with the more ignoble triumphs} {of merchandising [#9]}, willing to cheapen life [#10] [Adv. (condition) if he could only add {to his dollars}]. | 

Notes
1. “One” is the direct object of the infinitive “to carry.” The infinitive phrase functions as a delayed subject.
2. “Him” is the direct object of the infinitive “to indoctrinate.” This infinitive phrase functions as a second delayed subject.
3. “Knowledge” is the direct object of the infinitive “to bring.” The infinitive phrase functions as a predicate noun.

4. “Laudable” is a post-positioned adjective to “purpose.”

5. “Us” is the direct object of the gerund “understanding.” The gerund phrase functions as the object of the preposition “in.”
6. The infinitive phrase based on “to suppose” functions as a delayed subject.

7. “Complicated” is a gerundive that modifies the preceding “fact.”

8. “Assessed” is a gerundive that modifies “faults.” Note the parallel construction between this sentence and the preceding one.
9. “Merchandizing” is a gerund.

10. “Life” is the direct object of the infinitive “to cheapen.” The infinitive phrase has been counted as an adverb, but could be considered the direct object of the gerundive “willing.” The gerundive phrase functions as an adjective to “Yankee.”

14. America and the English Tradition, By Harry Morgan Ayres
Statistical Analysis
272 words
\-\THE RECENTLY established chair {in the history, literature, and institutions} {of the United States} [MAJFwhich is to be shared {among the several universities} {of Great Britain,}] is quite different {from the exchange professorships} {of sometimes unhappy memory.} \-\It is not {at all} the idea to carry*INFDS09 over one {of our professors} each year#NuA02 and indoctrinate*INFDS10 him {with the true culture} {at its source.} \-\The occupant {of the chair} will be, [MAVRif the announced intention is carried=PV out,] quite as often British {as American,} and quite as likely a public man=CC {as a professor.} \-\The chief object is to bring*INFPN11 {to England} a better knowledge {of the United States,} \C\and a purpose more laudable#PPA02 can scarcely be imagined.=PV \-\Peace and prosperity=CS will endure {in the world} {in some very precise relation} {to the extent} [RAJF{to which} England succeeds {in understanding*GerOP02 us.}]
\-\It is not an illusion to suppose*INFDS18 [RNDOthat our understanding {of the British} is {on the whole} better {than theirs} {of us.}] \-\The British Empire is a large and comparatively simple fact, now conspicuously {before the world}#PPA09 {for a long time.} \-\The United States was, {in British eyes,} {until recently,} a comparatively insignificant fact, yet vastly more complicated=CC [RAVFthan they imagined.] \-\Each, {of course,} perfectly knew the faults {of the other,} assessed*GiveR06 {with an unerring cousinly eye.} \-\The American bragged {in a nasal whine,} \,\the Briton patronized {in a throaty burble.} \-\[LAVFWhoever {among the struggling nations} {of the world} might win,] England saw {to it} [RNDOthat she never lost;] \C\your Yankee was content {with the more ignoble triumphs} {of merchandising,*GerOP01} willing*GiveR12 to cheapen*INFAV11 life [RAVFif he could only add {to his dollars.}]
15. The Russian Quarter, By Thomas Burke
I HAD known the quarter for many years before it interested me. It was not until I was prowling around on a Fleet Street assignment that I learned to hate it. A murder had been committed over a café in Lupin Street; a popular murder, fruity, cleverly done, and with a sex interest. Of course every newspaper and agency developed a virtuous anxiety to track the culprit, and all resources were directed to that end. Journalism is perhaps the only profession in which so fine a public spirit may be found. So it was that the North Country paper of which I was a hanger-on flung every available man into the fighting line, and the editor told me that I might, in place of the casual paragraphs for the London Letter, do something good on the Vassiloff murder.

It was a night of cold rain, and the pavements were dashed with smears of light from the shop windows. Through the streaming streets my hansom leaped; and as I looked from the window, and noted the despondent biliousness of Bethanal Green, I realized that the grass withereth, the flower fadeth.

I dismissed the cab at Brick Lane, and, continuing the tradition which had been instilled into me by my predecessor on the London Letter, I turned into one of the hostelries and had a vodka to keep the cold out. Little Russia was shutting up. The old shawled women, who sit at every corner with huge baskets of black bread and sweet cakes, were departing beneath umbrellas. 

15. The Russian Quarter, By Thomas Burke
Analysis Key

I HAD known the quarter (DO) {for many years} [Adv. before it interested me (DO).] | It was not [Adv. (time) to “was” until I was prowling around {on a Fleet Street assignment}] [ [#1] that I learned to hate (DO) it [#2] ]. | A murder had been committed (P) {over a café} {in Lupin Street}; a popular murder [#3], fruity [#3], cleverly done [#3], and {with a sex interest}. | {Of course} every newspaper and agency developed a virtuous anxiety (DO) to track the culprit [#4], | and all resources were directed (P) {to that end}. | Journalism is perhaps the only profession (PN) [Adj. {in which} so fine a public spirit may be found (P) ]. | So it was [ [#5] that the North Country paper [Adj {of which} I was a hanger-on (PN)] flung every available man (DO) {into the fighting line}], | and the editor told me (IO) [DO that I might, {in place} {of the casual paragraphs} {for the London Letter}, do something (DO) good [#6] {on the Vassiloff murder}]. |
It was a night (PN) {of cold rain}, | and the pavements were dashed (P) {with smears} {of light} {from the shop windows}. | {Through the streaming streets} my hansom leaped; | and [Adv. to “realized” as I looked {from the window}, and noted the despondent biliousness (DO) {of Bethanal Green}], I realized [DO that the grass withereth], [DO the flower fadeth]. |
I dismissed the cab (DO) {at Brick Lane}, | and, continuing the tradition [#7] [Adj. which had been instilled (P) {into me} {by my predecessor} {on the London Letter}], I turned {into one} {of the hostelries} and had a vodka (DO) to keep the cold [#8] out. | Little Russia was shutting up. | The old shawled women, [Adj. who sit {at every corner} {with huge baskets} {of black bread and sweet cakes}], were departing {beneath umbrellas}. | 

Notes

1. “That I learned to hate it” is a subordinate clause that functions as a delayed subject—I learned to hate it when I was . . . .
2. “It” is the direct object of the infinitive “to hate.” The infinitive phrase functions as the direct object.

3. “Murder” is an appositive, “fruity” is a post-positioned adjective, and “done” is a gerundive to the preceding “murder.”

4. “Culprit” is the direct object of the infinitive “to track.” The infinitive phrase functions as an adjective to “anxiety.”

5. This clause functions as a Delayed Subject to the initial “it.”
6. “Good” is a post-positioned adjective to “something.”

7. “Tradition” is the direct object of the gerundive “continuing.” The gerundive phrase modifies the following “I.”
8. “Cold” is the direct object of the infinitive “to keep.” The infinitive phrase functions as an adverb of purpose to “had.”

15. The Russian Quarter, By Thomas Burke
Statistical Analysis
256 words
\-\I HAD known the quarter {for many years} [RAVFbefore it interested me.] \-\It was not [MAVFuntil I was prowling around {on a Fleet Street assignment}] [RNDSthat I learned to hate*INFDO03 it.] \-\A murder had been committed=PV {over a café} {in Lupin Street;} a popular murder,#App03 fruity,#PPA01 cleverly done,*GiveR02 and {with a sex interest.} \-\{Of course} every newspaper and agency=CS developed a virtuous anxiety to track*INFAJ04 the culprit, \C\and all resources were directed=PV {to that end.} \-\Journalism is perhaps the only profession [RAJF{in which} so fine a public spirit may be found.=PV] \-\So it was [RNDSthat the North Country paper [MAJF{of which} I was a hanger-on] flung every available man {into the fighting line,}] \C\and the editor told me [RNDOthat I might, {in place} {of the casual paragraphs} {for the London Letter,} do something good#PPA01 {on the Vassiloff murder.}]
\-\It was a night {of cold rain,} \C\and the pavements were dashed=PV {with smears} {of light} {from the shop windows.} \-\{Through the streaming streets} my hansom leaped; \C\and [LAVFas I looked {from the window,} and noted=CV the despondent biliousness {of Bethanal Green,}] I realized [RNDOthat the grass withereth,] [RNDOthe flower fadeth.]
\-\I dismissed the cab {at Brick Lane,} \C\and, continuing*GiveL16 the tradition [RAJFwhich had been instilled=PV {into me} {by my predecessor} {on the London Letter,}] I turned {into one} {of the hostelries} and had=CV a vodka to keep*INFAV05 the cold out. \-\Little Russia was shutting up. \-\The old shawled women, [MAJFwho sit {at every corner} {with huge baskets} {of black bread and sweet cakes,}] were departing {beneath umbrellas.} 
16. A Word for Autumn, By A. A. Milne
LAST night the waiter put the celery on with the cheese, and I knew that summer was indeed dead. Other signs of autumn there may be—the reddening leaf, the chill in the early-morning air, the misty evenings—but none of these comes home to me so truly. There may be cool mornings in July; in a year of drought the leaves may change before their time; it is only with the first celery that summer is over.
I knew all along that it would not last. Even in April I was saying that winter would soon be here. Yet somehow it had begun to seem possible lately that a miracle might happen, that summer might drift on and on through the months—a final upheaval to crown a wonderful year. The celery settled that. Last night with the celery autumn came into its own.

There is a crispness about celery that is of the essence of October. It is as fresh and clean as a rainy day after a spell of heat. It crackles pleasantly in the mouth. Moreover it is excellent, I am told, for the complexion. One is always hearing of things which are good for the complexion, but there is no doubt that celery stands high on the list. After the burns and freckles of summer one is in need of something. How good that celery should be there at one’s elbow.

A week ago—(“A little more cheese, waiter”)—a week ago I grieved for the dying summer. 
16. A Word for Autumn, By A. A. Milne
Analysis Key

LAST night [NuA] the waiter put the celery (DO) on {with the cheese}, | and I knew [DO that summer was indeed dead (PA) ]. | Other signs (PN) {of autumn} there may be—the reddening leaf [#1], the chill [#1] {in the early-morning air}, the misty evenings [#1] |—but none {of these} comes home [NuA] {to me} so truly. | There may be cool mornings (PN) {in July}; | {in a year} {of drought} the leaves may change {before their time}; | it is only {with the first celery} [ [#2] that summer is over [#3] ]. |
I knew all along [DO that it would not last]. | Even {in April} I was saying [DO that winter would soon be here]. | Yet somehow it had begun to seem possible (PA) lately [ [#4] that a miracle might happen, [ [#5] that summer might drift on and on {through the months}—a final upheaval to crown a wonderful year [#6] ]]. | The celery settled that (DO). | Last night [NuA] {with the celery} autumn came {into its own}. |
There is a crispness (PN) {about celery} [Adj. to “crispness” that is {of the essence} {of October}]. | It is as fresh (PA) and clean (PA) {as a rainy day} {after a spell} {of heat}. | It crackles pleasantly {in the mouth}. | Moreover it is excellent (PA), [ [#7] I am told (P) ], {for the complexion}. | One is always hearing {of things} [Adj. which are good (PA) {for the complexion}], | but there is no doubt (PN) [Adj. that celery stands high (PA) [#8] {on the list}]. | {After the burns and freckles} {of summer} one is {in need} {of something}. | How good (PA) *it is* [ [#9] that celery should be there {at one’s elbow}]. |
A week [NuA] ago—( [#10]“A little more cheese, waiter [DirA]”)—a week [NuA]  ago [#11] I grieved {for the dying summer}. |
Notes
1. “Leaf,” “chill,” and “evenings” are appositives to “signs.”
2. “That summer is over” functions as a delayed subject—“Summer is over only with the first celery.”

3. “Is over” is idiomatic for “is finished.”

4. “That a miracle might happen” is a delayed subject—“That a miracle might happen seemed possible.”
5. Because this clause defines the miracle, KISS considers it as an appositive to “miracle.”

6. “Year” is the direct object of the infinitive “to crown.” The infinitive phrase functions as an adjective to “upheaval.” “Upheaval” poses a problem of ambiguity. It functions as an appositive, but the question is “to what?” It could be to “miracle,” but this miracle is the drifting on and on of the summer. Hence, “final” does not make sense, especially because “upheaval” implies a short, sudden act. KISS does explore a number of “unusual appositives.” (See KISS Level 5.4.) In this case, I’m tempted to see “upheaval” as an appositive to the idea of “drifting,” but that still does not make good sense.
7. KISS explains this clause as an interjection. See “KISS Level 3.2.3 – Interjection? Or Direct Object?”
8. “High” is a predicate adjective in a palimpsest pattern in which “stands” is written over “is.” See KISS Level 2.1.4.
9. After the ellipsed “it is,” the “that” clause functions as a delayed sentence. (See KISS Level 5.6.)

10. The words in parentheses are what rhetoricians call a parenthetical expression; in KISS, we consider them an interjection.

11. KISS views this second “a week ago” as an appositive to the first.

16. A Word for Autumn, By A. A. Milne
Statistical Analysis
253 words
\-\LAST night#NuA02 the waiter put the celery on {with the cheese,} \C\and I knew [RNDOthat summer was indeed dead.] \-\Other signs {of autumn} there may be-- the reddening leaf,#App03 the chill#App06 {in the early-morning air,} the misty evenings--#App03 \C\but none {of these} comes home#NuA01 {to me} so truly. \-\There may be cool mornings {in July;} \C\{in a year} {of drought} the leaves may change {before their time;} \C\it is only {with the first celery} [RNDSthat summer is over.]
\-\I knew all along [RNDOthat it would not last.] \-\Even {in April} I was saying [RNDOthat winter would soon be here.] \-\Yet somehow it had begun to seem possible lately [RNDSthat a miracle might happen, [RNAPthat summer might drift on and on {through the months--} a final upheaval#App08 to crown*INFAJ05 a wonderful year.]] \-\The celery settled that. \-\Last night#NuA02 {with the celery} autumn came {into its own.}
\-\There is a crispness {about celery} [RAJFthat is {of the essence} {of October.}] \-\It is as fresh and clean=CC {as a rainy day} {after a spell} {of heat.} \-\It crackles pleasantly {in the mouth.} \-\Moreover it is excellent, [RINJI am told,] {for the complexion.} \-\One is always hearing {of things} [RAJFwhich are good {for the complexion,}] \C\but there is no doubt [RAJFthat celery stands high {on the list.}] \-\{After the burns and freckles} {of summer} one is {in need} {of something.} \-\How good [RNDSthat celery should be there {at one's elbow.}]
\-\A week ago-- (“A little more cheese,#Inj05 waiter”)--#DrA01 a week ago#App03 I grieved {for the dying summer.}
17. “A Clergyman,” By Max Beerbohm
FRAGMENTARY, pale, momentary; almost nothing; glimpsed and gone; as it were, a faint human hand thrust up, never to reappear, from beneath the rolling waters of Time, he forever haunts my memory and solicits my weak imagination. Nothing is told of him but that once, abruptly, he asked a question, and received an answer.

This was on the afternoon of April 7th, 1778, at Streatham, in the well-appointed house of Mr. Thrale. Johnson, on the morning of that day, had entertained Boswell at breakfast in Bolt Court, and invited him to dine at Thrale Hall. The two took coach and arrived early. It seems that Sir John Pringle had asked Boswell to ask Johnson “what were the best English sermons for style.” In the interval before dinner, accordingly, Boswell reeled off the names of several divines whose prose might or might not win commendation. “Atterbury?” he suggested. “JOHNSON: Yes, Sir, one of the best. BOSWELL: Tillotson? JOHNSON: Why, not now. I should not advise any one to imitate Tillotson’s style; though I don’t know; I should be cautious of censuring anything that has been applauded by so many suffrages.—South is one of the best, if you except his peculiarities, and his violence, and sometimes coarseness of language.—Seed has a very fine style; but he is not very theological. Jortin’s sermons are very elegant. Sherlock’s style, too, is very elegant, though he has not made it his principal study.—And you may add Smalridge. BOSWELL: I like Ogden’s Sermons on Prayer very much, both for neatness of style and subtility of reasoning. 
17. “A Clergyman,” By Max Beerbohm
Analysis Key

[Have fun with the first sentence!]

FRAGMENTARY, pale, momentary; almost nothing [#1]; glimpsed [#2] and gone [#2] ; [Adv. as it were], a faint human hand thrust [#3] up, never to reappear [#4], {from beneath the rolling waters} {of Time}, he forever haunts my memory (DO) and solicits my weak imagination (DO). | Nothing is told (P) {of him} {but [OP that once, abruptly, he asked a question (DO), and received an answer (DO)] }. |
This was {on the afternoon} {of April 7th, 1778}, {at Streatham}, {in the well-appointed house} {of Mr. Thrale}. | Johnson, {on the morning} {of that day}, had entertained Boswell (DO) {at breakfast} {in Bolt Court}, and invited him to dine [#5] {at Thrale Hall}. | The two took coach (DO) and arrived early. | It seems [ [#6] that Sir John Pringle had asked Boswell to ask Johnson [#7] [DO “what were the best English sermons (PN) {for style}.”]] | {In the interval} {before dinner}, accordingly, Boswell reeled off the names (DO) {of several divines} [Adj. whose prose might or might not win commendation (DO)]. | “Atterbury?” (DO) he suggested. | “JOHNSON: Yes, Sir [DirA], *He is* one (PN) {of the best}. | BOSWELL: Tillotson? (DO) | JOHNSON: Why [Inj.], not now. | I should not advise any one to imitate Tillotson’s style [#8]; | [ [#9] though I don’t know]; I should be cautious (PA) {of censuring anything [#10] } [Adj. that has been applauded (P) {by so many suffrages}]. |—South is one (PN) {of the best}, [Adv. if you except his peculiarities (DO), and his violence (DO), and sometimes coarseness (DO) {of language}]. |—Seed has a very fine style (DO); | but he is not very theological (PA). | Jortin’s sermons are very elegant (PA). | Sherlock’s style, too, is very elegant (DO), [Adv. though he has not made it his principal study [#11] ]. |—And you may add Smalridge (DO). | BOSWELL: I like Ogden’s Sermons (DO) {on Prayer} very much, both {for neatness} {of style} and {*for* subtility} {of reasoning}. | 

Notes
1. The preceding adjectives all modify “hand,” and this “nothing” is an appositive to “hand.”
2. “Glimpsed” and “gone” are gerundives that modify “hand.”

3. It is tempting to read “hand thrust up” as a subject and finite verb, but “hand” is probably best read as an anticipatory appositive to “he.” That makes “thrust” a gerundive that modifies “hand.”

4. Modified by “never,” the infinitive “to reappear” should probably be read as an adjective to “hand.”
5. “Him” is the subject of the infinitive “to dine.” The infinitive phrase functions as the direct object of “invited.”
6. This clause functions as a delayed sentence to “It seems.” See “KISS Level 5.6 – Delayed Subjects and Sentences.”

7. “Boswell” is the subject, and “Johnson” is the indirect object of the infinitive “to ask.” This infinitive phrase functions as the direct object of “had asked.”

8. “Style” is the direct object of the infinitive “to imitate,” and “one” is its subject. The infinitive phrase functions as the direct object of “should advise.”

9. This “though” clause would probably be explained as an adverb by most grammarians, but here it really sounds like metacommentary, or, in other words, an interjection.

10. “Anything” is the direct object of the gerund “censuring.” The gerund phrase is the object of the preposition “of.”
11. “It” is the subject and “study” is a predicate noun to an ellipsed infinitive “to be”—“it *to be* his principal study.” This infinitive phrase functions as the direct object of “made.”

17. “A Clergyman,” By Max Beerbohm
Statistical Analysis
261 words
I counted the indicators of who was speaking as part of main clauses. In effect they function as “Johnson said,” or “Boswell said.”

\-\FRAGMENTARY, pale, momentary; almost nothing; glimpsed*GiveL01 and gone;*GiveL02 [LAVRas it were,] a faint human hand#App16 thrust*GiveR02 up, never to reappear,*INFAV10 {from beneath the rolling waters} {of Time,} he forever haunts my memory and solicits=CV my weak imagination. \-\Nothing is told=PV {of him} {but [RNOPthat once, abruptly, he asked a question, and received=CV an answer.]}
\-\This was {on the afternoon} {of April 7th, 1778,} {at Streatham,} {in the well-appointed house} {of Mr. Thrale.} \-\Johnson, {on the morning} {of that day,} had entertained Boswell {at breakfast} {in Bolt Court,} and invited=CV him to dine*INFDO06 {at Thrale Hall.} \-\The two took coach and arrived=CV early. \-\It seems [RNDSthat Sir John Pringle had asked Boswell to ask*INFDO12 Johnson [RNDO“what were the best English sermons {for style.”}]] \-\{In the interval} {before dinner,} accordingly, Boswell reeled off the names {of several divines} [RAJFwhose prose might or might not=CV win commendation.] \-\“Atterbury?” he suggested. \F\“JOHNSON: Yes, Sir, one {of the best.} \F\BOSWELL: Tillotson? JOHNSON: \F\Why, not now. \-\I should not advise any one to imitate*INFDO06 Tillotson's style; \C\[LINJthough I don't know;] I should be cautious {of censuring*GerOP10 anything} [RAJFthat has been applauded=PV {by so many suffrages.}] \-\South is one {of the best,} [RAVFif you except his peculiarities, and his violence,=CC and sometimes coarseness=CC {of language.}] \-\Seed has a very fine style; \C\but he is not very theological. \-\Jortin's sermons are very elegant. \-\Sherlock's style, too, is very elegant, [RAVFthough he has not made it*INFDE04 his principal study.--] \-\And you may add Smalridge. \-\BOSWELL: I like Ogden's Sermons {on Prayer} very much, both {for neatness {of style} and subtility {of reasoning.}} 
18. Samuel Butler: Diogenes of the Victorians, By Stuart P. Sherman
UNTIL I met the Butlerians I used to think that the religious spirit in our times was very precious, there was so little of it. I thought one should hold one’s breath before it as before the flicker of one’s last match on a cold night in the woods. “What if it should go out?” I said; but my apprehension was groundless. It can never go out. The religious spirit is indestructible and constant in quantity like the sum of universal energy in which matches and suns are alike but momentary sparkles and phases. This great truth I learned of the Butlerians: Though the forms and objects of religious belief wax old as a garment and are changed, faith, which is, after all, the precious thing, endures forever. Destroy a man’s faith in God and he will worship humanity; destroy his faith in humanity and he will worship science; destroy his faith in science and he will worship himself; destroy his faith in himself and he will worship Samuel Butler.
What makes the Butlerian cult so impressive is, of course, that Butler, poor dear, as the English say, was the least worshipful of men. He was not even—till his posthumous disciples made him so—a person of any particular importance. One writing a private memorandum of his death might have produced something like this: Samuel Butler was an unsociable, burry, crotchety, obstinate old bachelor, a dilettante in art and science, an unsuccessful author, a witty cynic of inquisitive temper and, comprehensively speaking, the unregarded Diogenes of the Victorians. 
[Note: The second sentence in the Bartleby.com text is “I thought one should hold one’s breath before it as a before the flicker of one’s last match on a cold night in the woods.” I have dropped the “a” that is in front of “before.”]

18. Samuel Butler: Diogenes of the Victorians, By Stuart P. Sherman
Analysis Key

[Adv. UNTIL I met the Butlerians (DO)] I used to think [DO that the religious spirit {in our times} was very precious (PA)], [ [#1] there was so little (PN) {of it}]. | I thought [DO one should hold one’s breath (DO) {before it} [ [#2] as {before the flicker} {of one’s last match} {on a cold night} {in the woods}]]. | [DO“What *happens* [Adv. if it should go out]]?”] I said; | but my apprehension was groundless (PA). | It can never go out. | The religious spirit is indestructible (PA) and constant (PA) {in quantity} {like the sum} {of universal energy} [Adj. {in which} matches and suns are alike but momentary sparkles (PN) and phases (PN)]. | This great truth (DO) I learned {of the Butlerians}: | [Adv. Though the forms and objects {of religious belief} wax old (PA) {as a garment} and are changed (P)], faith, [Adj. which is, {after all}, the precious thing (PN)], endures forever. | *You* Destroy a man’s faith (DO) {in God} | and he will worship humanity (DO); | *You* destroy his faith (DO) {in humanity} | and he will worship science (DO); | *You* destroy his faith (DO) {in science} | and he will worship himself (DO); | *You* destroy his faith (DO) {in himself} | and he will worship Samuel Butler (DO). |
[Subj. What makes the Butlerian cult so impressive [#3]] is, {of course}, [PN that Butler, poor dear [#4] , [Inj as the English say], was the least [NuA] worshipful (PA) {of men}]. | He was not even—[Adv. till his posthumous disciples made him so [#5] ]—a person (PN) {of any particular importance}. | One writing a private memorandum [#6] {of his death} might have produced something (DO) {like this}: | Samuel Butler was an unsociable, burry, crotchety, obstinate old bachelor (PN), a dilettante (PN) {in art and science}, an unsuccessful author (PN), a witty cynic (PN) {of inquisitive temper} and, comprehensively speaking [#7], the unregarded Diogenes (PN) {of the Victorians}. | 

Notes
1. Hunt’s explanation of the “T-unit” suggests that he would see this as a main-clause break—“there was so little of it” can stand as a “minimal terminable unit.” This perspective, however, makes this a comma-splice. I could have counted it as a splice, but I counted it as an adverbial clause with an ellipsed conjunction—“*because* there was so little of it.” By so doing, I have reduced the number of main clauses in the passage, thereby increasing the average number of words per main clause.
2. I have counted this as an ellipsed subordinate clause—“as *one should hold one’s breath* before the flicker of one’s last match on a cold night in the woods.”
3. “Cult” is the subject and “impressive” is a predicate adjective to an ellipsed infinitive “to be”—“cult *to be* so impressive.” The infinitive phrase functions as the direct object of “makes.”
4. “Poor” and “dear” were counted as post-positioned adjectives. “Poor dear,” of course, is idiomatic.

5. “Him” is the subject and “so is the predicate (pro)noun to an ellipsed infinitive “to be”—“made him *to be* so.”
6. “One writing a private memorandum” is a noun absolute that functions as the subject. Most grammarians do not recognize this. See “KISS Level 5.8 – Noun Absolutes.”

7. “Speaking” is a gerund that functions as an (adverbial) interjection.

18. Samuel Butler: Diogenes of the Victorians, By Stuart P. Sherman
Statistical Analysis
260 words
\-\[LAVFUNTIL I met the Butlerians] I used to think [RNDOthat the religious spirit {in our times} was very precious,] [RAVFthere was so little {of it.}] \-\I thought [RNDOone should hold one's breath {before it} [RAVRas {before the flicker} {of one's last match} {on a cold night} {in the woods.}]] [RNDO\-\“What [RAVFif it should go out?”]] I said; \C\but my apprehension was groundless. \-\It can never go out. \-\The religious spirit is indestructible and constant=CC {in quantity} {like the sum} {of universal energy} [RAJF{in which} matches and suns=CS are alike but momentary sparkles and phases.=CC] \-\This great truth I learned {of the Butlerians:} \C\[LAVFThough the forms and objects=CS {of religious belief} wax old {as a garment} and are=PV changed,] faith, [MAJFwhich is, {after all,} the precious thing,] endures forever. \-\Destroy a man's faith {in God} \C\and he will worship humanity; \C\destroy his faith {in humanity} \C\and he will worship science; \C\destroy his faith {in science} \C\and he will worship himself; \C\destroy his faith {in himself} \C\and he will worship Samuel Butler.

\-\[LNSUWhat makes the Butlerian cult*INFDE05 so impressive] is, {of course,} [RNPNthat Butler, poor dear,#PPA02 [MINJas the English say,] was the least worshipful {of men.}] \-\He was not even-- [MAVFtill his posthumous disciples made him*INFDE02 so--] a person {of any particular importance.} \-\One writing#ASu08 a private memorandum {of his death} might have produced something {like this:} \C\Samuel Butler was an unsociable, burry, crotchety, obstinate old bachelor, a dilettante=CC {in art and science,} an unsuccessful author,=CC a witty cynic=CC {of inquisitive temper} and, comprehensively speaking,*GerIJ02 the unregarded Diogenes=CC {of the Victorians.}
19. Bed-Books and Night-Lights, By H. M. Tomlinson
THE RAIN flashed across the midnight window with a myriad feet. There was a groan in outer darkness, the voice of all nameless dreads. The nervous candle-flame shuddered by my bedside. The groaning rose to a shriek, and the little flame jumped in a panic, and nearly left its white column. Out of the corners of the room swarmed the released shadows. Black specters danced in ecstasy over my bed. I love fresh air, but I cannot allow it to slay the shining and delicate body of my little friend the candle-flame, the comrade who ventures with me into the solitudes beyond midnight. I shut the window.

They talk of the candle-power of an electric bulb. What do they mean? It cannot have the faintest glimmer of the real power of my candle. It would be as right to express, in the same inverted and foolish comparison, the worth of “those delicate sisters, the Pleiades.” That pinch of star dust, the Pleiades, exquisitely remote in deepest night, in the profound where light all but fails, has not the power of a sulphur match; yet, still apprehensive to the mind though tremulous on the limit of vision, and sometimes even vanishing, it brings into distinction those distant and difficult hints—hidden far behind all our verified thoughts—which we rarely properly view. I should like to know of any great arc-lamp which could do that. So the star-like candle for me. No other light follows so intimately an author’s most ghostly suggestion. 
19. Bed-Books and Night-Lights, By H. M. Tomlinson
Analysis Key

THE RAIN flashed {across the midnight window} {with a myriad feet}. | There was a groan (PN) {in outer darkness}, the voice [#1] {of all nameless dreads}. | The nervous candle-flame shuddered {by my bedside}. | The groaning rose {to a shriek}, | and the little flame jumped {in a panic}, and nearly left its white column (DO). | {Out of the corners} {of the room} swarmed the released shadows. | Black specters danced {in ecstasy} {over my bed}. | I love fresh air (DO), | but I cannot allow it to slay the shining and delicate body [#2] {of my little friend} the candle-flame [#3], the comrade [#3] [Adj. who ventures {with me} {into the solitudes} {beyond midnight}]. | I shut the window (DO). |
They talk {of the candle-power} {of an electric bulb}. | What (DO) do they mean? | It cannot have the faintest glimmer (DO) {of the real power} {of my candle}. | It would be as right (PA) to express, {in the same inverted and foolish comparison}, the worth [#4] {of “those delicate sisters}, the Pleiades [#5].” | That pinch {of star dust}, the Pleiades [#6], exquisitely remote [#7] {in deepest night}, {in the profound} [Adj. to “profound” where light all but fails], has not the power (DO) {of a sulphur match}; | yet, still apprehensive {to the mind} [Adv. though *it is* tremulous (PA) {on the limit} {of vision}, and sometimes even vanishing (PA)], it brings {into distinction} those distant and difficult hints (DO)—hidden [#8] far {behind all our verified thoughts}— [Adj.to “hints” which (DO) we rarely properly view]. | I should like to know [#9] {of any great arc-lamp} [Adj. which could do that (DO)]. | So the star-like candle {for me}. [#10] | No other light follows so intimately an author’s most ghostly suggestion (DO). | 

Notes
1. “Voice” is an appositive to “groan.”
2. “It” is the subject and “body” is the direct object of the infinitive “to slay.” The infinitive phrase functions as the direct object of “cannot allow.”
3. “Candle-flame” and “comrade” are appositives to “friend.”

4. “Worth” is the direct object of the infinitive “to express. The infinitive phrase functions as a delayed subject—“To express . . . would be as right.”
5. “Pleiades” is an appositive to “sisters.”
6. “Pleiades” is an appositive to “pinch.”
7. “Remote” is a post-positioned adjective to “pinch.”

8. “Hidden” is a gerundive that modifies “hints.”
9. The infinitive “to know” functions as the direct object of “should like.”

10. Lacking a verb, this is a fragment.
19. Bed-Books and Night-Lights, By H. M. Tomlinson
Statistical Analysis
251 words

\-\THE RAIN flashed {across the midnight window} {with a myriad feet.} \-\There was a groan {in outer darkness,} the voice#App06 {of all nameless dreads.} \-\The nervous candle-flame shuddered {by my bedside.} \-\The groaning rose {to a shriek,} \C\and the little flame jumped {in a panic,} and nearly left=CV its white column. \-\{Out of the corners} {of the room} swarmed the released shadows. \-\Black specters danced {in ecstasy} {over my bed.} \-\I love fresh air, \C\but I cannot allow it to slay*INFDO25 the shining and delicate body=CC {of my little friend} the candle-flame,#App02 the comrade#App11 [RAJFwho ventures {with me} {into the solitudes} {beyond midnight.}] \-\I shut the window.

\-\They talk {of the candle-power} {of an electric bulb.} \-\What do they mean? \-\It cannot have the faintest glimmer {of the real power} {of my candle.} \-\It would be as right to express,*INFDS17 {in the same inverted and foolish comparison,} the worth {of “those delicate sisters,} the Pleiades.”#App02 \-\That pinch {of star dust,} the Pleiades,#App02 exquisitely remote#PPA13 {in deepest night,} {in the profound} [RAJFwhere light all but fails,] has not the power {of a sulphur match;} \C\yet, still apprehensive {to the mind} [LAVRthough tremulous {on the limit} {of vision,} and sometimes even vanishing,] it brings {into distinction} those distant and difficult hints-- hidden*GiveR12 far {behind all our verified thoughts--} [RAJFwhich we rarely properly view.] \-\I should like to know*INFDO10 {of any great arc-lamp} [RAJFwhich could do that.] \F\So the star-like candle {for me.} \-\No other light follows so intimately an author's most ghostly suggestion.
20. The Precept of Peace, By Louise Imogen Guiney
A CERTAIN sort of voluntary abstraction is the oldest and choicest of social attitudes. In France, where all esthetic discoveries are made, it was crowned long ago: la sainte indiffèrence is, or may be, a cult, and le saint indiffèrent an articled practitioner. For the Gallic mind, brought up at the knee of a consistent paradox, has found that not to appear concerned about a desired good is the only method to possess it; full happiness is given, in other words, to the very man who will never sue for it. This is a secret neat as that of the Sphinx: to “go softly” among events, yet domineer them. Without fear: not because we are brave, but because we are exempt: we bear so charmed a life that not even Baldur’s mistletoe can touch us to harm us. Without solicitude: for the essential thing is trained, falcon-like, to light from above upon our wrists, and it has become with us an automatic motion to open the hand, and drop what appertains to us no longer. Be it renown or a new hat, the shorter stick of celery, or
“The friends to whom we had no natural right,

The homes that were not destined to be ours,”

it is all one: let it fall away! since only so, by depletions, can we buy serenity and a blithe mien. It is diverting to study, at the feet of Antisthenes and of Socrates his master, how many indispensables man can live without; or how many he can gather together, make over into luxuries, and so abrogate them. 
20. The Precept of Peace, By Louise Imogen Guiney
Analysis Key

A CERTAIN sort {of voluntary abstraction} is the oldest (PN) and choicest (PN) {of social attitudes}. | {In France}, [Adj. where all esthetic discoveries are made (P) ], it was crowned (P) long ago: | la sainte indiffèrence is, or may be, a cult (PN), | and le saint indiffèrent *may be* an articled practitioner (PN). | For the Gallic mind, brought up [#1] {at the knee} {of a consistent paradox}, has found [DO that not to appear concerned [#2] {about a desired good} is the only method (PN) to possess it [#3] ]; | full happiness is given (P), {in other words}, {to the very man} [Adj. who will never sue {for it}]. | This is a secret (PN) neat [#4] {as that} {of the Sphinx}: to “go softly” {among events}, yet domineer them [#5]. | {Without fear}: not [Adv. because we are brave (PA)], but [Adv. because we are exempt (PA)]: we bear so charmed a life (DO) [Adv. (result) to “so” that not even Baldur’s mistletoe can touch us (DO) to harm us [#6] ]. | {Without solicitude}: for the essential thing is trained (P), falcon-like, to light [#7] {from above} {upon our wrists}, | and it has become {with us} an automatic motion (PN) to open the hand [#8], and drop [#8] [DO what appertains {to us} no longer]. | [Adv. (condition) to “it is all one” Be it renown (PN) or a new hat (PN), the shorter stick (PN) {of celery}, or
“The friends (PN) [Adj. {to whom} we had no natural right (DO)],

The homes (PN) [Adj. that were not destined (P) {to be ours},”]]
it is all one (PN): | *you* let it fall [#9] away! [Adv. (purpose) to “let” since only so, {by depletions}, can we buy serenity (DO) and a blithe mien (DO)]. | It is diverting (PA) [#10] to study [#11], {at the feet} {of Antisthenes} and {of Socrates} his master [#12], [DO (of “to study” how many indispensables [#13] man can live {without ]; or [DO (of “to study” how many (DO) he can gather together, make over {into luxuries}, and so abrogate them (DO)]. |
Notes
1. “Brought up” is a gerund phrase (“raised”) that modifies “mind.”
2. “Concerned” can be explained as a gerundive that functions as a predicate adjective, but here I have simply considered “to appear concerned” as an infinitive phrase that functions as the subject of “is.”
3. “It” is the direct object of the infinitive “to possess.” The infinitive phrase functions as an adjective to “method.”
4. “Neat” is a post-positioned adjective to “secret.”
5. “Them” is the direct object of “domineer.” “To go” and “domineer” are infinitives that function as appositives to “secret.”

6. “Us” is the direct object of the infinitive “to harm.” The infinitive phrase functions as an adverb (result or purpose) to “can touch.” The colons in this sentence are confusing. In essence, this sentence and the next are elaborations on the “to go” in the preceding sentence.
7. The infinitive “to light” functions as an adverb to “is trained.”
8. “Hand” is the direct object of “to open.” “To open” and “drop” are infinitives that function as delayed subjects—“To open the hand and drop . . . has become . . . an automatic motion.”

9. “It” is the subject of the infinitive “fall.” The infinitive phrase is the direct object of “let.”
10. “Diverting” here denotes the characteristics of the subject, not the act as performed in a time-frame. Thus it is best explained as a gerundive that functions as a predicate adjective.

11. The infinitive “to study” functions as a delayed subject—“To study is diverting.”

12. “Master” is an appositive to “Socrates.”
13. “Indispensables” is the object of the preposition “without.” 

20. The Precept of Peace, By Louise Imogen Guiney
Statistical Analysis
264 words
\-\A CERTAIN sort {of voluntary abstraction} is the oldest and choicest=CC {of social attitudes.} \-\{In France,} [LAJFwhere all esthetic discoveries are made,=PV] it was crowned=PV long ago: \C\la sainte indiffèrence is, or may be,=CV a cult, \C\and le saint indiffèrent an articled practitioner. \-\For the Gallic mind, brought*GiveM09 up {at the knee} {of a consistent paradox,} has found [RNDOthat not to appear*INFSU08 concerned {about a desired good} is the only method to possess*INFAJ03 it;] \C\full happiness is given,=PV {in other words,} {to the very man} [RAJFwho will never sue {for it.}] \-\This is a secret neat#PPA14 {as that} {of the Sphinx:} to “go*INFAP05 softly” {among events,} yet domineer*INFAP03 them. \-\{Without fear:} not [LAVFbecause we are brave,] but [LAVFbecause we are exempt:] we bear so charmed a life [RAVFthat not even Baldur's mistletoe can touch us to harm*INFAV03 us.] \-\{Without solicitude:} for the essential thing is trained,=PV falcon-like,#NuA01 to light*INFAV07 {from above} {upon our wrists,} \C\and it has become {with us} an automatic motion to open*INFDS04 the hand, and drop*INFDS08 [RNDOwhat appertains {to us} no longer.] \-\[LAVFBe it renown or a new hat,=CC the shorter stick=CC {of celery,} or

The friends=CC [RAJF{to whom} we had no natural right,]
The homes=CC [RAJFthat were not destined=PV to#RCM03 be*INFDO03 ours,”]]
it is all one: \C\let it fall*INFDO03 away! [RAVFsince only so, {by depletions,} can we buy serenity and a blithe mien.=CC] \-\It is diverting*GiveR01 to study,*INFDS34 {at the feet} {of Antisthenes} and {of Socrates} his master,#App02 [RNDOhow many indispensables man can live without;] or [RNDOhow many he can gather together, make=CV over {into luxuries,} and so abrogate=CV them.] 
21. On Lying Awake at Night, By Stewart Edward White
ABOUT once in so often you are due to lie awake at night. Why this is so I have never been able to discover. It apparently comes from no predisposing uneasiness of indigestion, no rashness in the matter of too much tea or tobacco, no excitation of unusual incident or stimulating conversation. In fact, you turn in with the expectation of rather a good night’s rest. Almost at once the little noises of the forest grow larger, blend in the hollow bigness of the first drowse; your thoughts drift idly back and forth between reality and dream; when—snap!—you are broad awake!
Perhaps the reservoir of your vital forces is full to the overflow of a little waste; or perhaps, more subtly, the great Mother insists thus that you enter the temple of her larger mysteries.

For, unlike mere insomnia, lying awake at night in the woods is pleasant. The eager, nervous straining for sleep gives way to a delicious indifference. You do not care. Your mind is cradled in an exquisite poppy-suspension of judgment and of thought. Impressions slip vaguely into your consciousness and as vaguely out again. Sometimes they stand stark and naked for your inspection; sometimes they lose themselves in the mist of half-sleep. Always they lay soft velvet fingers on the drowsy imagination, so that in their caressing you feel the vaster spaces from which they have come. Peaceful-brooding your faculties receive. Hearing, sight, smell—all are preternaturally keen to whatever of sound and sight and woods perfume is abroad through the night; and yet at the same time active appreciation dozes, so these things lie on it sweet and cloying like fallen rose-leaves. 
[Note: In the Bartleby.com edition, “in their caressing you feel” is “in their caressing you fell.” I have changed it.]

21. On Lying Awake at Night, By Stewart Edward White
Analysis Key

ABOUT once {in so often} you are due (PA) to lie [#1] awake {at night}. | [DO Why this is so (PN)] I have never been able (PA) to discover [#2]. | It apparently comes {from no predisposing uneasiness} {of indigestion}, {*from* no rashness} {in the matter} {of too much tea or tobacco}, {*from* no excitation} {of unusual incident or stimulating conversation}. | {In fact}, you turn in {with the expectation} {of rather a good night’s rest}. | Almost {at once} the little noises {of the forest} grow larger (PA), [#3] blend {in the hollow bigness} {of the first drowse}; | your thoughts drift idly back and forth {between reality and dream}; [Adv. when—snap! [NuA]—you are broad awake (PA)]! |
Perhaps the reservoir {of your vital forces} is full (PA) {to the overflow} {of a little waste}; | or perhaps, more subtly, the great Mother insists thus [DO that you enter the temple (DO) {of her larger mysteries}]. |
For, {unlike mere insomnia}, lying [#5] awake (PA) {at night} {in the woods} is pleasant (PA). | The eager, nervous straining [#6] {for sleep} gives way (DO) {to a delicious indifference}. | You do not care. | Your mind is cradled (P) {in an exquisite poppy-suspension} {of judgment} and {of thought}. | Impressions slip vaguely {into your consciousness} and as vaguely out again. | Sometimes they stand stark (PA) and naked (PA) {for your inspection}; | sometimes they lose themselves (DO) {in the mist} {of half-sleep}. | Always they lay soft velvet fingers (DO) {on the drowsy imagination}, [Adv. (result) to “lay” so that {in their caressing} you feel the vaster spaces (DO) [Adj. {from which} they have come]]. | Peaceful-brooding (DO) your faculties receive. | Hearing [#6], sight [#6], smell [#6]—all are preternaturally keen (PA) {to [OP whatever {of sound and sight and woods perfume} is abroad {through the night}] }; | and yet {at the same time} active appreciation dozes, [Adv (result) so these things lie {on it} sweet [#7] and cloying [#7] {like fallen rose-leaves}]. 

Notes
1. The infinitive “to lie” functions as an adverb to “due.”
2. The infinitive “to discover” functions as an adverb to “able.”
3. There is no “and” in the original to join the two verb phrases.

4. “Lying” is a gerund.
5. “Straining” is a gerund.

6. “Hearing,” “sight,” and “smell” were counted as appositives to “all.”
7. I have counted “sweet” and “cloying” as post-positioned adjectives, but they could also be seen as predicate adjectives in a palimpsest pattern in which “lie” are written over “are.” See KISS “Level 2.1.4 – Palimpsest Patterns.”
21. On Lying Awake at Night, By Stewart Edward White
Statistical Analysis
279 words
\-\ABOUT once {in so often} you are due to lie*INFAV03 awake {at night.} \-\[LNDOWhy this is] so I have never been able to discover.*INFAV02 \-\It apparently comes {from no predisposing*GerOP04 uneasiness {of indigestion,} no rashness {in the matter} {of too much tea or tobacco,} no excitation {of unusual incident or stimulating conversation.}} \-\{In fact,} you turn in {with the expectation} {of rather a good night's rest.} \-\Almost {at once} the little noises {of the forest} grow larger, blend=CV {in the hollow bigness} {of the first drowse;} \C\your thoughts drift idly back and forth {between reality and dream;} [RAVFwhen-- snap!--#NuA01 you are broad awake!]
\-\Perhaps the reservoir {of your vital forces} is full {to the overflow} {of a little waste;} \C\or perhaps, more subtly, the great Mother insists thus [LNDOthat you enter the temple {of her larger mysteries.}]
\-\For, {unlike mere insomnia,} lying*GerSU07 awake {at night} {in the woods} is pleasant. \-\The eager, nervous straining {for sleep} gives way {to a delicious indifference.} \-\You do not care. \-\Your mind is cradled=PV {in an exquisite poppy-suspension} {of judgment} and {of thought.} \-\Impressions slip vaguely {into your consciousness} and as vaguely {out again.} \-\Sometimes they stand stark and naked=CC {for your inspection;} \C\sometimes they lose themselves {in the mist} {of half-sleep.} \-\Always they lay soft velvet fingers {on the drowsy imagination,} [RAVFso that {in their caressing} you fell the vaster spaces [RAJF{from which} they have come.]] \-\Peaceful-brooding your faculties receive. \-\Hearing,#App01 sight,#App01 smell--#App01 all are preternaturally keen {to [RNOPwhatever {of sound and sight and woods perfume} is abroad {through the night;]}} \C\and yet {at the same time} active appreciation dozes, [RAVFso these things lie {on it} sweet#PPA01 and cloying#PPA02 {like fallen rose-leaves.}]
22. A Woodland Valentine, By Marian Storm
FORCES astir in the deepest roots grow restless beneath the lock of frost. Bulbs try the door. February’s stillness is charged with a faint anxiety, as if the powers of light, pressing up from the earth’s center and streaming down from the stronger sun, had troubled the buried seeds, who strive to answer their liberator, so that the guarding mother must whisper over and over, “Not yet, not yet!” Better to stay behind the frozen gate than to come too early up into realms where the wolves of cold are still aprowl. Wisely the snow places a white hand over eager life unseen, but perceived in February’s woods as a swimmer feels the changing moods of water in a lake fed by springs. Only the thick stars, closer and more companionable than in months of foliage, burn alert and serene. In February the Milky Way is revealed divinely lucent to lonely peoples—herdsmen, mountaineers, fishermen, trappers—who are abroad in the starlight hours of this grave and silent time of year. It is in the long, frozen nights that the sky has most red flowers.
February knows the beat of twilight wings. Drifting north again come birds who only pretended to forsake us—adventurers, not so fond of safety but that they dare risk finding how snow bunting and pine finch have plundered the cones of the evergreens, while chickadees, sparrows, and crows are supervising from established stations all the more domestic supplies available, a sparrow often making it possible to annoy even a duck out of her share of cracked corn. 
22. A Woodland Valentine, By Marian Storm
Analysis Key

FORCES astir [#1] {in the deepest roots} grow restless (PA) {beneath the lock} {of frost}. | Bulbs try the door (DO). | February’s stillness is charged (P) {with a faint anxiety}, [Adv. as if the powers {of light}, pressing [#2] up {from the earth’s center} and streaming [#2] down {from the stronger sun}, had troubled the buried seeds (DO), [Adj. who strive to answer their liberator [#3] ], [Adv. (result) to “had troubled” so that the guarding mother must whisper over and over, “Not yet, not yet!” (DO)]] | *It is* [#4] Better (PA) to stay [#5] {behind the frozen gate} {than to come [#6] too early up {into realms} [Adj. to “realms where the wolves {of cold} are still aprowl (PA)] }. | Wisely the snow places a white hand (DO) {over eager life} unseen [#7], but perceived [#7] {in February’s woods} [Adv. to “perceived” as a swimmer feels the changing moods (DO) {of water} {in a lake} fed [#8] {by springs}]. | Only the thick stars, closer [#9] and more companionable [#9] [Adv. to “closer” and “more” than *they are* {in months} {of foliage}], burn alert (PA) and serene (PA). | {In February} the Milky Way is revealed (P) divinely lucent (RPA) {to lonely peoples}—herdsmen [#10], mountaineers [#10], fishermen [#10], trappers [#10] — [Adj. to “peoples” who are abroad {in the starlight hours} {of this grave and silent time} {of year}]. | It is {in the long, frozen nights} [ [#11] that the sky has most red flowers (DO)]. |
February knows the beat (DO) {of twilight wings}. | Drifting [#12] north [NuA] again come birds [Adj. who only pretended to forsake us [#13] ] —adventurers [#14] , not so fond [#15] {of safety} {but [OP that they dare risk finding (DO) [#16] [DO how snow bunting and pine finch have plundered the cones (DO) {of the evergreens}, [Adv. to “have plundered” while chickadees, sparrows, and crows are supervising {from established stations} all the more domestic supplies (DO) available [#17], a sparrow [#18] often making it possible to annoy even a duck [#18] {out of her share} {of cracked corn} ]]]}. |
Notes
1. “Astir” is a post-positioned adjective to “Forces.”
2. “Pressing” and “streaming” are gerundives that modify “powers.”

3. “Liberator” is the direct object of the infinitive “to answer.” The infinitive phrase is the direct object of “strive.”
4. Without the “It is,” this sentence is a fragment.

5. The infinitive “to stay” functions as a delayed subject—“To stay behind . . . is better.”

6. The infinitive “to come” functions as the object of the preposition “than.”
7. “Unseen” is a post-positioned adjective, and “perceived” is a gerundive that functions as a post-positioned adjective to “life.”

8. “Fed” is a gerundive that modifies “lake.”
9. “Closer” and “companionable” are post-positioned adjectives to “stars.”

10. “Herdsmen,” mountaineers,” “fishermen” and “trappers” are appositives to “peoples.”
11. This clause is a delayed sentence—“The sky has most red flowers in the long, frozen nights.”
12. “Drifting” is a gerundive that modifies “birds.”

13. “Us” is the direct object of the infinitive “to forsake.” The infinitive phrase functions as the direct object of “pretended.”

14. “Adventurers” is an appositive to “birds.”

15. “Fond” is a post-positioned adjective to “birds.”

16. “Finding” is a gerund.
17. “Available” is a post-positioned adjective to “supplies.”

18. “Duck” is the direct object of the infinitive “to annoy. That infinitive phrase is a delayed subject in the ellipsed infinitive phrase “it *to be* possible.” The ellipsed infinitive phrase is the direct object of “making.” “A sparrow making” is the core of a noun absolute that functions as an adverb to “are supervising.”
22. A Woodland Valentine, By Marian Storm
Statistical Analysis
262 words
\-\FORCES astir#PPA05 {in the deepest roots} grow restless {beneath the lock} {of frost.} \-\Bulbs try the door. \-\February's stillness is charged=PV {with a faint anxiety,} [RAVFas if the powers {of light,} pressing*GiveM06 up {from the earth's center} and streaming*GiveM07 down {from the stronger sun,} had troubled the buried seeds, [RAJFwho strive to answer*INFAV04 their liberator,] [RAVFso that the guarding mother must whisper over and over, “Not yet, not yet!”]] \F\Better to stay*INFDS22 {behind the frozen gate} {than to come*INFOP15 too early up {into realms} [RAJFwhere the wolves {of cold} are still aprowl.}] \-\Wisely the snow places a white hand {over eager life} unseen,#PPA01 but perceived*GiveR20 {in February's woods} [RAVFas a swimmer feels the changing moods {of water} {in a lake} fed#AOP05 {by springs.}] \-\Only the thick stars, closer#PPA01 and more companionable#PPA08 [RAVRthan {in months} {of foliage,}] burn alert and serene.=CC \-\{In February} the Milky Way is revealed=PV divinely lucent#RCM02 {to lonely peoples--} herdsmen,#App01 mountaineers,#App01 fishermen,#App01 trappers--#App01 [RAJFwho are abroad {in the starlight hours} {of this grave and silent time} {of year.}] \-\It is {in the long, frozen nights} [RNDSthat the sky has most red flowers.]
\-\February knows the beat {of twilight wings.} \-\Drifting*GiveL03 north again come birds [RAJFwho only pretended to forsake us--] adventurers,#App01 not so fond#PPA56 {of safety} {but [RNOPthat they dare risk finding*GerDO14 [RNDOhow snow bunting and pine finch=CS have plundered the cones {of the evergreens,} [RAVFwhile chickadees, sparrows,=CS and crows=CS are supervising {from established stations} all the more domestic supplies available,#PPA01 a sparrow often making#AAv18 it*INFDE14 possible to annoy*INFDS12 even a duck {out of her share} {of cracked corn.}}]]] 
23. The Elements of Poetry, By George Santayana
IF poetry in its higher reaches is more philosophical than history, because it presents the memorable types of men and things apart from unmeaning circumstances, so in its primary substance and texture poetry is more philosophical than prose because it is nearer to our immediate experience. Poetry breaks up the trite conceptions designated by current words into the sensuous qualities out of which those conceptions were originally put together. We name what we conceive and believe in, not what we see; things, not images; souls, not voices and silhouettes. This naming, with the whole education of the senses which it accompanies, subserves the uses of life; in order to thread our way through the labyrinth of objects which assault us, we must make a great selection in our sensuous experience; half of what we see and hear we must pass over as insignificant, while we piece out the other half with such an ideal complement as is necessary to turn it into a fixed and well-ordered conception of the world. This labor of perception and understanding, this spelling of the material meaning of experience, is enshrined in our workaday language and ideas; ideas which are literally poetic in the sense that they are “made” (for every conception in an adult mind is a fiction), but which are at the same time prosaic because they are made economically, by abstraction, and for use.
When the child of poetic genius, who has learned this intellectual and utilitarian language in the cradle, goes afield and gathers for himself the aspects of nature, he begins to encumber his mind with the many living impressions which the intellect rejected, and which the language of the intellect can hardly convey; he labors with his nameless burden of perception, and wastes himself in aimless impulses of emotion and reverie, until finally the method of some art offers a vent to his inspiration, or to such part of it as can survive the test of time and the discipline of expression. 
23. The Elements of Poetry, By George Santayana
Analysis Key

[Adv. to “is” in “poetry is” IF poetry {in its higher reaches} is more philosophical (PA) {than history}, [Adv. to the preceding “is” because it presents the memorable types (DO) {of men and things} apart {from unmeaning circumstances}]], so {in its primary substance and texture} poetry is more philosophical (PA) {than prose} [Adv. because it is nearer (PA) {to our immediate experience}]. | Poetry breaks up the trite conceptions (DO) designated [#1] {by current words} {into the sensuous qualities} [Adj. to “qualities” {out of which} those conceptions were originally put together]. | We name [DO what (OP) we conceive and believe in], not [DO what (DO) we see]; things [#2], not images [#2]; souls [#2], not voices [#2] and silhouettes [#2]. | This naming, {with the whole education} {of the senses} [Adj. to “education” which (DO) it accompanies], subserves the uses (DO) {of life}; | {in order} to thread our way [#3] {through the labyrinth} {of objects} [Adj. which assault us (DO)], we must make a great selection (DO) {in our sensuous experience}; | half} [#4] {of [OP what (DO) we see and hear]} we must pass {over [ [#5] as insignificant (PA)], [Adv. to “must pass” while we piece out the other half (DO) {with such an ideal complement} [ [#6] as is necessary (PA) to turn it [#7] {into a fixed and well-ordered conception} {of the world}]]. | This labor {of perception and understanding}, this spelling [#8] {of the material meaning} {of experience}, is enshrined (P) {in our workaday language and ideas}; ideas [#9] [Adj. which are literally poetic (PA) {in the sense} [Adj. that they are “made” (P) ([ [#10] for every conception {in an adult mind} is a fiction (PN)])]], but [Adj. which are {at the same time} prosaic (PA) [Adv. because they are made (P) economically, {by abstraction}, and {for use}]]. |
[Adv. When the child {of poetic genius}, [Adj. who has learned this intellectual and utilitarian language (DO) {in the cradle}], goes afield and gathers {for himself} the aspects (DO) {of nature}], he begins to encumber his mind [#11] {with the many living impressions} [Adj. which (DO) the intellect rejected], and [Adj. which (DO) the language {of the intellect} can hardly convey]; | he labors {with his nameless burden} {of perception}, and wastes himself (DO) {in aimless impulses} {of emotion and reverie}, [Adv. until finally the method {of some art} offers a vent (DO) {to his inspiration}, or {to such part} {of it} [Adv. to “such” as *that part* [#12] can survive the test (DO) {of time} and the discipline (DO) {of expression}]]. | 

Notes
1. “Designated” is a gerundive that modifies “conceptions.”
2. These words are all appositives to one or the other of the two preceding subordinate clauses.
3. “Way” is the direct object of the infinitive “to thread.” The infinitive phrase functions as an adjective to “order.”

4. “Half” is the object of the preposition “over.”
5. I’ve counted “as insignificant” as a reduced subordinate clause, reduced from “as *if it is* insignificant.”

6. This “as is necessary” is also a reduced adverbial subordinate clause—“as *such complement* is necessary to turn it [the other half] into a fixed and well-ordered conception of the world.”
7. “It” is the direct object of the infinitive “to turn.” That infinitive phrase functions as an adverb of purpose to “necessary.”

8. “Spelling” is an appositive to “labor.”

9. “Ideas” is an appositive to the preceding “ideas.”
10. Placed in parentheses as it is, this is what rhetoricians call a “parenthetical express,” in essence, an interjection.
11. “Mind” is the direct object of the infinitive “to encumber.” The infinitive phrase is the direct object of “begins.”

12. This was counted as a semi-reduced clause.
23. The Elements of Poetry, By George Santayana
Statistical Analysis
333 words
\-\[LAVFIF poetry {in its higher reaches} is more philosophical {than history,} [LAVFbecause it presents the memorable types {of men and things} apart {from unmeaning circumstances,}]] so {in its primary substance and texture} poetry is more philosophical {than prose} [RAVFbecause it is nearer {to our immediate experience.}] \-\Poetry breaks up the trite conceptions designated*GiveR04 {by current words} {into the sensuous qualities} [RAJF{out of which} those conceptions were originally put=PV together.] \-\We name [RNDOwhat we conceive and believe=CV in,] not [RNDOwhat we see;] things,#App01 not images;#App02 souls,#App01 not voices#App02 and silhouettes.#App02 \-\This naming, {with the whole education} {of the senses} [MAJFwhich it accompanies,] subserves the uses {of life;} \C\{in order} to thread*INFAV12 our way {through the labyrinth} {of objects} [RAJFwhich assault us,] we must make a great selection {in our sensuous experience;} \C\half {of [MNOPwhat we see and=CV hear]} we must pass over [RAVRas insignificant,] [RAVFwhile we piece out the other half {with such an ideal complement} [RAVRas is necessary to turn*INFAV12 it {into a fixed and well-ordered conception} {of the world.}]] \-\This labor {of perception and understanding,} this spelling#App08 {of the material meaning} {of experience,} is enshrined=PV {in our workaday language and ideas;} ideas#App40 [RAJFwhich are literally poetic {in the sense} [RAJFthat they are “made”=PV [RINJ(for every conception {in an adult mind} is a fiction),]]] but [RAJFwhich are {at the same time} prosaic [RAVFbecause they are made=PV economically, {by abstraction,} and {for use.}]]
\-\[LAVFWhen the child {of poetic genius,} [MAJFwho has learned this intellectual and utilitarian language {in the cradle,}] goes afield and gathers=CV {for himself} the aspects {of nature,}] he begins to encumber*INFDO23 his mind {with the many living impressions} [RAJFwhich the intellect rejected,] and [RAJFwhich the language {of the intellect} can hardly convey;] \C\he labors {with his nameless burden} {of perception,} and wastes=CV himself {in aimless impulses} {of emotion and reverie,} [RAVFuntil finally the method {of some art} offers a vent {to his inspiration,} or {to such part} {of it} [RAVRas can survive the test {of time and the discipline} {of expression.}]]
24. Nocturne, By Simeon Strunsky
ONCE every three months, with fair regularity, she was brought into the Night Court, found guilty, and fined. She came in between eleven o’clock and midnight, when the traffic of the court is at its heaviest, and it would be an hour, perhaps, before she was called to the bar. When her turn came she would rise from her seat at one end of the prisoners’ bench and confront the magistrate.
Her eyes did not reach to the level of the magistrate’s desk. A policeman in citizen’s clothes would mount the witness stand, take oath with a seriousness of mien which was surprising, in view of the frequency with which he was called upon to repeat the formula, and testify in an illiterate drone to a definite infraction of the law of the State, committed in his presence and with his encouragement. While he spoke the magistrate would look at the ceiling. When she was called upon to answer she defended herself with an obvious lie or two, while the magistrate looked over her head. He would then condemn her to pay the sum of ten dollars to the State and let her go.

She came to look forward to her visits at the Night Court.
The Night Court is no longer a center of general interest. During the first few months after it was established, two or three years ago, it was one of the great sights of a great city. For the newspapers it was a rich source of human-interest stories. 
24. Nocturne, By Simeon Strunsky

Analysis Key

ONCE every three months [NuA], {with fair regularity}, she was brought (P) {into the Night Court}, found (P) guilty [#1], and fined (P). | She came in {between eleven o’clock and midnight}, [Adv. when the traffic {of the court} is {at its heaviest}], | and it would be an hour (PN), perhaps, [Adv. before she was called (P) {to the bar}]. | [Adv. When her turn came] she would rise {from her seat} {at one end} {of the prisoners’ bench} and confront the magistrate (DO). |
Her eyes did not reach {to the level} {of the magistrate’s desk}. | A policeman {in citizen’s clothes} would mount the witness stand (DO), take oath (DO) {with a seriousness} {of mien} [Adj. to “seriousness” which was surprising, {in view} {of the frequency} [Adj. {with which} he was called upon (P) to repeat the formula [#2], and testify [#2] {in an illiterate drone} {to a definite infraction} {of the law} {of the State}, committed [#3] {in his presence} and {with his encouragement}]]. | [Adv. While he spoke] the magistrate would look {at the ceiling}. | [Adv. When she was called upon (P) to answer [#4] ] she defended herself (DO) {with an obvious lie or two}, [Adv. while the magistrate looked {over her head}]. | He would then condemn her to pay the sum [#5] {of ten dollars} {to the State} and let her go [#6]. |
She came to look [#7] forward {to her visits} {at the Night Court}. |
The Night Court is no longer a center (PN) {of general interest}. | {During the first few months} [Adj. after it was established (P), two or three years [NuA] ago], it was one (PN) {of the great sights} {of a great city}. | {For the newspapers} it was a rich source (PN) {of human-interest stories}. |
Notes

1. “Guilty” is a retained predicate adjective after the passive “found.”
2. “Formula” is the direct object of the infinitive “to repeat.” The infinitive phrase functions as a retained direct object after the passive “was called upon.,” as does the following “to testify.”
3. “Committed” is a gerundive that modifies “infraction.”

4. The infinitive “to answer” functions as a retained direct object after the passive “was called upon.”

5. “Sum” is the direct object, and “her” is the subject of the infinitive “to pay.” The infinitive phrase functions as the direct object of “would condemn.”

6. “Her” is the subject of the infinitive “go.” The infinitive phrase functions as the direct object of “let.”
7. The infinitive “to look” functions as the direct object of “cane,” which here means “began.”
24. Nocturne, By Simeon Strunsky

Statistical Analysis
253 words
\-\ONCE every three months,#NuA03 {with fair regularity,} she was brought=PV {into the Night Court,} found=PV guilty,#RCM01 and=CV fined.=PV \-\She came in {between eleven oclock and midnight,} [RAVFwhen the traffic {of the court} is {at its heaviest,}] \C\and it would be an hour, perhaps, [RAVFbefore she was called=PV {to the bar.}] \-\[LAVFWhen her turn came] she would rise {from her seat} {at one end} {of the prisoners' bench} and confront=CV the magistrate.

\-\Her eyes did not reach {to the level} {of the magistrate's desk.} \-\A policeman {in citizen's clothes} would mount the witness stand, take=CV oath {with a seriousness} {of mien} [RAJFwhich was surprising, {in view} {of the frequency} [RAJF{with which} he was called=PV upon to#RCM04 repeat*INFDO04 the formula, and#RCM24 testify*INFDO24 {in an illiterate drone} {to a definite infraction} {of the law} {of the State,} committed*GiveR08 {in his presence} and {with his encouragement.}]] \-\[LAVFWhile he spoke] the magistrate would look {at the ceiling.} \-\[LAVFWhen she was called=PV upon to*INFAV02 answer] she defended herself {with an obvious lie or two,} [RAVFwhile the magistrate looked {over her head.}] \-\He would then condemn her to pay*INFDO10 the sum {of ten dollars} {to the State} and let=CV*INFDO04 her go.*INFDO02
\-\She came to look*INFAV10 forward {to her visits} {at the Night Court.}
\-\The Night Court is no longer a center {of general interest.} \-\{During the first few months} [RAJFafter it was established,=PV two or three years#NuA04 ago,] it was one {of the great sights} {of a great city.} \-\{For the newspapers} it was a rich source {of human-interest stories.} 
25. Beer and Cider, By George Saintsbury
THERE is no beverage which I have liked “to live with” more than Beer; but I have never had a cellar large enough to accommodate much of it, or an establishment numerous enough to justify the accommodation. In the good days when servants expected beer, but did not expect to be treated otherwise than as servants, a cask or two was necessary; and persons who were “quite” generally took care that the small beer they drank should be the same as that which they gave to their domestics, though they might have other sorts as well. For these better sorts at least the good old rule was, when you began on one cask always to have in another. Even Cobbett, whose belief in beer was the noblest feature in his character, allowed that it required some keeping. The curious “white ale,” or lober agol—which, within the memory of man, used to exist in Devonshire and Cornwall, but which, even half a century ago, I have vainly sought there—was, I believe, drunk quite new; but then it was not pure malt and not hopped at all, but had eggs (“pulletsperm in the brewage”) and other foreign bodies in it.
I did once drink, at St. David’s, ale so new that it frothed from the cask as creamily as if it had been bottled: and I wondered whether the famous beer of Bala, which Borrow found so good at his first visit and so bad at his second, had been like it. 
25. Beer and Cider, By George Saintsbury
Analysis Key

THERE is no beverage (PN) [Adj. which (OP)} I have liked “to live [#1] {with” more {than Beer}]; | but I have never had a cellar (DO) large [#2] enough to accommodate much [#3] {of it}, or an establishment (DO) numerous [#4] enough to justify the accommodation [#5]. | {In the good days} [Adj. when servants expected beer (DO), but did not expect to be treated [#6] otherwise {than [#7] as servants} ], a cask or two was necessary (PA); | and persons [Adj. who were “quite” (PA)] generally took care (DO) [Adj. to “care” that the small beer [Adj. they drank] should be the same (PN) {as that} [Adj. which (DO) they gave {to their domestics}]], [Adv. though they might have other sorts (DO) as well]. | {For these better sorts} {at least} the good old rule was, [Adv. to “to have” when you began {on one cask}] always to have (PN) in another [#8]. | Even Cobbett, [Adj whose belief {in beer} was the noblest feature (PN) {in his character}], allowed [DO that it required some keeping (DO)]. | The curious “white ale,” or lober agol— [Inj [#9]. which, {within the memory} {of man}, used to exist {in Devonshire and Cornwall}], but [Inj which (DO), even half [NuA] a century [NuA] ago, I have vainly sought there] — was, [Inj. I believe], drunk (P) quite new [#10]; | but then it was not pure malt (PN) and not hopped (P) {at all}, but had eggs (DO) (“pulletsperm [#11] {in the brewage}”) and other foreign bodies (DO) {in it}. |
I did once drink, {at St. David’s}, ale (DO) so new [#12] [Adv. to “so” that it frothed {from the cask} as creamily [Adv. to “as” as if it had been bottled (P) ]]: | and I wondered [DO whether the famous beer {of Bala}, [Adj. which [#13] Borrow found so good[#13] {at his first visit} and so bad[#13] {at his second}], had been {like it} (PA)]. |
Notes
1. The infinitive “to live” functions as the direct object of “have liked.”

2. “Large” is a post-positioned adjective to “cellar.” “Enough: functions as an adverb to “large.”

3. “Much” is the direct object of the infinitive “to accommodate.” The infinitive phrase functions as an adverb to “enough.”
4. “Numerous” is a post-positioned adjective to “establishment.” “

5. “Accommofstion” is the direct object of the infinitive “to justify.” The infinitive phrase functions as an adverb to “enough.”

6. The infinitive “to be treated” functions as the direct object of “did not expect.”

7. People troubled by “than as servants” can explain it in more detail using ellipsis—than *to be treated* as servants.” That would make the ellipsed infinitive phrase the object of “than.”
8. “Another is the direct object of the infinitive “to have.” The infinitive phrase functions as a predicate noun to “rule.”
9. This clause and the next could also be explained as adjectives, but because they are set off by dashes, I have counted them as interjections. 
10. “New”is a retained predicate adjective after the passive “was drunk.”

11. “Pulletsperm” is an appositive to “eggs.”
12. “New” is a post-positioned adjective to “ale.

13. “Which” is the subject and “good” and “bad” are predicate adjectives in an ellipsed infinitive construction—“found which *to be* good . . . and . . . bad.” The infinitive functions as the direct object of “found.”
25. Beer and Cider, By George Saintsbury
Statistical Analysis
252 words
\-\THERE is no beverage [RAJFwhich I have liked “to live*INFDO03 with” more {than Beer;}] \C\but I have never had a cellar large#PPA07 enough to accommodate*INFAV05 much {of it,} or an establishment=CC numerous#PPA06 enough to justify*INFAV04 the accommodation. \-\{In the good days} [LAJFwhen servants expected beer, but did not expect=CV to be treated*INFDO07 otherwise {than as servants,}] a cask or two=CS was necessary; \C\and persons [MAJFwho were “quite”] generally took care [RAJFthat the small beer [MAJFthey drank] should be the same {as that} [RAJFwhich they gave {to their domestics,}]] [RAVFthough they might have other sorts as well.] \-\{For these better sorts} {at least} the good old rule was, [LAVFwhen you began {on one cask}] always to have*INFPN11 in another. \-\Even Cobbett, [MAJFwhose belief {in beer} was the noblest feature {in his character,}] allowed [RNDOthat it required some keeping.] \-\The curious “white ale,” or lober agol--=CS [MINJwhich, {within the memory} {of man,} used to exist {in Devonshire and Cornwall,}] but [MINJwhich, even half#NuA03 a century#NuA02 ago, I have vainly sought there--] was, [MINJI believe,] drunk=PV quite new;#RCM02 \C\but then it was not pure malt and not hopped=CV=PV {at all,} but had=CV eggs (“pulletsperm#App04 {in the brewage”)} and other foreign bodies=CC {in it.}
\-\I did once drink, {at St. David's,} ale so new#PPA16 [RAVFthat it frothed {from the cask} as creamily [RAVFas if it had been bottled:=PV]] \C\and I wondered [RNDOwhether the famous beer {of Bala,} [MAJFwhich Borrow found so good {at his first visit} and so bad=CC {at his second,}] had been {like it.}]
26. A Free Man’s Worship, By Bertrand Russell
TO Dr. Faustus in his study Mephistopheles told the history of the Creation, saying:

“The endless praises of the choirs of angels had begun to grow wearisome; for, after all, did he not deserve their praise? Had he not given them endless joy? Would it not be more amusing to obtain undeserved praise, to be worshiped by beings whom he tortured? He smiled inwardly, and resolved that the great drama should be performed.

“For countless ages the hot nebula whirled aimlessly through space. At length it began to take shape, the central mass threw off planets, the planets cooled, boiling seas and burning mountains heaved and tossed, from black masses of cloud hot sheets of rain deluged the barely solid crust. And now the first germ of life grew in the depths of the ocean, and developed rapidly in the fructifying warmth into vast forest trees, huge ferns springing from the damp mould, sea monsters breeding, fighting, devouring, and passing away. And from the monsters, as the play unfolded itself, Man was born, with the power of thought, the knowledge of good and evil, and the cruel thirst for worship. And Man saw that all is passing in this mad, monstrous world, that all is struggling to snatch, at any cost, a few brief moments of life before Death’s inexorable decree. And Man said: ‘There is a hidden purpose, could we but fathom it, and the purpose is good; for we must reverence something, and in the visible world there is nothing worthy of reverence.’ 
26. A Free Man’s Worship, By Bertrand Russell
Analysis Key

{TO Dr. Faustus} {in his study} Mephistopheles told the history (DO) {of the Creation}, saying [#1]:

[DO [#2] “The endless praises {of the choirs} {of angels} had begun to grow wearisome [#3] ]; for, {after all}, did he not deserve their praise (DO)? | Had he not given them (IO) endless joy (DO)? | Would it not be more amusing (PA) [#4] to obtain undeserved praise [#5], to be worshiped [#5] {by beings} [Adj. whom (DO) he tortured]? | He smiled inwardly, and resolved [DO that the great drama should be performed (P) ]. |
“{For countless ages} the hot nebula whirled aimlessly {through space}. | {At length} it began to take shape [#6], | the central mass threw off planets (DO), | the planets cooled, | boiling seas and burning mountains heaved and tossed, | {from black masses} {of cloud} hot sheets {of rain} deluged the barely solid crust (DO). | And now the first germ {of life} grew {in the depths} {of the ocean}, and developed rapidly {in the fructifying warmth} {into vast forest trees}, {*into* huge ferns} springing [#7] {from the damp mould}, {*into* sea monsters} breeding, fighting, devouring, and passing[ #7] away. | And {from the monsters}, [Adv. as the play unfolded itself (DO) ], Man was born (P), {with the power {of thought}, the knowledge {of good and evil}, and the cruel thirst {for worship}}. | And Man saw [DO that all is passing {in this mad, monstrous world},] [#8] [DO that all is struggling to snatch, {at any cost}, a few brief moments [#9] {of life} {before Death’s inexorable decree}]. | And Man said: ‘[DO There is a hidden purpose (PN), [Adv. could we but fathom it (DO)]], | and the purpose is good (PA); | for we must reverence something (DO) |, and {in the visible world} there is nothing (PN) worthy [#10] {of reverence}.’ | 

Notes
1. The gerundive “saying,” modifies “Mephistopheles.”
2. See KISS “Level 3.2.3 – Interjection? Or Direct Object” for an explanation of how and why KISS analyzes long quotations like this one that are meaningfully all direct objects.

3. “Wearisome” is a predicate adjective after the infinitive “to grow.” The infinitive phrase functions as the direct object of “had begun.”

4. “Amusing” is a gerundive that functions as a predicate adjective.
5. “Praise” is the direct object of the infinitive “to obtain.” The infinitives “to obtain” and “to be worshiped” function as delayed subjects—“To obtain . . . and “to be worshiped would be more amusing.”

6. “Shape” is the direct object of the infinitive “to take.” The infinitive phrase functions as the direct object of “began.”
7. “Springing” is a gerundive that modifies “”ferns”; “breeding,” “fighting,” “devouring,” and “passing” are gerundives that modify “monsters.” Alternatively, everything from “huge” to the end of the sentence can be explained as two noun absolutes that function as adverbs to “developed,” or as objects of “into.” See KISS “Level 5.8. - Noun Absolutes.”
8. Because there is no “and” joining them, and because they are close in meaning, can not the second clause that functions as a direct object also be considered an appositive to the first?
9. “Moments” is the direct object of the infinitive “to snatch.” The infinitive phrase functions as an adverb of purpose to “is struggling.”

10. “Worthy” is a post-positioned adjective to “nothing.”

26. A Free Man’s Worship, By Bertrand Russell
Statistical Analysis
255 words
\-\{TO Dr. Faustus} {in his study} Mephistopheles told the history {of the Creation,} saying:*GiveR14
[RNDOThe endless praises {of the choirs} {of angels} had begun to grow*INFDO03 wearisome;] \C\for, {after all,} did he not deserve their praise? \-\Had he not given them endless joy? \-\Would it not be more amusing*GiveR01 to obtain*INFDS04 undeserved praise, to be worshiped*INFDS08 {by beings} [RAJFwhom he tortured?] He smiled inwardly, and resolved=CV [RNDOthat the great drama should be performed.=PV]
\-\{“For countless ages} the hot nebula whirled aimlessly {through space.} \-\{At length} it began to take*INFDO03 shape, \C\the central mass threw off planets, \C\the planets cooled, \C\boiling seas and burning mountains=CS heaved and tossed,=CV \,\{from black masses} {of cloud} hot sheets {of rain} deluged the barely solid crust. \-\And now the first germ {of life} grew {in the depths} {of the ocean,} and developed=CV rapidly {in the fructifying warmth} {into vast forest trees, huge ferns springing*GiveR05 {from the damp mould,} sea monsters breeding,*GiveR01 fighting,*GiveR01 devouring,*GiveR01 and passing*GiveR03 away.} \-\And {from the monsters,} [MAVFas the play unfolded itself,] Man was born,=PV {with the power {of thought,} the knowledge {of good and evil,} and the cruel thirst {for worship.}} \-\And Man saw [RNDOthat all is passing {in this mad, monstrous world,}] [RNDOthat all is struggling to snatch,*INFAV15 {at any cost,} a few brief moments {of life} {before Death's inexorable decree.}] \-\And Man said: [RNDOThere is a hidden purpose, [RAVFcould we but fathom it,]] \C\and the purpose is good; \C\for we must reverence something, \C\and {in the visible world} there is nothing worthy#PPA03 {of reverence.}
27. Some Historians, By Philip Guedalla
IT was Quintillian or Mr. Max Beerbohm who said, “History repeats itself: historians repeat each other.” The saying is full of the mellow wisdom of either writer, and stamped with the peculiar veracity of the Silver Age of Roman or British epigram. One might have added, if the aphorist had stayed for an answer, that history is rather interesting when it repeats itself: historians are not. In France, which is an enlightened country enjoying the benefits of the Revolution and a public examination in rhetoric, historians are expected to write in a single and classical style of French. The result is sometimes a rather irritating uniformity; it is one long Taine that has no turning, and any quotation may be attributed with safety to Guizot, because la nuit tous les chats sont gris. But in England, which is a free country, the restrictions natural to ignorant (and immoral) foreigners are put off by the rough island race, and history is written in a dialect which is not curable by education, and cannot (it would seem) be prevented by injunction.
Historians’ English is not a style; it is an industrial disease. The thing is probably scheduled in the Workmen’s Compensation Act, and the publisher may be required upon notice of the attack to make a suitable payment to the writer’s dependants. The workers in this dangerous trade are required to adopt (like Mahomet’s coffin) a detached standpoint—that is, to write as if they took no interest in the subject. Since it is not considered good form for a graduate of less than sixty years’ standing to write upon any period that is either familiar or interesting, this feeling is easily acquired, and the resulting narrations present the dreary impartiality of the Recording Angel without that completeness which is the sole attraction of his style. 
27. Some Historians, By Philip Guedalla
Analysis Key

IT was Quintillian (PN) or Mr. Max Beerbohm (PN) [Adj. who said, [DO“History repeats itself (DO)]]: | historians repeat each other (DO).” | The saying is full (PA) {of the mellow wisdom} {of either writer}, and stamped {with the peculiar veracity} {of the Silver Age} {of Roman or British epigram}. | One might have added, [Adv. to “might have added” if the aphorist had stayed {for an answer}], [DO that history is rather interesting (PA) [#1] [Adv. to “is” when it repeats itself (DO)]]: | historians are not. | {In France}, [Adj. which is an enlightened country (PN) enjoying the benefits [#2] {of the Revolution and a public examination} {in rhetoric},] historians are expected (P) to write [#3] {in a single and classical style} {of French}. | The result is sometimes a rather irritating uniformity (PN); | it is one long Taine (PN) [Adj. that has no turning (DO)], | and any quotation may be attributed (P) {with safety} {to Guizot} (RIO), [Adv. because la nuit [NuA] tous les chats sont gris (PA)]. | But {in England}, [Adj. which is a free country (PN)], the restrictions natural [#4] {to ignorant (and immoral) foreigners} are put (P) off {by the rough island race}, | and history is written (P) {in a dialect} [Adj. which is not curable (PA) {by education}, and cannot [Inj. (it would seem)] be prevented (P) {by injunction}]. |
Historians’ English is not a style (PN); | it is an industrial disease (PN). | The thing is probably scheduled (P) {in the Workmen’s Compensation Act}, | and the publisher may be required (P) {upon notice} {of the attack} to make a suitable payment [#5] {to the writer’s dependants}. | The workers {in this dangerous trade} are required (P) to adopt {(like Mahomet’s coffin)} a detached standpoint [#6] | — that is, to write [#7] [Adv. to “to write” as if they took no interest (DO) {in the subject}]. | [Adv. to “is acquired” Since it is not considered (P) good form [#8] {for a graduate} {of less} {than sixty years’ standing} to write [#9] {upon any period} [Adj. that is either familiar (PA) or interesting (PA)]], this feeling is easily acquired (P), | and the resulting narrations present the dreary impartiality (DO) {of the Recording Angel} {without that completeness} [Adj. which is the sole attraction (PN) {of his style}]. | 

Notes
1. “Interesting” here counts as a gerundive.
2. “Benefits” is the direct object of the gerundive “enjoying.” The gerundive phrase functions as an adjective to country.”

3. The infinitive “to write” functions as a retained direct object after the passive “are expected.”
4. “Natural” is a post-positioned adjective to “restrictions.”
5. “Payment” is the direct object of the infinitive “to make.” The infinitive phrase functions as the retained direct object of the passive “may be required.”
6. “Standpoint” is the direct object of the infinitive “to adopt.” The infinitive phrase functions as a retained direct object after the passive “are required.”
7. The infinitive “to write” functions as a predicate noun.

8. “Form” is a retained predicate noun after the passive “is considered.”
9. The infinitive phrase based on “to write” is a delayed subject—“To write . . . is not considered good form.” 

27. Some Historians, By Philip Guedalla
Statistical Analysis
303 words
\-\IT was Quintillian or Mr. Max Beerbohm=CC [RAJFwho said, [RNDO“History repeats itself:]] \C\historians repeat each other.” \-\The saying is full {of the mellow wisdom} {of either writer,} and=CV stamped=PV {with the peculiar veracity} {of the Silver Age} {of Roman or British epigram.} \-\One might have added, [LAVFif the aphorist had stayed {for an answer,}] [RNDOthat history is rather interesting*GiveR01 [RAVFwhen it repeats itself:]] [RNDOhistorians are not.] \-\{In France,} [LAJFwhich is an enlightened country enjoying*GiveR12 the benefits {of the Revolution and a public examination} {in rhetoric,}] historians are expected=PV to#RCM10 write*INFDO10 {in a single and classical style} {of French.} \-\The result is sometimes a rather irritating uniformity; \C\it is one long Taine [RAJFthat has no turning,] \C\and any quotation may be attributed=PV {with safety} {to Guizot,} [RAVFbecause la nuit#NuA02 tous les chats sont gris.] \-\But {in England,} [LAJFwhich is a free country,] the restrictions natural#PPA06 {to ignorant (and immoral)#Inj02 foreigners} are put=PV off {by the rough island race,} \C\and history is written=PV {in a dialect} [RAJFwhich is not curable {by education,} and cannot=CV [MINJ(it would seem)] be prevented=PV {by injunction.}]
\-\Historians' English is not a style; \C\it is an industrial disease. \-\The thing is probably scheduled=PV {in the Workmen's Compensation Act,} \C\and the publisher may be required=PV {upon notice} {of the attack} to#RCM09 make*INFDO09 a suitable payment {to the writer's dependants.} \-\The workers {in this dangerous trade} are required=PV to#RCM21 adopt*INFDO21 {(like Mahomet's#Inj03 coffin)} a detached standpoint-- [RNAPthat is, to write*INFPN11 [RAVFas if they took no interest {in the subject.}]] \-\[LAVFSince it is not considered=PV good form#RCM11 {for a graduate} {of less} {than sixty years' standing} to write*INFDS11 {upon any period} [RAJFthat is either familiar or=CC interesting,]] this feeling is easily acquired,=PV \C\and the resulting narrations present the dreary impartiality {of the Recording Angel} {without that completeness} [RAJRwhich is the sole attraction {of his style.}] 
28. Winter Mist, By Robert Palfrey Utter
FROM a magazine with a rather cynical cover I learned very recently that for pond skating the proper costume is brown homespun with a fur collar on the jacket, whereas for private rinks one wears a gray herringbone suit and taupe-colored alpine. Oh, barren years that I have been a skater, and no one told me of this! And here’s another thing. I was patiently trying to acquire a counter turn under the idle gaze of a hockey player who had no better business till the others arrived than to watch my efforts. “What I don’t see about that game,” he said at last, “is who wins?” It had never occurred to me to ask. He looked bored, and I remembered that the pictures in the magazine showed the wearers of the careful costumes for rink and pond skating as having rather blank eyes that looked illimitably bored. I have hopes of the “rocker” and the “mohawk”; I might acquire a proper costume for skating on a small river if I could learn what it is; but a bored look—why, even hockey does not bore me, unless I stop to watch it. I don’t wonder that those who play it look bored. Even Alexander, who played a more imaginative game than hockey, was bored—poor fellow, he should have taken up fancy skating in his youth; I never heard of a human being who pretended to a complete conquest of it.
I like pond skating best by moonlight. The hollow among the hills will always have a bit of mist about it, let the sky be clear as it may. 
28. Winter Mist, By Robert Palfrey Utter

Analysis Key

{FROM a magazine} {with a rather cynical cover} I learned very recently [DO that {for pond skating} the proper costume is brown homespun (PN) {with a fur collar} {on the jacket}, [Adv. to “is” whereas {for private rinks} one wears a gray herringbone suit (DO) and taupe-colored alpine (DO)]]. | Oh [Inj], barren years [#1] [Adj. that I have been a skater (PN)], and no one told me (IO) {of this}! | And here’s another thing (PN). | [#2] I was patiently trying to acquire a counter turn [#3] {under the idle gaze} {of a hockey player} [Adj. who had no better business (DO) [Adv. till the others arrived] {than to watch my efforts [#4]}]. | “[Subj. What (DO) I don’t see {about that game},]” [Inj. [#5] he said {at last},] “is [PN who wins?]” | It had never occurred {to me} to ask [#6]. | He looked bored (PA), | and I remembered [DO that the pictures {in the magazine} showed the wearers (DO) {of the careful costumes} for rink and pond skating} {as having rather blank eyes [#7] } [Adj. that looked illimitably bored (PA)]]. | I have hopes (DO) {of the “rocker” and the “mohawk”} |; I might acquire a proper costume (DO) {for skating [#8] } {on a small river} [Adv. to “might acquire” if I could learn [DO what (PN) it is]]; | but a bored look [#9] — why [Inj], even hockey does not bore me (DO), [Adv. to “not” unless I stop to watch it [#10] ]. | I don’t wonder [DO that those [Adj. who play it (DO)] look bored (PA) ]. | Even Alexander, [Adj. who played a more imaginative game (DO) {than hockey}], was bored (PA) — | poor fellow [#11], he should have taken up fancy skating (DO) {in his youth}; | I never heard {of a human being} [Adj. who pretended {to a complete conquest} {of it}]. |
I like pond [NuA] skating (DO) [#12] best {by moonlight}. | The hollow {among the hills} will always have a bit (DO) {of mist} {about it}, [ [#13] *you* let the sky be clear [#14] [Adv. as it may]]. |
Notes
1. “Years” is ambiguous. It almost sounds like direct address in a lament to the barren years. We could also consider it a fragment. For statistical purposes it poses a problem I have counted it as part of the “no one told me of this main clause.
2. Is not this main clause (and perhaps most of the rest of the paragraph) function as an appositive to “thing” in the preceding sentence?
3. “Turn” is the direct object of the infinitive “to acquire.” The infinitive phrase functions as the direct object of “was trying.”

4. “Efforts” is the direct object of the infinitive “to watch.” The infinitive phrase functions as the object of the preposition “than.”
5. See KISS “Level 3.2.3 – Interjection? Or Direct Object?”

6. The infinitive “to ask” functions as a delayed subject—“To ask never occurred to me.”
7. “Eyes” is the direct object of the gerund “having.” The gerund phrase functions as the object of the preposition “as,” and the prepositional phrase is adverbial to “showed.”

8. “Skating” is a gerund.

9. Grammarians will probably have a number of explanations for “but a bored look.” It could be considered a fragment since it appears to mean “but why would anyone have a bored look.” I settled on counting it as an interjection. (Note that counting it as a fragment would have increased the number of words per main clause.

10. “It” is the direct object of the infinitive “to watch.” The infinitive functions as an adverb of purpose to “stop.
11. “Fellow” is an appositive to the following “he.” Some people claim that appositives must always follow the words to which they stand in apposition, but that is not true. See KISS “Level 5.4 – Appositives.”
12. “Skating” is a gerund.

13. The comma that precedes “let” implies either a comma-splice, or a connection between the two clauses. I have not seen this construction discussed in a grammar book, but I’ve counted it as an adverbial clause of condition. (This option increases the number of words per main clause.)
14. “Clear” is a predicate adjective, and “sky” is the subject of the infinitive “be.” The infinitive phrase functions as the direct object of “let.”

28. Winter Mist, By Robert Palfrey Utter

Statistical Analysis
271 words
\-\{FROM a magazine} {with a rather cynical cover} I learned very recently [RNDOthat {for pond skating*GerOP01} the proper costume is brown homespun {with a fur collar} {on the jacket,} [RAVFwhereas {for private rinks} one wears a gray herringbone suit and taupe-colored alpine.=CC]] \-\Oh,#Inj01 barren years#NuA08 [RAJFthat I have been a skater,] and no one told me {of this!} \-\And here's another thing. \-\I was patiently trying to acquire*INFDO27 a counter turn {under the idle gaze} {of a hockey player} [RAJFwho had no better business [MAVFtill the others arrived] {than to watch*INFOP04 my efforts.}] \-\[LNSU“What I don't see {about that game,”}] [MINJhe said {at last,}] “is [RNPNwho wins?”] \-\It had never occurred {to me} to ask.*INFDS02 \-\He looked bored, \C\and I remembered [RNDOthat the pictures {in the magazine} showed the wearers {of the careful costumes} {for rink and pond skating*GerOP04} {as having*GerOP08 rather blank eyes} [RAJFthat looked illimitably bored.]] \-\I have hopes {of the “rocker” and the “mohawk”;} \C\I might acquire a proper costume {for skating*GerOP05} {on a small river} [RAVFif I could learn [RNDOwhat it is;]] \C\but a bored look--#Inj04 why,#Inj01 even hockey does not bore me, [RAVFunless I stop to watch*INFAV03 it.] \-\I don't wonder [RNDOthat those [MAJFwho play it] look bored.] \-\Even Alexander, [MAJFwho played a more imaginative game {than hockey,}] was bored-- \C\poor fellow,#App02 he should have taken up fancy skating {in his youth;} \-\I never heard {of a human being} [RAJFwho pretended {to a complete conquest} {of it.}]
\-\I like pond#NuA01 skating*GerDO03 best {by moonlight.} \-\The hollow {among the hills} will always have a bit {of mist} {about it,} [RAVFlet the sky be*INFDO07 clear [RAVFas it may.]]
29. Trivia, By Logan Pearsall Smith
STONEHENGE
THEY sit there for ever on the dim horizon of my mind, that Stonehenge circle of elderly disapproving Faces—Faces of the Uncles and Schoolmasters and Tutors who frowned on my youth.

In the bright center and sunlight I leap, I caper, I dance my dance; but when I look up, I see they are not deceived. For nothing ever placates them, nothing ever moves to a look of approval that ring of bleak, old, contemptuous Faces.

THE STARS
Battling my way homeward one dark night against the wind and rain, a sudden gust, stronger than the others, drove me back into the shelter of a tree. But soon the Western sky broke open; the illumination of the Stars poured down from behind the dispersing clouds.
I was astonished at their brightness, to see how they filled the night with their soft lustre. So I went my way accompanied by them; Arcturus followed me, and becoming entangled in a leafy tree, shone by glimpses, and then emerged triumphant, Lord of the Western Sky. Moving along the road in the silence of my own footsteps, my thoughts were among the Constellations. I was one of the Princes of the starry Universe; in me also there was something that was not insignificant and mean and of no account.
THE SPIDER
What shall I compare it to, this fantastic thing I call my Mind? To a waste-paper basket, to a sieve choked with sediment, or to a barrel full of floating froth and refuse?

No, what it is really most like is a spider’s web, insecurely hung on leaves and twigs, quivering in every wind, and sprinkled with dewdrops and dead flies. 
29. Trivia, By Logan Pearsall Smith

Analysis Key

STONEHENGE

THEY sit there {for ever} {on the dim horizon} {of my mind}, that Stonehenge circle [#1] {of elderly disapproving Faces} —Faces [#2] {of the Uncles and Schoolmasters and Tutors} [Adj. who frowned {on my youth}]. |
{In the bright center and sunlight} I leap, | I caper, | I dance my dance (DO) |; but [Adv. when I look up], I see [DO they are not deceived (P)]. | For nothing ever placates them (DO), | nothing ever moves {to a look} {of approval} that ring (DO) {of bleak, old, contemptuous Faces}. |
THE STARS

Battling my way [#3] homeward one dark night [NuA] {against the wind and rain}, a sudden gust, stronger [#4] {than the others}, drove me (DO) back {into the shelter} {of a tree}. | But soon the Western sky broke open (PA) [#5] ; | the illumination {of the Stars} poured down {from behind the dispersing clouds}. |
I was astonished (P) {at their brightness}, to see [#6] [DO how they filled the night (DO) {with their soft luster}]. | So I went my way [NuA] accompanied [#7] {by them}; | Arcturus followed me (DO), and becoming entangled [#8] {in a leafy tree}, shone {by glimpses}, and then emerged triumphant (PA) [#9], Lord [#10] {of the Western Sky}. | Moving [#11] {along the road} {in the silence} {of my own footsteps}, my thoughts were {among the Constellations}. | I was one (PN) {of the Princes} {of the starry Universe}; | {in me} also there was something (PN) [Adj. that was not insignificant (PA) and mean (PA) and {of no account) (PA) ]. |
THE SPIDER

What} shall I compare it (DO) {to, this fantastic thing [#12] [Adj. I call my Mind (DO)]? | [#13] {To a waste-paper basket}, {to a sieve} choked [#14] {with sediment}, or {to a barrel} full [#15] {of floating froth and refuse}? |
No, [Subj. what it is really most like (PA)] is a spider’s web (PN), insecurely hung [#16] {on leaves and twigs}, quivering [#16] {in every wind}, and sprinkled [#16] {with dewdrops and dead flies}. |
Notes
1. “Circle” is an appositive to “They.”
2. This “Faces” is an appositive to the preceding one.

3. “Way” is the direct object of the gerund “Battling.” “Battling” functions as a Noun Used as an Adverb (of condition) to “drove.” Note that if we consider it to be a gerundive, the result is a misplaced modifier because the next free noun is “gust,” and the gust is not battling.
4. “Stronger” is a post-positioned adjective to “gust.”

5. “Open” is a predicate adjective in a Palimpsest Pattern in which “broke” is written over “became.” See KISS Level 2.1.4.

6. The infinitive “to see” functions as an adverb (of cause) to “was astonished.”

7. “Accompanied” is a gerundive that modifies “I.”
8. “Entangled” is a gerundive that functions as a predicate adjective to “becoming.” “Becoming” is a gerundive that modifies “Arcturus.”

9. “Triumphant” functions as a predicate adjective in a Palimpsest Pattern. (See Note 5, above.)

10. I have counted “Lord” as a Noun Used as an Adverb, but it can also be viewed as an appositive to “Arcturus.”

11. “Moving” was counted as a gerundive to “thoughts,” even though doing so raises some interesting psychological and philosophical problems. This case is very close to “Battling” in Note # 3, above, but in this case, his thoughts can be viewed as part of him.
12. “Thing” is an appositive to “it.”
13. This is a sentence fragment.

14. “Choked” is a gerundive that modifies “sieve.”

15. “Full” is a post-positioned adjective to “barrel.”

16. “Hung,” “quivering,” and “sprinkled” are gerundives that modify “web.”

29. Trivia, By Logan Pearsall Smith

Statistical Analysis
275 words
[Note the four words in the titles were discarded.]
\-\THEY sit there {for ever} {on the dim horizon} {of my mind,} that Stonehenge circle#App20 {of elderly disapproving Faces--} Faces#App13 {of the Uncles and Schoolmasters and Tutors} [RAJFwho frowned {on my youth.}]
\-\{In the bright center and sunlight} I leap, \C\I caper, \C\I dance my dance; \C\but [LAVFwhen I look up,] I see [RNDOthey are not deceived.=PV] \-\For nothing ever placates them, \C\nothing ever moves {to a look} {of approval} that ring {of bleak, old, contemptuous Faces.}
\-\Battling*GerNu12 my way homeward one dark night#NuA03 {against the wind and rain,} a sudden gust, stronger#PPA04 {than the others,} drove me back {into the shelter} {of a tree.} \-\But soon the Western sky broke open; \C\the illumination {of the Stars} poured down {from behind the dispersing clouds.}
\-\I was astonished=PV {at their brightness,} to see*INFAV11 [RNDOhow they filled the night {with their soft lustre.}] \-\So I went my way#NuA02 accompanied*GiveR03 {by them;} \C\Arcturus followed me, and becoming*GiveM06 entangled*GiveR05 {in a leafy tree,} shone=CV {by glimpses,} and then emerged=CV triumphant, Lord#NuA05 {of the Western Sky.} \-\Moving*GiveL11 {along the road} {in the silence} {of my own footsteps,} my thoughts were {among the Constellations.} \-\I was one {of the Princes} {of the starry Universe;} \C\{in me} also there was something [RAJFthat was not insignificant and mean=CC and {of no account.}=CC]
\-\What shall I compare it to, this fantastic thing#App07 [RAJFI call my Mind?] \F\{To a waste-paper basket,} {to a sieve} choked*GiveR03 {with sediment,} or {to a barrel} full#PPA06 {of floating froth and refuse?}
\-\No, [LNSUwhat it is really most like] is a spider's web, insecurely hung*GiveR06 {on leaves and twigs,} quivering*GiveR04 {in every wind,} and sprinkled*GiveR07 {with dewdrops and dead flies.} 
30. Beyond Life, By James Branch Cabell
I ASK of literature precisely those things of which I feel the lack in my own life. I appeal for charity, and implore that literature afford me what I cannot come by in myself.…

For I want distinction for that existence which ought to be peculiarly mine, among my innumerable fellows who swarm about earth like ants. Yet which one of us is noticeably, or can be appreciably different, in this throng of human ephemeræ and all their millions and inestimable millions of millions of predecessors and oncoming progeny? And even though one mote may transiently appear exceptional, the distinction of those who in their heydays are “great” personages— much as the Emperor of Lilliput overtopped his subjects by the breadth of Captain Gulliver’s nail— must suffer loss with time, and must dwindle continuously, until at most the man’s recorded name remains here and there in sundry pedants’ libraries. There were how many dynasties of Pharaohs, each one of whom was absolute lord of the known world, and is to-day forgotten? Among the countless popes who one by one were adored as the regent of Heaven upon earth, how many persons can to-day distinguish? and does not time breed emperors and czars and presidents as plentiful as blackberries, and as little thought of when their season is out? For there is no perpetuity in human endeavor: we strut upon a quicksand: and all that any man may do for good or ill is presently forgotten, because it does not matter. 
30. Beyond Life, By James Branch Cabell

Analysis Key

I ASK {of literature} precisely those things (DO) [Adj. {of which} I feel the lack (DO) {in my own life}]. | I appeal {for charity}, and implore [DO that literature afford me (IO) [DO what I cannot come by {in myself}].… |
For I want distinction (DO) {for that existence} [Adj. which ought to be peculiarly mine (PN)], {among my innumerable fellows} [Adj. who swarm {about earth} {like ants}]. | Yet which one {of us} is noticeably, or can be appreciably different (PA), {in this throng} {of human ephemeræ and all their millions and inestimable millions} {of millions} {of predecessors and oncoming progeny}? | And [Adv. (concession) even though one mote may transiently appear exceptional (PA)], the distinction {of those} [Adj. who {in their heydays} are “great” personages (PN) — much [Adv. [#1] to “great” as the Emperor {of Lilliput} overtopped his subjects (DO) {by the breadth} {of Captain Gulliver’s nail} ]] — must suffer loss (DO) {with time}, and must dwindle continuously, [Adv. until {at most} the man’s recorded name remains here and there {in sundry pedants’ libraries}]. | There were how many dynasties (PN) {of Pharaohs}, [Adj. each one {of whom} was absolute lord (PN) {of the known world}, and is to-day forgotten (P) ]? | {Among the countless popes} [Adj. who one [NuA] {by one} were adored (P) {as the regent} {of Heaven} {upon earth}], how many persons can to-day distinguish? | and does not time breed emperors (DO) and czars (DO) and presidents (DO) as plentiful [#2] {as blackberries}, and as little thought of [#2] [Adv. to “thought of” when their season is out]? | For there is no perpetuity (PN) {in human endeavor}: | we strut {upon a quicksand}: |and all [Adj. that any man may do {for good or ill} ] is presently forgotten (P), [Adv. because it does not matter]. | 

Notes
1. Because it is set off by dashes, this clause could also be explained as an interjection.
2. “Plentiful” and “thought of” are post-positioned adjectives to the three preceding direct objects. 

30. Beyond Life, By James Branch Cabell

Statistical Analysis
250 words
\-\I ASK {of literature} precisely those things [RAJF{of which} I feel the lack {in my own life.}] \-\I appeal {for charity,} and implore=CV [RNDOthat literature afford me [RNDOwhat I cannot come by {in myself.…}]]
\-\For I want distinction {for that existence} [RAJFwhich ought to be peculiarly mine,] {among my innumerable fellows} [RAJFwho swarm {about earth} {like ants.}] \-\Yet which one {of us} is noticeably, or can be=CV appreciably different, {in this throng} {of human ephemeræ and all their millions and inestimable millions} {of millions} {of predecessors and oncoming progeny?} \-\And [LAVFeven though one mote may transiently appear exceptional,] the distinction {of those} [RAJFwho {in their heydays} are “great” personages-- much [RAVFas the Emperor {of Lilliput} overtopped his subjects {by the breadth} {of Captain Gulliver's nail--}]] must suffer loss {with time,} and must=CV dwindle continuously, [RAVFuntil {at most} the man's recorded name remains here and there {in sundry pedants' libraries.}] \-\There were how many dynasties {of Pharaohs,} [RAJFeach one {of whom} was absolute lord {of the known world,} and is=CV to-day forgotten?=PV] \-\{Among the countless popes} [LAJFwho one#NuA03 {by one} were adored=PV {as the regent} {of Heaven} {upon earth,}] how many persons can to-day distinguish? \-\and does not time breed emperors and czars=CC and presidents=CC as plentiful {as blackberries,} and as little thought=CC of [RAVFwhen their season is out?] \-\For there is no perpetuity {in human endeavor:} \C\we strut {upon a quicksand:} \C\and all [LAJFthat any man may do {for good or ill}] is presently forgotten,=PV [RAVFbecause it does not matter.] 
Note: The words per main clause in this selection are: 17, 17, 23, 32, 60, 22, 23, 24, 8, 5, 19. The two shortest emphasize the shortness of life: “For there is no perpetuity in human endeavor: we strut upon a quicksand:  . . .”

31. The Fish Reporter, By Robert Cortes Holliday
MEN of genius, blown by the winds of chance, have been, now and then, mariners, bar-keeps, schoolmasters, soldiers, politicians, clergymen, and what not. And from these pursuits have they sucked the essence of yarns and in the setting of these activities found a flavor to stir and to charm hearts untold. Now, it is a thousand pities that no man of genius has ever been a fish reporter. Thus has the world lost great literary treasure, as it is highly probable that there is not under the sun any prospect so filled with the scents and colors of story as that presented by the commerce in fish.

Take whale oil. Take the funny old buildings on Front Street, out of paintings, I declare, by Howard Pyle, where the large merchants in whale oil are. Take salt fish. Do you know the oldest salt-fish house in America, down by Coenties Slip? Ah! you should. The ghost of old Long John Silver, I suspect, smokes an occasional pipe in that old place. And many are the times I’ve seen the slim shade of young Jim Hawkins come running out. Take Labrador cod for export to the Mediterranean lands or to Porto Ricovia New York. Take herrings brought to this port from Iceland, from Holland, and from Scotland; mackerel from Ireland, from the Magdalen Islands, and from Cape Breton; crabmeat from Japan; fishballs from Scandinavia; sardines from Norway and from France; caviar from Russia; shrimp which comes from Florida, Mississippi, and Georgia, or salmon from Alaska, and Puget Sound, and the Columbia River. 
31. The Fish Reporter, By Robert Cortes Holliday

Analysis Key

MEN {of genius}, blown [#1] {by the winds} {of chance}, have been, now and then, mariners (PN), bar-keeps (PN), schoolmasters (PN), soldiers (PN), politicians (PN), clergymen (PN), and what (PN) not. | And {from these pursuits} have they sucked the essence (DO) {of yarns} and {in the setting} {of these activities} found a flavor (DO) to stir and to charm hearts untold [#2]. | Now, it is a thousand pities (PN) [ [#3] that no man {of genius} has ever been a fish reporter (PN)]. | Thus has the world lost great literary treasure (DO), [Adv. (cause) to “has lost” as it is highly probable (PA) [ [#4] that there is not {under the sun} any prospect (PN) so filled [#5] {with the scents and colors} {of story} {as that} presented [#6] {by the commerce} {in fish}]]. |
*You* Take whale oil (DO). | *You* Take the funny old buildings (DO) {on Front Street}, {out of paintings}, [ [#7] I declare], {by Howard Pyle}, [ [#8] where the large merchants {in whale oil} are]. | *You* Take salt fish (DO). | Do you know the oldest salt-fish house (DO) {in America}, down [#9] {by Coenties Slip}? | Ah! [Inj] you should. | The ghost {of old Long John Silver}, [ [#7] I suspect], smokes an occasional pipe (DO) {in that old place}. | And many (PA) are the times [Adj. I’ve seen the slim shade {of young Jim Hawkins} come running [#10] out]. | *You* Take Labrador cod (DO) {for export} {to the Mediterranean lands} or {to Porto Ricovia New York}. | *You* Take herrings (DO) brought [#11] {to this port} {from Iceland}, {from Holland}, and {from Scotland}; mackerel (DO) [#12] {from Ireland}, {from the Magdalen Islands}, and {from Cape Breton}; crabmeat (DO) {from Japan}; fishballs (DO) {from Scandinavia}; sardines (DO) {from Norway} and {from France}; caviar (DO) {from Russia}; shrimp (DO) [Adj. which comes {from Florida, Mississippi, and Georgia}], or salmon (DO) {from Alaska, and Puget Sound, and the Columbia River}. |
Notes
1. “Blown” is a gerundive that modifies “Men.”

2. “Untold” was counted as a post-positioned adjective to “hearts.” “Hearts” is the direct object of the infinitives “to stir” and “to charm.” The infinitives have been counted as adverbs (of result) to “found,” but they can also be seen as adjectives to “flavor.”
3. This clause is a delayed subject—“That no man of genius has ever been a fish reporter is a thousand pities.”

4. This clause functions as a delayed subject to the preceding “it.”
5. “Filled” is a gerundive that modifies “prospect.”

6. “Presented” is a gerundive that modifies “that.”

7. KISS treats clauses like “I declare” as interjections. (See KISS Level 3.2.3.) The boundaries of this clause are ambiguous. It could begin at “out of paintings” and end at the end of the sentence. The difference depends on what one sees as the direct object of “declare.” It could be the whole sentence. Statistically, the difference affect the number of words in subordinate clauses and the embedding level of the following “where” clause.
8. This “where” clause definitely functions as an adjective, but it can be seen as modifying “paintings,” “building,” or both.

9. This “down” meaningfully modifies “house.” It is a construction that was not counted, but it is close to a post-positioned adjective. In other words, it is the remnant of an ellipsed subordinate clause—“house in America, *which is* down by Coenties Slip.”
10. “Running” was counted as a gerund that functions as a Noun Used as an Adverb.

11. “Brought” is a gerundive that modifies “herrings.”
12. The “from” phrases in the rest of this sentence could be considered as adjective, but I’ve assumed parallel construction with the preceding line, and thus an assumed “brought.” Note the use of semicolons in this sentence. 

31. The Fish Reporter, By Robert Cortes Holliday

Statistical Analysis
260 words
\-\MEN {of genius,} blown*GiveM06 {by the winds} {of chance,} have been, now and then, mariners, bar-keeps,=CC schoolmasters,=CC soldiers,=CC politicians,=CC clergymen,=CC and what not.=CC \-\And {from these pursuits} have they sucked the essence {of yarns} and {in the setting} {of these activities} found=CV a flavor to stir*INFAV02 and to charm*INFAV05 hearts untold.#PPA01 \-\Now, it is a thousand pities [RNDSthat no man {of genius} has ever been a fish reporter.] \-\Thus has the world lost great literary treasure, [RAVFas it is highly probable [RNDSthat there is not {under the sun} any prospect so filled*GiveR17 {with the scents and colors} {of story} {as that} presented*GiveR06 {by the commerce} {in fish.}]]
\-\Take whale oil. \-\Take the funny old buildings {on Front Street,} {out of paintings,} [RINJI declare,] {by Howard Pyle,} [RAJFwhere the large merchants {in whale oil} are.] \-\Take salt fish. \-\Do you know the oldest salt-fish house {in America,} down {by Coenties Slip?} \-\Ah! you should. \-\The ghost {of old Long John Silver,} [MINJI suspect,] smokes an occasional pipe {in that old place.} \-\And many are the times [RAJFI've seen the slim shade {of young Jim Hawkins} come running*GerNu02 out.] \-\Take Labrador cod {for export} {to the Mediterranean lands} or {to Porto Ricovia New York.} \-\Take herrings brought*GiveR11 {to this port} {from Iceland,} {from Holland,} and {from Scotland;} mackerel=CC {from Ireland,} {from the Magdalen Islands,} and {from Cape Breton;} crabmeat=CC {from Japan;} fishballs=CC {from Scandinavia;} sardines=CC {from Norway} and {from France;} caviar=CC {from Russia;} shrimp=CC [RAJFwhich comes {from Florida, Mississippi, and Georgia,}] or salmon=CC {from Alaska, and Puget Sound, and the Columbia River.}
32. Some Nonsense About a Dog, By Harry Esty Dounce
“My hand will miss the insinuated nose—”
Sir William Watson
BUT the dog that was written of must have been a big dog. Nibbie was just a comfortable lapful, once he had duly turned around and curled up with his nose in his tail.
This is for people who know about dogs, in particular little mongrels without pedigree or market value. Other people, no doubt, will find it disgustingly maudlin. I would have found it so before Nibbie came.

The day he came was a beautiful bright, cool one in an August. A touring car brought him. They put him down on our corner, meaning to lose him, but he crawled under the car, and they had to prod him out and throw stones before they could drive on. So that when I came home I found, with his mistress-elect, a sort of potbellied bundle of tarry oakum, caked with mud, panting convulsively still from fright, and showing the whites of uncommonly liquid brown eyes and a pink tongue. There was tennis that evening and he went along— I carried him over the railroad tracks; he gave us no trouble about the balls, but lay huddled under the bench where she sat, and shivered if a man came near him.

That night he got chop bones and she got a sensible homily on the unwisdom of feeding strays, and he was left outdoors. He slept on the mat. The second morning we thought he had gone. The third, he was back, wagging approval of us and intent to stay, which seemed to leave no choice but to take him in. 
32. Some Nonsense About a Dog, By Harry Esty Dounce
Analysis Key

BUT the dog [Adj. that was written of (P)] must have been a big dog (PN). | Nibbie was just a comfortable lapful (PN), [Adv. once he had duly turned around and curled up {with his nose} {in his tail}]. |
This is {for people} [Adj. who know {about dogs}, {in particular} little mongrels [#1] {without pedigree or market value}]. | Other people, no doubt [NuA], will find it disgustingly maudlin [#2]. | I would have found it (DO) so [Adv. before Nibbie came]. |
The day [Adj. he came] was a beautiful bright, cool one (PN) {in an August}. | A touring car brought him (DO). | They put him (DO) down {on our corner}, meaning to lose him [#3], | but he crawled {under the car}, | and they had to prod him (DO) out and throw stones (DO) [Adv. before they could drive on]. | So that [#4] [Adv. when I came home [NuA] ] I found, {with his mistress-elect}, a sort (DO) {of potbellied bundle} {of tarry oakum}, caked [#5] {with mud}, panting convulsively still {from fright}, and showing the whites {of uncommonly liquid brown eyes} and a pink tongue [#5]. | There was tennis (PN) that evening [NuA] | and he went along— | I carried him (DO) {over the railroad tracks}; | he gave us (IO) no trouble (DO) {about the balls}, but lay huddled [#6] {under the bench} [Adj. where she sat], and shivered [Adv. if a man came {near him}]. |
That night [NuA] he got chop bones (DO) | and she got a sensible homily (DO) {on the unwisdom} {of feeding strays [#7] }, | and he was left (P) outdoors. | He slept {on the mat}. | The second morning [NuA] we thought [DO he had gone]. | The third [NuA], he was back, wagging (PA) approval [#8] {of us} and intent (PA) to stay [#8], [ [#9] which seemed to leave no choice (DO) {but to take him [#10] in}]. | 

Notes
1. “Mongrels” is an appositive to “dogs.”
2. “It” is the subject and “maudlin” is a predicate adjective in an ellipsed infinitive construction—“it *to be* maudlin.” The infinitive phrase functions as the direct object of “will find.”

3. “Him” is the direct object of the infinitive “to lose.” The infinitive phrase functions as the direct object of the gerundive “meaning” which modifies “They.”

4. It would be interesting to know how Hunt would have analyzed this. It is a subordinate clause fragment, but it is clearly intentionally so since it is preceded by a period and begins with a capital letter.
5. “Caked,” “panting,” and “showing” are gerundives that modify “bundle.” “Whites” and “tongue” are direct objects of “showing.”
6. I counted “huddled” as a gerundive that modifies “he.” Note, however, that “lay huddled” can also be explained as a Palimpsest Pattern. (See KISS Level 2.1.4.)

7. “Strays” is the direct object of the gerund “feeding.” The gerund phrase is the object of the preposition.

8. “Approval” is the direct object of the gerundive “wagging.” The gerundive could be seen simply as modifying the subject, but here, where it is connected by “and” to a predicate adjective, it is probably better to see “wagging” as a predicate adjective. The infinitive “to stay” functions as an adverb to “intent.”
9. The antecedent of this “which” includes “he was back,” “wagging,” and “intent.” In other words, it refers to more than just a pronoun. I’ve counted it as adjectival. For more examples of such clauses, see KISS “Level 3.2.4 ‘Tag’ and Other Questions about Clauses.” 

10. “Him” is the direct object of the infinitive “to take.” The infinitive phrase functions as the object of the preposition “but.”
32. Some Nonsense About a Dog, By Harry Esty Dounce
Statistical Analysis
260 words
\-\BUT the dog [MAJFthat was written=PV of] must have been a big dog. \-\Nibbie was just a comfortable lapful, [RAVFonce he had duly turned around and curled=CV up {with his nose} {in his tail.}]
\-\This is {for people} [RAJFwho know {about dogs,} {in particular} little mongrels#App07 {without pedigree or market value.}] \-\Other people, no doubt,#NuA02 will find it*INFDE03 disgustingly maudlin. \-\I would have found it so [RAVFbefore Nibbie came.]
\-\The day [MAJFhe came] was a beautiful bright, cool one {in an August.} \-\A touring car brought him. \-\They put him down {on our corner,} meaning*GiveR04 to lose*INFDO03 him, \C\but he crawled {under the car,} \C\and they had to prod him out and throw=CV stones [RAVFbefore they could drive on.] \F\So that [LAVFwhen I came home#NuA01] I found, {with his mistress-elect,} a sort {of potbellied bundle} {of tarry oakum,} caked*GiveR03 {with mud,} panting*GiveR05 convulsively still {from fright,} and showing*GiveR12 the whites {of uncommonly liquid brown eyes and a pink tongue.} \-\There was tennis that evening#NuA02 \C\and he went along-- \C\I carried him {over the railroad tracks;} \C\he gave us no trouble {about the balls,} but lay=CV huddled*GerNu07 {under the bench} [MAJFwhere she sat,] and shivered=CV [RAVFif a man came {near him.}]
\-\That night#NuA02 he got chop bones \C\and she got a sensible homily {on the unwisdom} {of feeding*GerOP02 strays,} \C\and he was left=PV outdoors. \-\He slept {on the mat.} \-\The second morning#NuA03 we thought [RNDOhe had gone.] \-\The third,#NuA02 he was back, wagging*GiveR04 approval {of us} and intent=CC to stay,*INFAV02 [RAJFwhich seemed to leave no choice {but to take*INFOP04 him in.}] 
33. The Fifty-First Dragon, By Heywood Broun
OF all the pupils at the knight school Gawaine le Cœur-Hardy was among the least promising. He was tall and sturdy, but his instructors soon discovered that he lacked spirit. He would hide in the woods when the jousting class was called, although his companions and members of the faculty sought to appeal to his better nature by shouting to him to come out and break his neck like a man. Even when they told him that the lances were padded, the horses no more than ponies and the field unusually soft for late autumn, Gawaine refused to grow enthusiastic. The Headmaster and the Assistant Professor of Pleasaunce were discussing the case one spring afternoon and the Assistant Professor could see no remedy but expulsion.
“No,” said the Headmaster, as he looked out at the purple hills which ringed the school, “I think I’ll train him to slay dragons.”

“He might be killed,” objected the Assistant Professor.

“So he might,” replied the Headmaster brightly, but he added, more soberly, “we must consider the greater good. We are responsible for the formation of this lad’s character.”
“Are the dragons particularly bad this year?” interrupted the Assistant Professor. This was characteristic. He always seemed restive when the head of the school began to talk ethics and the ideals of the institution.

“I’ve never known them worse,” replied the Headmaster. “Up in the hills to the south last week they killed a number of peasants, two cows and a prize pig. And if this dry spell holds there’s no telling when they may start a forest fire simply by breathing around indiscriminately.” 
33. The Fifty-First Dragon, By Heywood Broun
Analysis Key

{OF all the pupils} {at the knight school} Gawaine le Cœur-Hardy was {among the least promising}. | He was tall (PA) and sturdy (PA), | but his instructors soon discovered [DO that he lacked spirit (DO)]. | He would hide {in the woods} [Adv. when the jousting class was called (P)], [Adv. although his companions and members {of the faculty} sought to appeal [#1] {to his better nature} {by shouting [#2] {to him} (IO) to come [#3] out and break his neck [#3] {like a man}}]. | Even [Adv. when they told him (IO) [DO that the lances were padded (P)], [DO the horses *were* no more (PN) {than ponies}] and [DO the field *was* unusually soft (PA) {for late autumn}]], Gawaine refused to grow enthusiastic [#4]. | The Headmaster and the Assistant Professor {of Pleasaunce} were discussing the case (DO) one spring afternoon [NuA] | and the Assistant Professor could see no remedy (DO) {but expulsion}. |
“No,” [Inj [#5] said the Headmaster, [Adv. as he looked out {at the purple hills} [Adj. which ringed the school (DO)]]], “I think [DO I’ll train him (DO) to slay dragons [#6].]” |
“He might be killed (P),” [Inj [#5] objected the Assistant Professor]. |
“So he might,” [Inj [#5] replied the Headmaster brightly], | but he added, more soberly, “[DO we must consider the greater good (DO)]. | We are responsible (PA) {for the formation} {of this lad’s character}.” |
“Are the dragons particularly bad (PA) this year [NuA]?” [Inj [#5] interrupted the Assistant Professor]. | This was characteristic (PA). | He always seemed restive (PA) [Adv. when the head {of the school} began to talk ethics and the ideals [#7] {of the institution}]. |
“I’ve never known them worse [#8],” [Inj [#5] replied the Headmaster]. | “Up {in the hills} {to the south} last week [NuA] they killed a number (DO) {of peasants}, two cows (DO) and a prize pig (DO). | And [Adv. (condition) if this dry spell holds] there’s no telling (PN) [#9] [DO when they may start a forest fire (DO) simply {by breathing [#10] around indiscriminately}].” | 

Notes
1. The infinitive “to appeal” functions as the direct object of “sought.”
2. The gerund “shouting” functions as the object of “by.”

3. The infinitives “to come” and “break” are direct objects of “shouting.” “Neck” is the direct object of “break.”

4. “Enthusiastic” is a predicate adjective after the infinitive “to grow” (become). The infinitive phrase functions as the direct object of “refused.”
5. See KISS “Level 3.2.3 – Interjection? Or Direct Object?”

6. “Dragons” is the direct object of the infinitive “to slay.” The infinitive functions as an adverb (of purpose) to “will train.”

7. “Ethics” and “ideals” are direct objects of the infinitive “to talk.” The infinitive phrase functions as the direct object of “began.”
8. “Them” is the subject and “worse” is a predicate adjective in an ellipsed infinitive construction—“them *to be* worse.” The infinitive phrase functions as the direct object of “ have known.”

9. “Telling” is a gerund that functions as a predicate noun. The following clause is its direct object.
10. “Breathing” is a gerund.

33. The Fifty-First Dragon, By Heywood Broun
Statistical Analysis
269 words
\-\{OF all the pupils} {at the knight school} Gawaine le Cœur-Hardy was {among the least promising.} \-\He was tall and sturdy,=CC \C\but his instructors soon discovered [RNDOthat he lacked spirit.] \-\He would hide {in the woods} [RAVFwhen the jousting class was called,=PV] [RAVFalthough his companions and members=CS {of the faculty} sought to appeal*INFDO20 {to his better nature} {by shouting*GerOP13 {to him} to come*INFDO03 out and break*INFDO07 his neck {like a man.}}] \-\Even [LAVFwhen they told him [RNDOthat the lances were padded,=PV] [RNDOthe horses no more {than ponies}] and [RNDOthe field unusually soft {for late autumn,}]] Gawaine refused to grow*INFDO03 enthusiastic. \-\The Headmaster and the Assistant Professor=CS {of Pleasaunce} were discussing the case one spring afternoon#NuA03 \C\and the Assistant Professor could see no remedy {but expulsion.}
\-\"No,” [MINJsaid the Headmaster, [RAVFas he looked out {at the purple hills} [RAJFwhich ringed the school,]]] “I think [RNDOI'll train him to slay*INFAV04 dragons.”]
\-\He might be killed,”=PV [RINJobjected the Assistant Professor.]
\-\So he might,” [RINJreplied the Headmaster brightly,] \C\but he added, more soberly, [RNDO“we must consider the greater good.] \-\We are responsible {for the formation} {of this lad's character.”}
\-\Are the dragons particularly bad this year?”#NuA02 [RINJinterrupted the Assistant Professor.] \-\This was characteristic. \-\He always seemed restive [RAVFwhen the head {of the school} began to talk*INFDO09 ethics and the ideals=CC {of the institution.}]
\-\I've never known them*INFDE03 worse,” [RINJreplied the Headmaster.] \-\“Up {in the hills} {to the south} last week#NuA02 they killed a number {of peasants,} two cows=CC and a prize pig.=CC \-\And [LAVFif this dry spell holds] there's no telling*GerPN14 [RNDOwhen they may start a forest fire simply {by breathing*GerOP03 around indiscriminately.”}]
Tables of Statistical Results
In each table, the numbers for the freshmen and the professional writers for each item are set next to each other. The “C F” (white) column is for the college freshmen; the “Morley” (yellow) column is for the professional writers. The third row in each table gives the averages for each group.
Table # 1—Main Clauses
The “TW” columns give the total number of words in each selection. The selections of the college freshmen are shorter, but they include everything the student wrote in the in-class essay. “TMC” is the total number of main clauses (T-units) in each selection. “W/MC” is the average number of words per main clause. I have also included the stats for “MC L” (longest main clause) and “MC S” (shortest main clause). I find this interesting because they show that college freshmen are capable of writing longer main clauses. (They average 28.7.) It may be that writing longer main clauses expends more mental energy, energy that these students are not capable of maintaining throughout an entire essay. But it is also interesting to note that the professionals average 5.2 for their shortest main clauses, whereas college freshmen average 6.4. This suggests that variety in clause length may also be an indicator of syntactic maturity.
The two graphs on the next page show the variety in average length per main clause within each group. They suggest the problem of simply counting averages in order to compare the writing of students to that of mature professional writers. Nine of the 44 individual samples (20%) from the college students averaged over the professional group average of 17.5. Three of them (7%) averaged over 25 words per main clause, as compared to three in the professional group (9%). On the lower side, 13 of the 33 samples from professionals (39%) averaged fewer words per main clause than the 15.6 average of the student group. 

In other words, we can take the statistical results as general guidelines, but we need to be careful about what we do with them. As noted above, the horse-race conclusion was to have all students do sentence combining exercises. But this may well be comparable to over-fertilizing plants. Growth will occur, but it will not be natural and it may be harmful.
[image: image3.emf]Words per Main Clause

Professional Writers (Avg. = 17.5)

0.0

5.0

10.0

15.0

20.0

25.0

30.0

35.0

40.0

1 3 5 7 9 111315171921232527293133


[image: image4.jpg]Average Words Per Main Clause

G5 G7

Go G10 G111 G12 PW





Table # 1—Main Clauses

	
	 
	TW
	TMC
	W/MC
	MC L
	MC S

	CF
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley

	 
	Average
	193
	267
	13
	16.3
	15.6
	17.5
	28.7
	43.2
	6.4
	5.2

	1
	Macy
	148
	275
	11
	16
	13.5
	17.2
	19
	37
	8
	4

	2
	White
	83
	252
	4
	16
	20.8
	15.8
	33
	40
	8
	5

	3
	Brooke
	151
	339
	9
	16
	16.8
	21.2
	26
	106
	8
	3

	4
	Marquis
	116
	257
	9
	13
	12.9
	19.8
	24
	38
	3
	9

	5
	Bone
	325
	257
	17
	14
	19.1
	18.4
	50
	62
	8
	7

	6
	McFee
	76
	259
	3
	14
	25.3
	18.5
	33
	40
	21
	1

	7
	Kilmer
	206
	256
	16
	22
	12.9
	11.6
	48
	23
	3
	3

	8
	Conrad
	246
	251
	16
	24
	15.4
	10.5
	23
	32
	5
	3

	9
	Herbert
	216
	266
	16
	22
	13.5
	12.1
	21
	31
	8
	4

	10
	Firkins
	142
	265
	12
	18
	11.8
	14.7
	21
	44
	6
	4

	11
	Belloc
	159
	278
	9
	14
	17.7
	19.9
	24
	43
	11
	7

	12
	Osler
	184
	262
	15
	14
	12.3
	18.7
	26
	44
	5
	5

	13
	Leacock
	128
	265
	8
	17
	16.0
	15.6
	29
	34
	6
	4

	14
	Ayres
	351
	272
	27
	14
	13.0
	19.4
	26
	37
	2
	7

	15
	Burke
	123
	256
	9
	16
	13.7
	16.0
	27
	33
	3
	5

	16
	Milne
	89
	253
	7
	21
	12.7
	12.0
	17
	32
	3
	4

	17
	Beerbohm
	174
	263
	10
	20
	17.4
	13.2
	30
	37
	5
	3

	18
	Sherman
	208
	259
	18
	20
	11.6
	13.0
	22
	34
	2
	5

	19
	Tomlinson
	261
	251
	19
	19
	13.7
	13.2
	22
	38
	5
	4

	20
	Guiney
	260
	264
	18
	13
	14.4
	20.3
	29
	37
	5
	7

	21
	White
	228
	279
	13
	19
	17.5
	14.7
	29
	28
	9
	4

	22
	Storm
	227
	262
	14
	10
	16.2
	26.2
	26
	70
	5
	4

	23
	Santayana
	172
	333
	13
	9
	13.2
	37.0
	31
	62
	6
	17

	24
	Strunsky
	226
	253
	8
	13
	28.3
	19.5
	41
	59
	12
	10

	25
	Saintsbury
	143
	252
	8
	10
	17.9
	25.2
	26
	38
	7
	14

	26
	Russell
	224
	255
	16
	17
	14.0
	15.0
	24
	40
	6
	3

	27
	Guedalla
	205
	304
	15
	17
	13.7
	17.9
	23
	32
	8
	4

	28
	Utter
	153
	271
	9
	17
	17.0
	15.9
	29
	42
	9
	3

	29
	Smith
	156
	275
	13
	19
	12.0
	14.5
	25
	32
	4
	2

	30
	Cabell
	150
	250
	11
	11
	13.6
	22.7
	25
	60
	5
	5

	31
	Holliday
	161
	260
	13
	13
	12.4
	20.0
	26
	58
	3
	3

	32
	Dounce
	170
	260
	14
	21
	12.1
	12.4
	22
	40
	5
	4

	33
	Broun
	135
	269
	10
	18
	13.5
	14.9
	30
	41
	4
	3

	34
	 
	161
	 
	17
	 
	9.5
	 
	26
	 
	3
	 

	35
	 
	282
	 
	21
	 
	13.4
	 
	41
	 
	6
	 

	36
	 
	148
	 
	10
	 
	14.8
	 
	26
	 
	9
	 

	37
	 
	258
	 
	16
	 
	16.1
	 
	30
	 
	8
	 

	38
	 
	196
	 
	15
	 
	13.1
	 
	31
	 
	6
	 

	39
	 
	280
	 
	19
	 
	14.7
	 
	26
	 
	6
	 

	40
	 
	199
	 
	7
	 
	28.4
	 
	55
	 
	9
	 

	41
	 
	331
	 
	20
	 
	16.6
	 
	31
	 
	7
	 

	42
	 
	292
	 
	14
	 
	20.9
	 
	37
	 
	6
	 

	43
	 
	180
	 
	9
	 
	20.0
	 
	34
	 
	6
	 

	44
	 
	151
	 
	13
	 
	11.6
	 
	18
	 
	6
	 


Table # 2—Subordinate Clauses per Main Clause
 “SC/MC” is the total number of subordinate clauses in a passage divided by the number of its main clauses. “L1/TMC” lists the average number of subordinate clauses embedded at Level One divided by the total number of main clauses. “W/L1” lists the average number of words per Level One embedded subordinate clause. This number, of course, includes all the words embedded in these clauses at higher levels of embedding. “L2/TMC” and “L3/TMC” list the average number of clauses embedded at Levels Two and Three. Although professionals do embed clauses at higher levels, none of the 33 professional samples included such a high embedding.

On the other hand, sample 40 from a college student includes two subordinate clauses embedded at Level Four. Interestingly, this writer averaged three subordinate clauses for each main clause. That is three times the 1.01 average for the college Freshmen. And, in addition to his numerous spelling and usage errors, this writer’s sentences are as uncontrolled (and deadly?) as Medusa’s snakes:

I think [ [L1] DO that this is severe but fair [ [L2] Delayed Subject that it be brought to the man's attention [ [L3] Delayed Subject that [ [L4] Adv. as the story states] [[ L4] Adv. "if theres a problem,] its the men's."]]] \F\simply [Adv because [Adv if in the rules and regulations of the city planning commision's code of theics, it does not contain a dress code for men and women] and [Adv there all to assume [DO what is proper to wear]]] then I don't believe [DO one person of either sex should be aloud to tell another how to dress.]
Note how, after “men’s,” the writer lost control, put in a period, and then continued with what I have counted as a fragment (because of period and the small “s”) This “because” clause could be an adverbial clause of cause to the “is” in “it’s the men’s.” And it includes a Level Three embedding, and, it turns out, if that “s” had been a capital letter, the fragment would have been processed as a main clause—with “I don’t believe” as the main subject and verb. 

If that all sounds confusing, it is—and that is the problem with the deep embedding of subordinate clauses (which is probably why professional writers avoid them). There are just too many clauses, and they easily begin to trip over each other. More could be said about this passage from sample 40, but the main point is simply that deep embedding of clauses often creates confusion.

The numbers on embedding are interesting because they support Hunt’s idea that after subordinate clauses are naturally developed, further development takes place within clauses. Note that the college Freshmen have higher numbers for each level of subordinate clauses. In addition, they are within half a word when it comes to the average length of clauses embedded at Level One. The numbers suggest, however, that the college Freshmen attain this by embedding more subordinate clauses into one sentence. We can probably say that, compared to professionals, college Freshmen may “overproduce” subordinate clauses.

As Table Three will suggest, professional writers attain their length by including more advanced constructions, constructions that reduce subordinate clauses into shorter constructions. Before looking at that, however, perhaps we should consider another perspective on subordinate clauses. Most of the studies reported averages for a group of writers. The following table indicates the percent of writers (% of S) within a group who used (one or more times) a clause at various levels of embedding:

	
	C F
	(% of S)
	Morley
	(% of S)

	TSC/MC
	1.01
	
	0.75
	

	L1/TMC
	0.76
	100 %
	0.62
	100 %

	w/L1
	9.4
	
	9.9
	

	L2/TMC
	0.22
	84 %
	0.13
	73 %

	L3/TMC
	0.03
	16 %
	0.01
	12 %

	L4+/TMC
	0.01
	2 %
	0
	0 %


All the writers (Freshmen and professionals) embedded clauses at Level One. But a higher percentage of college Freshmen embedded clauses at higher levels than did the professionals. In other words, these numbers indicate that the “overproduction” is probably not limited to just a few students.

Table # 2—Subordinate Clauses
	 
	 
	TSC/MC
	L1/TMC
	w/L1
	L2/TMC
	L3/TMC

	CF
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley

	 
	Average
	1.01
	0.75
	0.76
	0.62
	9.4
	9.9
	0.22
	0.13
	0.03
	0.01

	1
	Macy
	0.91
	0.50
	0.73
	0.50
	10.0
	11.8
	0.18
	
	
	

	2
	White
	1.25
	0.56
	1.00
	0.50
	12.5
	6.8
	0.25
	0.06
	
	

	3
	Brooke
	0.44
	0.56
	0.44
	0.56
	12.3
	10.8
	
	
	
	

	4
	Marquis
	0.67
	1.38
	0.44
	1.08
	10.5
	9.4
	0.22
	0.31
	
	

	5
	Bone
	1.76
	0.43
	1.18
	0.21
	10.3
	20.7
	0.41
	0.14
	0.18
	0.07

	6
	McFee
	2.67
	0.57
	1.00
	0.57
	14.7
	7.6
	1.67
	
	
	

	7
	Kilmer
	0.94
	0.18
	0.81
	0.14
	6.4
	6.3
	0.13
	0.05
	
	

	8
	Conrad
	1.44
	0.29
	1.00
	0.29
	10.4
	3.4
	0.38
	
	0.06
	

	9
	Herbert
	0.75
	0.50
	0.63
	0.41
	8.5
	9.6
	0.13
	0.09
	
	

	10
	Firkins
	0.67
	0.39
	0.58
	0.28
	9.3
	14.2
	0.08
	0.11
	
	

	11
	Belloc
	1.33
	0.93
	1.00
	0.86
	8.3
	7.3
	0.22
	0.07
	0.11
	

	12
	Osler
	0.60
	0.71
	0.60
	0.50
	7.7
	13.0
	
	0.21
	
	

	13
	Leacock
	0.88
	0.65
	0.63
	0.65
	9.2
	6.5
	0.25
	
	
	

	14
	Ayres
	0.52
	0.57
	0.44
	0.57
	9.8
	8.3
	0.07
	
	
	

	15
	Burke
	0.67
	0.75
	0.67
	0.69
	7.5
	10.6
	
	0.06
	
	

	16
	Milne
	1.00
	0.52
	0.86
	0.48
	7.5
	7.4
	0.14
	0.05
	
	

	17
	Beerbohm
	1.10
	0.45
	0.90
	0.40
	11.7
	9.3
	0.20
	0.05
	
	

	18
	Sherman
	0.33
	0.70
	0.33
	0.55
	6.2
	10.2
	
	0.15
	
	

	19
	Tomlinson
	0.89
	0.26
	0.84
	0.26
	7.7
	6.8
	0.05
	
	
	

	20
	Guiney
	0.89
	1.00
	0.72
	0.85
	10.1
	10.7
	0.17
	0.15
	
	

	21
	White
	1.00
	0.37
	0.92
	0.32
	7.9
	9.7
	0.08
	0.05
	
	

	22
	Storm
	1.43
	1.20
	1.00
	0.80
	9.5
	19.0
	0.43
	0.30
	
	0.10

	23
	Santayana
	1.00
	2.56
	0.69
	1.78
	10.0
	12.5
	0.15
	0.67
	0.15
	0.11

	24
	Strunsky
	1.38
	0.69
	1.25
	0.62
	11.5
	11.1
	0.13
	0.08
	
	

	25
	Saintsbury
	1.75
	1.70
	1.38
	1.30
	9.3
	10.8
	0.38
	0.40
	
	

	26
	Russell
	0.63
	0.47
	0.56
	0.41
	8.0
	9.4
	0.06
	0.06
	
	

	27
	Guedalla
	0.47
	1.00
	0.40
	0.71
	10.0
	10.2
	0.07
	0.29
	
	

	28
	Utter
	1.22
	1.12
	0.89
	0.76
	11.1
	10.3
	0.33
	0.35
	
	

	29
	Smith
	0.62
	0.37
	0.62
	0.37
	5.9
	6.0
	
	
	
	

	30
	Cabell
	1.00
	1.27
	0.73
	1.09
	8.0
	10.5
	0.27
	0.18
	
	

	31
	Holliday
	0.23
	0.62
	0.23
	0.54
	9.0
	10.4
	
	0.08
	
	

	32
	Dounce
	0.86
	0.52
	0.64
	0.52
	6.6
	6.3
	0.21
	
	
	

	33
	Broun
	0.90
	1.06
	0.70
	0.78
	9.6
	9.8
	0.20
	0.22
	
	0.06

	34
	 
	0.47
	 
	0.47
	 
	5.3
	 
	
	 
	
	 

	35
	 
	1.10
	 
	0.90
	 
	7.8
	 
	0.19
	 
	
	 

	36
	 
	0.90
	 
	0.70
	 
	9.6
	 
	0.20
	 
	
	 

	37
	 
	0.81
	 
	0.63
	 
	9.1
	 
	0.19
	 
	
	 

	38
	 
	1.00
	 
	0.73
	 
	8.2
	 
	0.27
	 
	
	 

	39
	 
	0.74
	 
	0.53
	 
	11.2
	 
	0.21
	 
	
	 

	40
	 
	3.00
	 
	1.14
	 
	18.1
	 
	0.86
	 
	0.57
	 

	41
	 
	0.95
	 
	0.85
	 
	8.8
	 
	0.10
	 
	
	 

	42
	 
	1.07
	 
	0.71
	 
	11.2
	 
	0.29
	 
	0.07
	 

	43
	 
	1.56
	 
	1.11
	 
	11.0
	 
	0.33
	 
	0.11
	 

	44
	 
	0.85
	 
	0.77
	 
	5.9
	 
	0.08
	 
	
	 


Table # 3—Advanced Constructions
Table Three indicates the use of advanced constructions per main clause. These constructions—gerundives, appositives, post-positioned adjectives, and noun absolutes can all be seen as the reductions of subordinate clauses by eliminating a form of the verb “to be.” 

Gerundives

A gerundive can be viewed as a reduced finite verb:

Mary, [ who was kneeling by him and holding the seeds,] looked at him and stopped frowning.

Mary, kneeling by him and holding the seeds, looked at him and stopped frowning.

In this example, the subordinate clause version produces a 16-word main clause; the reduced version is 14 words long. 

As noted in the discussion of Hunt’s work, he considered this construction as “late-blooming.” To my knowledge, no one other than Hunt has statistically analyzed gerundives per main clause, and it is not clear (because of the lack of the originals) exactly what Hunt counted. As noted below, a noun absolute is a noun modified by a gerundive. Would Hunt have counted these gerundives as gerundives or as noun absolutes? Not knowing the answer, I have included gerundives that are parts of noun absolutes in the count.

	
	C F
	(% of S)
	Morley
	(% of S)

	Gerundives/MC
	.11
	61 %
	.14
	76 %


Of course, more statistical studies should be done, but these numbers suggest that college freshmen are approaching the professionals’ use of the gerundive. Pedagogically, the primary question is how early does this construction begin to blossom. Currently KISS proposes that gerundives should be taught after students can analyze the subordinate clauses in their own writing—for two reasons. First, the punctuation of subordinate clause is a problem for many students. Second, it appears that the gerundive naturally develops as a reduction of such clauses.

Appositives

Whereas a younger writer may write “Bill, [who is a hunter], loves books about animals,” a more mature writer is likely to use an appositive instead of the subordinate clause: “Bill, a hunter, loves books about animals.” In effect, a predicate noun in a subordinate clause is reduced to an appositive in its parent clause.

	
	C F
	(% of S)
	Morley
	(% of S)

	Gerundives/MC
	.11
	61 %
	.14
	76 %

	Appositives/MC
	.03
	30 %
	.13
	64 %


In view of Hunt’s claim, discussed above, that appositives blossom in eighth grade, it is interesting to note that in this study both college freshmen and professional writers appear to use fewer appositives than they do gerundives—and fewer writers in each group used them. The implication here is that instruction in appositives can be left until after students have mastered subordinate clauses.

Post-Positioned Adjectives

I am unaware of any statistical study of post-positioned adjectives, but I was interested in it at first purely from the theoretical perspective. There are some words that can be considered as regularly appearing post-positioned adjectives, such as “all” in “They all went to the park.” KISS does not count those as post-positioned adjectives. The KISS post-positioned adjective probably naturally develops as a reduction of a subordinate clause that contains predicate adjectives. Thus, the following sentence from Joseph Conrad’s “The Lagoon,” 

The forests, sombre and dull, stood motionless and silent on each side of the broad stream.

can be seen as a reduction of: 
The forests, [which were sombre and dull], stood motionless and silent on each side of the broad stream.

How early these develop remains to be studied, but they appear in the writing of the 44 college freshmen almost as frequently as do appositives. 
	
	C F
	(% of S)
	Morley
	(% of S)

	Gerundives/MC
	.11
	61 %
	.14
	76 %

	Appositives/MC
	.03
	30 %
	.13
	64 %

	PPA/MC
	.03
	25 %
	.08
	55 %


Currently, I would suggest, there is no need to rush instruction in post-positioned adjectives. For students who understand appositives, post-positioned adjectives are easy to understand, and the primary purpose of discussing them is for variety in style.

Noun Absolutes That Function as Adverbs

Noun absolutes that function as adverbs are a generally recognized construction, but here again I am unaware of any statistical study of them. A noun absolute is a noun plus gerundive construction. The following examples are from Eric Knight’s Lassie, Come Home.

Joe spoke on, the words racing from him.

The next day Lassie lay in her pen, the early summer sunlight streaming over her coat.

In noun absolutes, the verb “to be” (“being”) is often ellipsed:

Joe began speaking, his voice [being] bright with hope.
He stared at his dog, his broad, boyish face [being] full of amazement.

Because the gerundive itself is late-blooming, we can expect that noun absolutes blossom only after gerundives have begun to. The statistics in Table Three support this:

	
	C F
	(% of S)
	Morley
	(% of S)

	Gerundives/MC
	.110
	61 %
	.140
	76 %

	Appositives/MC
	.030
	30 %
	.130
	64 %

	PPA/MC
	.030
	25 %
	.080
	55 %

	N Abs (Adverb) /MC
	.003
	5 %
	.010
	9 %


As always, we need to be careful of statistics, and that is probably very true here. Only two of the college freshmen produced noun absolutes, and both of them can be considered idiomatic.

From sample # 7: “You can here them every day, no matter wher you go.”

From sample # 39: “It seems that today no matter what you wear, you can still be sexually harassed.”

This idiomatic construction itself is an unusual noun absolute. It is a reduction and rearrangement of, for example, “what you wear [being] no matter for concern.”

Some adverbial noun absolutes produced by professionals use the same idiomatic construction: From # 4 “The Almost Perfect State,” by Don Marquis: 
“NO matter how nearly perfect an Almost Perfect State may be, it is not nearly enough perfect unless the individuals who compose it can, somewhere between death and birth, have a perfectly corking time for a few years.”

The following includes two non-idiomatic adverbial noun absolutes from # 5. “The Man-o-Wars Er Usband,” by David W. Bone:
Relating his experiences after having been mined and his ship sunk, a master confided that the point that impressed him most deeply was when he went to his room for the confidential papers and saw the cabin exactly in everyday aspect his longshore clothes suspended from the hooks, his umbrella standing in a corner as he had placed it on coming aboard.
The final example is from # 22 “A Woodland Valentine,” by Marian Storm:
Drifting north again come birds who only pretended to forsake us—adventurers, not so fond of safety but that they dare risk finding how snow bunting and pine finch have plundered the cones of the evergreens, while chickadees, sparrows, and crows are supervising from established stations all the more domestic supplies available, a sparrow often making it possible to annoy even a duck out of her share of cracked corn.

Because of their rarity, their dependence on gerundives, and their late blooming, noun absolutes should be the last construction that students are taught. 

Indeed, given the state of current instruction, most students probably do not even need to study them. But every teacher, and especially every English teacher, should at least be made aware of them. When I was teaching a grammar course for student and practicing teachers, we ran into the sentence, “The plane crashed three miles from here, its tail pointed at the sky.” A practicing teacher was amazed by the noun absolute. She noted that if she had seen a sentence like that in a student’s writing, she would have marked it as an error. The last thing we need is teachers marking correct constructions as errors.

Table Three—Advanced Constructions
	
	
	Give/MC


	App/MC


	PPA/MC


	Nabs Adverb/MC

Adv/MC

	CF
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley
	C F
	Morley

	 
	Average
	0.11
	0.14
	0.03
	0.13
	0.03
	0.08
	0.003
	0.010

	1
	Macy
	
	0.25
	
	
	
	0.19
	
	

	2
	White
	
	0.19
	
	
	
	
	
	

	3
	Brooke
	0.11
	0.13
	0.11
	
	
	0.31
	
	

	4
	Marquis
	0.11
	0.15
	0.11
	0.08
	
	
	
	0.08

	5
	Bone
	
	0.29
	
	0.29
	0.06
	
	
	0.14

	6
	McFee
	1.00
	0.29
	
	0.07
	0.33
	0.07
	
	

	7
	Kilmer
	0.19
	0.05
	
	0.32
	
	
	0.06
	

	8
	Conrad
	
	0.04
	
	0.08
	
	
	
	

	9
	Herbert
	0.13
	
	
	0.05
	0.06
	0.05
	
	

	10
	Firkins
	0.08
	0.11
	
	
	
	
	
	

	11
	Belloc
	
	0.07
	
	0.14
	0.11
	0.07
	
	

	12
	Osler
	0.07
	
	
	0.50
	
	0.14
	
	

	13
	Leacock
	0.13
	0.12
	
	0.18
	
	
	
	

	14
	Ayres
	0.11
	0.14
	
	
	0.04
	0.14
	
	

	15
	Burke
	0.11
	0.13
	0.22
	0.06
	
	0.13
	
	

	16
	Milne
	
	
	
	0.24
	
	
	
	

	17
	Beerbohm
	0.20
	0.15
	
	0.05
	
	
	
	

	18
	Sherman
	0.11
	0.05
	
	
	0.06
	0.05
	
	

	19
	Tomlinson
	
	0.05
	
	0.26
	
	0.05
	
	

	20
	Guiney
	0.06
	0.15
	0.06
	0.08
	
	0.08
	
	

	21
	White
	0.46
	
	
	0.16
	
	0.11
	
	

	22
	Storm
	
	0.60
	
	0.50
	
	0.60
	
	0.10

	23
	Santayana
	
	0.11
	
	0.78
	
	
	
	

	24
	Strunsky
	0.25
	0.08
	
	
	
	
	
	

	25
	Saintsbury
	
	
	
	0.10
	0.13
	0.30
	
	

	26
	Russell
	0.06
	0.41
	0.06
	
	
	0.06
	
	

	27
	Guedalla
	
	0.12
	0.07
	
	
	0.06
	
	

	28
	Utter
	
	
	
	0.06
	
	
	
	

	29
	Smith
	0.08
	0.42
	
	0.16
	
	0.11
	
	

	30
	Cabell
	0.27
	
	0.09
	
	0.09
	
	
	

	31
	Holliday
	
	0.31
	0.08
	
	
	0.08
	
	

	32
	Dounce
	0.14
	0.24
	0.14
	0.05
	
	
	
	

	33
	Broun
	
	
	
	
	
	
	
	

	34
	 
	0.06
	 
	
	 
	0.06
	 
	
	 

	35
	 
	
	 
	0.10
	 
	
	 
	
	 

	36
	 
	0.20
	 
	
	 
	
	 
	
	 

	37
	 
	0.31
	 
	0.06
	 
	
	 
	
	 

	38
	 
	0.07
	 
	
	 
	
	 
	
	 

	39
	 
	0.26
	 
	0.05
	 
	0.05
	 
	0.05
	 

	40
	 
	
	 
	
	 
	
	 
	
	 

	41
	 
	0.05
	 
	
	 
	
	 
	
	 

	42
	 
	0.07
	 
	0.14
	 
	
	 
	
	 

	43
	 
	0.11
	 
	
	 
	
	 
	
	 

	44
	 
	
	 
	
	 
	0.15
	 
	
	 


Table # 4—Noun Absolutes as Nouns

I had been considering whether or not to include the information in this table when the following sentence crossed my desk from a good student’s draft of a paper:

With that student not getting home until five in the morning and then having to wake up in three hours for school, run on a completely different schedule than others that do not work at night.

This troublesome sentence is one reason for including a discussion of noun absolutes that function as nouns. It is an example of something that I see fairly often. Remember—natural syntactic development. Sentence length and complexity naturally grow as students become older, especially if the students are thoughtful. The thoughts flow, but frequently these students have not read enough to have mastered the advanced constructions that would enable them to code the sentences effectively.

In the quoted sentence, the student began with a very elaborate noun absolute that functions as a noun within a prepositional phrase:

With that student not getting home until five in the morning and then having to wake up in three hours for school, 

Having produced that 21-word noun absolute as the object of the preposition “With,” the writer lost control, assumed that there was a subject back there somewhere, and continued the sentence with a verb that does not even agree with the singular “student”:

run on a completely different schedule than others that do not work at night.

It should be “he [or she] runs on a completely different schedule . . . . ” What we are looking at is a good example of what Mina Shaughnessy, in her excellent Errors and Expectations, would have called a “slipped pattern.” The student begins a sentence with one construction, the sentence becomes too long for the student to control, and the sentence slips into a different construction. Shaughnessy, however, primarily focused on the basic errors of weak writers. Her work is important, but perhaps we should also help the more advanced student writers master the more advanced grammatical constructions?
Many grammarians in ATEG and in NCTE have pooh-poohed the idea of noun absolutes that can function as nouns, but their ignorance does not mean that students should not be able to consider the construction. I use the term “ignorance” technically. An NCTE reviewer of a KISS manuscript (that was rejected) wrote:

I have never read a description that defines an absolute phrase as anything other than a sentence modifier, a structure that makes a comment on the sentence as a whole. Absolutes may have an adverbial feel to them, in that they sometimes explain purpose, but they certainly do not function as either nouns or adverbs.

To argue that it does not exist because he hasn’t seen it is what philosophers call an “Argument from Ignorance.”

The Noun Absolute as Noun was, by the way, brought to my attention by a student (which the reviewer also scoffed at). We were analyzing the sentence: “They were watching the windmill turning.” I had explained “windmill” as the direct object of “were watching” and “turning” as a gerundive that modifies “windmill.” A young woman put her hand up and said, “That’s not right. They weren’t watching the windmill; they were watching the windmill turning. ‘Windmill turning’ is a noun absolute.” The more I thought about it, the more I felt that she was right.

I did a little research and found that Paul Roberts, the author of three different textbooks on grammar, notes that nominative absolute constructions occasionally occur as subjects and as appositives—traditionally noun functions. (355) Furthermore George O. Curme, one of the two greatest traditional grammarians, discusses noun absolutes as nouns. As usual in discussions of grammar, terminology is confusing. Curme discusses the Nominative Absolute in Subject Clauses, and gives, among his examples, 

She and her sister both being sick makes hard work for the rest of the family. (157)

He calls another example an “absolute nominative in predicate clause . . . . ” but he is certainly pointing to a noun absolute used as a predicate noun:
Cities are man justifying himself to God. (158)

Finally, he gives an example from Mark Twain of an absolute used as an appositive: 

Well, that is just our way, exactly—one half of the administration always busy getting the family into trouble, the other half busy getting it out again. (158)

It is true that Curme does not specifically discuss absolutes as the objects of prepositions. He does, however, note that a preposition can be placed before a noun absolute (154). Would that not make the noun absolute the object of the preposition?

Readers who are interested in the theoretical arguments involved here might also want to check the discussion of junction and nexus in The Philosophy of Grammar, by Otto Jespersen, the second of the two greatest traditional grammarians. This is not the place to discuss Jespersen’s work in detail, but his “junction” denotes what most grammar books refer to as “modification. His “nexus,” on the other hand, denotes the connection between subjects and verbs. But as he notes, the verbs do not need to be finite. He goes into some detail on infinitives in nexal patterns, as in “I made her sing” (117) and “I found the cage empty.” (122). He also notes that:

Without also is found governing a nexus: like a rose, full-blown, but without one petal yet fallen. (124)

He does not call the “without” phrase prepositional, but what else is it? (I should note my debt to Jespersen. The KISS view of noun absolutes that can function as nouns, and the KISS elimination of objective and subjective complements may well have resulted from my early reading of The Philosophy of Grammar).

A second reason for including Table 4 is something curious that showed up in the analysis of the two sets of samples. Remember that the college freshmen used Noun Absolutes as adverbs less than a third as often as did the professionals—and the two examples that they did use were both idiomatic. Curiously, the teeter-tauter sits down on the opposite side for noun absolutes used as nouns. 

	Noun Absolutes/MC
	C F
	(% of S)
	Morley
	(% of S)

	as Subjects
	.013
	14 %
	.003
	6 %

	as Direct Objects
	.014
	14 %
	.004
	6 %

	as Objects of Prepositions
	.016
	20 %
	.005
	6 %

	As Predicate Nouns
	.025
	11 %
	.000
	0 %


In every category of noun absolutes as nouns in this study, the college freshmen used each construction three or more times per main clause than did the professionals. There are several questions to consider here, but an important one is: does the noun absolute as adverb develop only after students have become accustomed to using noun absolutes as nouns? If so, we probably should not hurry to teach noun absolutes as adverbs. Don’t rush Mother Nature.

A subordinate question is the very nature of natural syntactic development. Roy O’Donnell suggested that we may first use “new” constructions as “strings” that simply get plugged into a sentence. An example is the young child’s “When we get . . . ” Most young children use this construction, but O’Donnell’s idea is that these students have not mastered subordinate clauses. Instead, the child has just learned a sequence of words, a sequence into which various words can be plugged, and then the whole thing is attached to “another sentence.” This is probably the case with our college students’ “No matter . . . .” constructions. They are almost certainly mastered as idiomatic expressions, not as noun absolutes. Note how this raises questions about any study that simply counts the constructions.

Another question is the “slide” between two possible interpretations—Are we looking at a noun that is modified by a gerundive, or at a noun plus gerundive in what Jespersen called a “nexal” connection—the KISS noun absolute that functions as a noun? I should note that in KISS instructional materials, the noun absolute used as a noun is an optional explanation. Students can explain every instance as a noun modified by a gerundive. But, as both Curme and Jespersen suggest, the noun absolute as noun is a tempting explanation because it better fits the meaning. Thus the construction is an interesting one for statistical analysis. But, as Jespersen also notes, the case is not always clear. 

Some cases are quite clear, as in the following sentence from sample # 4 of the college freshmen. (I have not included these texts in this document, but transcripts of the originals and the statistical analysis keys are available on the KISS web site. See Level 6.)

The women suing the man for sexual harassment is a little overextensive.
This is a perfectly acceptable sentence, but note that the verb is singular (“is”) and “women” is plural. In other words, “women” by itself is not the subject. Perhaps the writer viewed the noun absolute “women suing” as the subject. The writer, however, may have unconsciously viewed the gerund “suing” as the subject, but he was unaware of the fact that the subjects of gerunds are in the possessive—the women’s suing.”

Other cases are not as clear, as in the next sentence from “Niagara Falls,” by Rupert Brooke (# 3 in Morley).

It is merely a great deal of water falling over some cliffs.
In this case, some people may prefer to see “water” as the object of the preposition “of,” and “falling” as a gerundive that functions as an adjective to “water.” KISS accepts that explanation (because it is traditional), but the noun absolute explanation better fits the sense. The essay is, after all, about Niagara Falls. Note that if a comma separates the noun from the gerundive, the nexal connection is broken and the gerundive is viewed simply as a modifier.

In a few cases, a construction can be explained either as a noun absolute or as an ellipsed infinitive. The example is also from Brooke’s “Niagara Falls”:

But for him, a modern traveler could spend his time peacefully admiring the scenery instead of feeling himself bound to dog the simple and grotesque of the world for the sake of their too-human comments.
As Curme, and even more so Jespersen, would claim, to consider “himself” alone as the primary object of “feeling” separates the explanation from the sense—he was not “feeling himself.” But in this case, one can explain “himself bound” as a noun absolute that functions as the direct object of “feeling,” or one can view it as an ellipsed infinitive construction—“feeling himself *to be* bound.” To enable interested readers to explore this question for themselves, the noun absolutes that were counted as nouns from both Morley’s collection and from the college freshmen have been collected in the Appendix. Those interested can also see “KISS Level 5.8—Noun Absolutes” on the KISS website. It includes many more examples.

My third reason for including Table # 4—and the samples in the Appendix—is that even a quick reading of the college students’ sentences reveals numerous spelling errors and grammatical mistakes. As I noted above, all the major statistical studies basically ignored errors. But do we really want to do that? KISS attempts to give students an understanding of how sentences work so that the students can consciously control both potential errors and style.

Table # 4—Noun Absolutes That Function as Nouns?
	
	
	Subj/MC


	DO/MC


	OP/MC


	PN/MC



	CF
	Morley
	CF
	Morley
	CF
	Morley
	CF
	Morley
	CF
	Morley

	 
	Average
	0.013
	0.003
	0.014
	0.004
	0.016
	0.005
	0.025
	0.000

	1
	Macy
	
	0.063
	
	
	
	
	
	

	2
	White
	
	
	
	
	
	
	
	

	3
	Brooke
	
	
	
	0.063
	
	0.063
	
	

	4
	Marquis
	0.111
	
	
	
	
	
	
	

	5
	Bone
	
	
	
	
	
	
	
	

	6
	McFee
	
	
	
	
	
	
	0.667
	

	7
	Kilmer
	0.063
	
	
	
	
	
	
	

	8
	Conrad
	
	
	
	
	
	
	
	

	9
	Herbert
	
	
	0.063
	
	0.063
	
	
	

	10
	Firkins
	
	
	
	
	
	
	0.083
	

	11
	Belloc
	
	
	
	
	
	
	
	

	12
	Osler
	
	
	
	
	
	
	
	

	13
	Leacock
	
	
	
	0.059
	0.125
	
	
	

	14
	Ayres
	
	
	
	
	
	
	
	

	15
	Burke
	
	
	
	
	
	
	
	

	16
	Milne
	
	
	
	
	
	
	
	

	17
	Beerbohm
	
	
	0.200
	
	
	
	
	

	18
	Sherman
	
	0.05
	0.056
	
	0.056
	
	
	

	19
	Tomlinson
	
	
	
	
	
	
	
	

	20
	Guiney
	
	
	
	
	
	
	
	

	21
	White
	0.077
	
	0.154
	
	
	
	
	

	22
	Storm
	
	
	
	
	
	0.100
	
	

	23
	Santayana
	
	
	
	
	
	
	
	

	24
	Strunsky
	0.125
	
	
	
	0.125
	
	
	

	25
	Saintsbury
	
	
	
	
	
	
	
	

	26
	Russell
	
	
	
	
	
	
	
	

	27
	Guedalla
	
	
	
	
	
	
	
	

	28
	Utter
	
	
	
	
	
	
	
	

	29
	Smith
	0.077
	
	
	
	
	
	
	

	30
	Cabell
	
	
	
	
	
	
	0.182
	

	31
	Holliday
	
	
	
	
	
	
	
	

	32
	Dounce
	
	
	
	
	
	
	0.071
	

	33
	Broun
	
	
	
	
	
	
	
	

	34
	 
	
	 
	
	 
	0.059
	 
	
	 

	35
	 
	
	 
	
	 
	
	 
	
	 

	36
	 
	
	 
	
	 
	
	 
	0.100
	 

	37
	 
	0.125
	 
	
	 
	0.063
	 
	
	 

	38
	 
	
	 
	
	 
	
	 
	
	 

	39
	 
	
	 
	0.053
	 
	0.053
	 
	
	 

	40
	 
	
	 
	
	 
	
	 
	
	 

	41
	 
	
	 
	
	 
	0.05
	 
	
	 

	42
	 
	
	 
	0.071
	 
	
	 
	
	 

	43
	 
	
	 
	
	 
	0.111
	 
	
	 

	44
	 
	
	 
	
	 
	
	 
	
	 


Table # 5—Additional Interesting Statistics on Errors and Style
Having done the analysis of these two sets of essays, I decided that the following might also be of interest here, especially since they concern questions of “errors” and style. The numbers here are presented as percentages. Thus 2.4, for “‘But’ as Sentence Opener” means that 2.4% of the sentences begin with “But.” Similarly, “10.3” means that 10.3% of the finite verbs are in passive voice. The following table summarizes the results.

	
	C F
	(% of S)
	Morley
	(% of S)

	“But” as Sentence Opener
	2.4
	14 %
	2.5
	30 %

	Passives /Finite Verbs
	10.3
	82 %
	10.1
	82 %

	CMC / MC
	11.4
	70 %
	23.2
	88 %

	Frag / MC
	3.8
	30 %
	2.0
	24 %

	Comma Splice / MC
	3.6
	34 %
	0.4
	6 %

	Run-on / MC
	0.9
	9 %
	.000
	0 %


“‘But’ as Sentence Openers” is particularly interesting because there are still so many blind teachers producing blind students who claim that one should not begin a sentence with “But.” This “rule” is pure nonsense. I have had a page on the KISS site since 1990 that gives hundreds of examples of professional writers beginning sentences with “But.” Anyone who uses his eyes (and head) as she or he reads will see that “But” is regularly used to begin sentences. 

In the samples in this study, the college students and the professional writers did so at approximately the same rate—2.4 by the college students, and 2.5 by the professionals. Note, however, that 30% of the individual professional writers did so, compared to only 14% of the college students. Then too, if we study the writing of each of the professional writers who did not use “But” to begin a sentence in our selections, it is highly probable that they do so elsewhere. Anyone who teaches students not to begin a sentence with “But” undercuts the credibility of grammar instruction. This is particularly important—instead of teaching false rules, we should be teaching students how to use their own eyes and brains to make sensible decisions for themselves.

The rules against using passive voice are almost as bad as that against “But.” They are, however, even more nonsensical. Students can at least recognize “But” at the beginning of sentences; but probably 99% of students cannot recognize passive voice in the first place. In this study, 82% of the writers in each group used passive voice, and they did so almost at the same rate—10.3 and 10.1 per 100 finite verbs. The KISS position on this is to teach students how to identify passive voice, to have them discuss where and why is might (or might not) be appropriate, and then let the students themselves decide when to use it. 

The statistics on compound clauses per 100 main clauses reflect a simple but important difference between the writing of college freshmen and the professionals. 70% of the college students used at least one main clause as a compound, as did 88% of the professionals. But the rates of usage are very different—only 11.4% of the college students’ main clauses were used as compounds, whereas for professionals the corresponding number is 23.2, more than twice the rate. This difference deserves much more study.

Compounded main clauses reflect more coherence (coordination) among the sentences in a piece of writing—that is why the conjunctions that join them are called “coordinating.” The conjunction “and” joins the ideas in compounded main clauses into a logical group; “or” indicates a distinction, often among choices, and “but” often indicates an exception from the idea in the preceding main clause. In addition to the three conjunctions, semicolons, colons, and dashes are often used to indicate logical connections. Many professionals use a semicolon to imply a contrast between the ideas in two main clauses. Similarly, the colon and dash are often used to indicate that the following main clause is an explanation (amplification) of what was stated in the preceding main clause. 

The KISS site includes a 1986 study of the writing of 31 seventh graders. An essay on the results suggests that the majority of the comma splices and run-ons in their writing appear where professional writers would likely use a semicolon, colon, or dash. Current instruction cannot even begin to approach this problem because students are not taught how to identify main clauses in the first place. KISS Level 3.1 teaches student how to identify these clauses and then includes exercises on using punctuation to indicate the logical distinctions. As noted above, however, this question deserves far more study.

The statistics on fragments suggest another problem in current instruction. Fragments—usually all of them—are considered major errors. The college students used more fragments per main clause than did the professionals (3.8% to 2.0%). But the important point is that 2% of the sentences in the professionals’ writing are fragments. Thoughtful writing instructors know that there are acceptable and unacceptable fragments, but teaching students how to see the difference is difficult because currently students are not taught how to recognize good sentences in the first place.

The college students used many more comma splices than did the professionals—3.6 per 100 main clauses compared to 0.4%. In addition, 15 of the 44 college students (34%) used at least one splice as compared to 2 of the 33 professionals (6%). The two cases of comma splices in the professionals’ writing are interesting. The first is from sample # 14— “America and the English Tradition,” by Harry Morgan Ayres:
The American bragged in a nasal whine, the Briton patronized in a throaty burble.

Students are usually taught that two sentences can be joined by a comma if the sentences are short, and Ayres’ “sentences” are short. It does, however, still count as a comma splice, and I would suggest that, as noted in the discussion of compound main clauses, many writers might have used a semicolon instead of the comma to further indicate the contrast between “The American” and “the Briton.”

The second case is from sample # 26—“A Free Man’s Worship,” by Bertrand Russell. The red vertical lines that indicate main-clause breaks are, of course, mine.
For countless ages the hot nebula whirled aimlessly through space. | At length it began to take shape, | the central mass threw off planets, | the planets cooled, | boiling seas and burning mountains heaved and tossed, | [CS] from black masses of cloud hot sheets of rain deluged the barely solid crust. |
I counted this as a comma splice because the last element in a compounded series is usually joined by a comma plus “and.” In other words, some readers will probably do what I did—read to the word “crust” and expect a comma plus “and” plus another main clause.

I hesitate to comment on the writing of professionals, but Russell’s sentence illustrates a point mentioned above about the compounding of main clauses. The five main clauses in the sentence are not really coordinate. The first (“At length it began to take shape”) is a general idea, and the following four are amplifications of it—the sequence in which it took shape. In other words, many writers would probably have used a colon or a dash after “shape,” instead of a comma, thereby distinguishing the general idea from the details that follow.

Some of the splices in the writing of the college students are probably acceptable, but many of them raise questions. The details of so many splices are too complex to discuss here, but people who are interested can study them on their own. Get the “44 Samples of the In-class Writing of College Freshman” from the KISS web site, and search it for “\,\.” The question is important because many students’ writing is being marked with errors for comma-splices, but the instructional materials currently used for “correcting” this error are pathetic.

The last item in Table # 5 deals with a related issue—run-ons. In a run-on, two sentences are simply run together with no “and” or punctuation used to join them. This study suggests that run-ons are less of a problem than are comma splices. The college students averaged 0.4 per 100 main clauses, and 4 of the 44 samples (9%) included at least one run-on. No run-ons were detected in the professionals’ writing. As with the comma splices, anyone interested in studying the run-ons in the students’ writing can search the “44 Samples of the In-class Writing of College Freshman,” but in this case, search for “\R\.” As with fragments and comma splices, helping students avoid run-ons really requires enabling students to identify main and subordinate clauses in their own writing.

Table # 5—Additional Interesting Statistics on Errors and Style
	
	
	But SO
	PV/FV
	CMC/MC
	Frag/MC
	CS/MC
	RO/MC

	CF
	Morley
	CF
	Morley
	CF
	Morley
	CF
	Morley
	CF
	Morley
	CF
	Morley
	CF
	Morley

	 
	Average
	2.4
	2.5
	10.3
	10.1
	11.4
	23.2
	3.8
	2.0
	3.6
	0.4
	0.9
	0.0

	1
	Macy
	
	
	14
	22
	
	25
	9
	
	
	
	
	

	2
	White
	
	8
	20
	
	25
	25
	25
	
	
	
	
	

	3
	Brooke
	
	6
	8
	
	33
	
	
	
	22
	
	
	

	4
	Marquis
	
	9
	7
	13
	22
	15
	
	
	11
	
	
	

	5
	Bone
	
	
	6
	29
	18
	7
	
	
	
	
	
	

	6
	McFee
	
	7
	18
	15
	
	
	
	7
	
	
	
	

	7
	Kilmer
	
	
	
	15
	13
	14
	6
	
	6
	
	
	

	8
	Conrad
	13
	
	5
	3
	6
	13
	25
	13
	
	
	
	

	9
	Herbert
	
	
	
	6
	31
	41
	
	
	
	
	
	

	10
	Firkins
	10
	8
	15
	4
	17
	33
	
	
	
	
	
	

	11
	Belloc
	13
	11
	5
	13
	11
	36
	
	
	
	
	
	

	12
	Osler
	
	
	11
	21
	27
	21
	
	7
	13
	
	
	

	13
	Leacock
	
	10
	
	11
	13
	41
	13
	
	
	
	
	

	14
	Ayres
	
	
	11
	9
	11
	14
	
	
	
	7
	
	

	15
	Burke
	
	
	6
	17
	22
	31
	
	
	11
	
	
	

	16
	Milne
	
	
	
	
	
	24
	14
	
	
	
	
	

	17
	Beerbohm
	38
	
	13
	6
	
	10
	
	15
	10
	
	10
	

	18
	Sherman
	18
	
	4
	3
	22
	50
	
	
	6
	
	11
	

	19
	Tomlinson
	
	
	36
	
	
	16
	
	5
	
	
	
	

	20
	Guiney
	
	
	20
	17
	6
	38
	
	
	6
	
	
	

	21
	White
	
	
	4
	4
	8
	21
	
	
	
	
	
	

	22
	Storm
	
	
	20
	9
	7
	
	
	10
	
	
	
	

	23
	Santayana
	
	
	
	11
	31
	33
	
	
	8
	
	
	

	24
	Strunsky
	
	
	5
	27
	
	8
	
	
	25
	
	
	

	25
	Saintsbury
	
	
	
	10
	13
	40
	
	
	
	
	
	

	26
	Russell
	
	
	3
	7
	6
	41
	6
	
	
	6
	
	

	27
	Guedalla
	
	10
	
	31
	
	41
	7
	
	
	
	
	

	28
	Utter
	
	
	13
	
	
	24
	
	
	
	
	
	

	29
	Smith
	
	8
	
	7
	23
	37
	
	5
	8
	
	
	

	30
	Cabell
	
	
	14
	10
	27
	18
	
	
	
	
	9
	

	31
	Holliday
	
	
	18
	
	
	
	8
	
	
	
	8
	

	32
	Dounce
	
	7
	31
	6
	7
	33
	7
	5
	
	
	
	

	33
	Broun
	
	
	24
	8
	30
	17
	
	
	
	
	
	

	34
	 
	
	 
	16
	 
	6
	 
	
	 
	
	 
	
	 

	35
	 
	
	 
	7
	 
	
	 
	
	 
	
	 
	
	 

	36
	 
	
	 
	5
	 
	
	 
	
	 
	
	 
	
	 

	37
	 
	
	 
	16
	 
	6
	 
	
	 
	
	 
	
	 

	38
	 
	
	 
	10
	 
	
	 
	
	 
	
	 
	
	 

	39
	 
	
	 
	9
	 
	11
	 
	11
	 
	5
	 
	
	 

	40
	 
	14
	 
	4
	 
	
	 
	29
	 
	
	 
	
	 

	41
	 
	
	 
	15
	 
	10
	 
	5
	 
	10
	 
	
	 

	42
	 
	
	 
	9
	 
	7
	 
	
	 
	
	 
	
	 

	43
	 
	
	 
	13
	 
	11
	 
	
	 
	11
	 
	
	 

	44
	 
	
	 
	17
	 
	23
	 
	
	 
	8
	 
	
	 


Appendix: Noun Absolutes That Function as Nouns

Subjects: 

From Morley:

Sample # 1: AMERICAN literature is a branch of English literature, as truly as are English books written in Scotland or South Africa.
Sample # 18: One writing a private memorandum of his death might have produced something like this: Samuel Butler was an unsociable, burry, crotchety, obstinate old bachelor, a dilettante in art and science, an unsuccessful author, a witty cynic of inquisitive temper and, comprehensively speaking, the unregarded Diogenes of the Victorians.
From the college freshmen:

Sample # 4: The women suing the man for sexual harassment is a little overextensive.
Sample # 7: I know that yelling suggestive remarks to a woman from a passing car is [sexual harassment] but is a superviser reprimanding his workers.
Sample # 21: Since the case presented to me did not give much detail, I will have to say that I am biased on this particular situation.
Sample # 24: In conclusion, sexual harassment is very difficult to judge if there are not any witnesses to the act, furthermore even though I samewhat based my opinion that the two women involved were over reacting, I could also be very wrong in this particular situation.
Sample # 29: Men looking at women with short skirts doesn't seem to be much of a serious sexual act, but now a days you have to watch everybody.
Sample # 37: They, perhaps, are looking for an easy way to get money but the money used in the legal system alone could do so much for women and children. 
Sample # 37: The two women involved were city employees, thus being paid with tax dollars. 
Direct Objects: 
From Morley:

Sample # 3: But for him, a modern traveler could spend his time peacefully admiring the scenery instead of feeling himself bound to dog the simple and grotesque of the world for the sake of their too-human comments.
Sample # 13: This set me thinking; and I was glad that it did, because I am being paid by this paper to think once a week, and it is wearing. 
From the college freshmen:

Sample # 9: How many times do you see a man wearing clothes which are so tight that they cannot even breathe.
Sample # 17: But if the man is normal and does like women I cant really figure out why he would want this stopped. 
Sample # 17: I would have to say that the man is wrong for having the women reprimanded for this.

Sample # 18: What should be done may tell the men to look and keep his mouth close and maybe tell the women not to were short short skirts.
Sample # 21: For the place in which the women work there should be a dress code, stating eveything allowed to be worn, and everything not to be worn.
Sample # 21: With the case that has been presented to me, concerning two women sexually harassed by their supervisor, I believe that they are doing the right thing by suing him.
Sample # 39: They had no holes in them or anything obscene written on them, but it seems that this one male individual that I worked with this summer thought he had to make coments about my body.
Sample # 42: When a person applies for a job that has the person working around other people, the boss must take into consideration not only, the person who applying for the job, but he or she's fellow employees.
Object of Preposition: 
From Morley:

Sample # 3: It is merely a great deal of water falling over some cliffs.
Sample # 22: Wisely the snow places a white hand over eager life unseen, but perceived in Februarys woods as a swimmer feels the changing moods of water in a lake fed by springs. 
From the college freshmen:

Sample # 9: Next, sure there are some women out there who like to be noticed by men, and they would not say anything about the guys whistling at them.
Sample # 13: It is the supervisor's fault for bringing up the issue of his two female employees wearing the clothing that he claims is too distracting.
Sample # 18: Now in there jobs as the city planners I see no problem with women dressing nicely but maybe there skirts were just too short, and the supervisor just like what he sow and counld not stop looking.
Sample # 24: In the recent story about two female employees of the city planning commission being reprimanded by their male supervisor for wearing too short of skirts, there are many factors that contribute to their reaction by suing their supervisor for sexual harassment.
Sample # 34: In the case described, a male believed two females' dress' were too short.
Sample # 37: How much money was lost thru time off by all parties concerned that could and should have been used to benefit all citizens?
Sample # 39: My personal opinion to these women having their skirts three inches above the knee should not be a problem.
Sample # 41: Some would say that sexual harassment could be defined as mere words relayed from one person to another. 
Sample # 43: He will learn at least a good lesson out of this incident, because their is no turning back to women being second class citizens, Namely in this country.
Predicate Noun: 
From the college freshmen:

Sample # 6: When dealing with the public in a job such as described there should be a certain amount of professionalism outwardly shown.

Sample # 6: If there is something like dress that is distracting, whether it a male or female, there should be something done about it.
Sample # 10: I feel there is to much empasise put on this matter.
Sample # 30: On the other hand the man that has this problem may see problems in the way his workers are proforming then there is grounds for an arguement and there should be a dress code made up saying that the women should have to were dresses that go down a certain distance and the code should be enforced on all workers.
Sample # 30: There was nothing rude said no touching no gestures so there was no sexual harasment.
Sample # 32: If indeed, there is a dress code written. 
Sample # 36: I feel if there was no dress code established beforehand the women should not have been told that there dresses were to short.
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